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ABSTRACT
So Tell Me, What's Different But The Skin I'm In? Seven Adolescent
Black Girls Making Sense of Their Experiences in an

Online School Book Club Featuring African American
Young Adult Literature

by
Benita Rutonya Dillard
Dr. Thomas Bean, Examination Committee Co-Chair
Professor of Curriculum and Instruction
University of Nevada, Las Vegas
Dr. Helen Harper, Examination Committee Co-Chair
Professor of Curriculum and Instruction
University of Nevada, Las Vegas

Believing the claim made lack feminist research and scholarship that Black
women writers and Black female social networks were safe spadésdtrfemales to
come to voice, this qualitative multiple case steggmined how seven adolescent Black
females enrolled in a public virtual charter high school positioned themselVesy/as t
responded to contemporary realistic young adult fiction written by Afdgaarican
female authors in an online single-gendered book club. This study captured pagicipa
as some interacted in Tuesday’s group and the others in the Thursday’s group.
Interpretivist methods are used to specifically examine the ways in whigatiepants
responded to the spaces provided: (a) an online chat room, (b) a single-gendered book
club, and (c) African American contemporary realistic young adult fictioe. T
participants’ responses confirmed the argument made by some educaticarahesse
that identities are fluid and multifaceted. Moreover, the participanigonses to the

spaces provided called into question Black feminist claims that Black wometessw

and Black female social networks are safe spaces. Although most particieatfsed



the anonymity as the component that made the online chat room a safe wholesome
environment, one participant, in particular found the anonymity as the catalysictbat |
the disrespect that erupted in her group. Furthermore, some participants debkeribed t
experiences in the single-gendered book club as contentious while others dekeiibe
experiences as fun and comfortable.

This study problematizes the notion that online book clubs are neutral spaces, devoid
of the power issues that operate in small group classroom discussions. Some found the
literature mirrored their experiences, while others struggled to connégbrmeiagonists
and issues addressed in the literature. In addition, the participants’ responsemtim¢he
single-gendered book club depended on the group dynamics and the literature selected for
the study. Findings in this study suggested that adolescent Black fenaalesgre
contemporary realistic young adult fiction written by African Amani¢demale writers
was not always a safe space as described by some Black feminiatschbeé findings
revealed that race was more complex, and as a result, the exact match febundite
girls was not enough to meet their needs. Thus, the findings suggested that the online
single-gendered book club featuring African American contemporary reaiming

adult fiction was no panacea in adolescent Black females’ coming to voice.
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CHAPTER 1
INTRODUCTION

It's like nothing ever happens for us and if there is then people think it's

always in a negative way... No, | haven’t read any books by [African

American female writers in my English classes] and now that you have

brought it to my attention | wonder why? (Angel)

| don't remember reading any books by African American females, so |

want to read the books and see if | can relate to them. (Isabella)

| was concerned that if OTHER people could see me, would they wonder,

why did she pick the whitest Black girl to be a part of her study? (Bianca)

In the initial one-on-one chat room interview, Angel shared that she decided to
participate in this study because it was about African American gintstelExabout this
online school book club, Angel revealed that she had not read any books written by
African American female authors in her high school English classes. lngel Ahe
other participants revealed that they had not read any literature bgrAKioerican
female authors in their high school English classes. In fact, some had esmyany
literature written by African American female writers inside or @&she high school
English classroom.
| am haunted by the words of these young African American females, who Jff'the

century, could not recall reading one book that they had read by African American
female authors in their high school English classes. | am also haunted agtitiaf
these young females are still struggling in America with asgrgtorical and cultural

myths. In response, this research study offered a small cadre of adoRiackrfemales



an opportunity to discuss what reading contemporary realistic young adah figitten

by African American female authors can and might do in their lives. In addition, this

study asked how these young females used an online chat room environment and single-

gendered book club to position themselves and their reading in relation to the study of

African American contemporary realistic young adult fiction. More $padly, this

gualitative study asked the research questions listed below to get assghossiale to

each participant’s thoughts, feelings, and desires:

1. How did African American teenaged girls respond to the online chat room
environment?

2. How did African American teenaged girls respond to the single-gendered book club?

3. How did African American teenaged girls respond to African American
contemporary realistic young adult fiction?

4. How did African American teenaged girls’ responses to the online environment
single-gendered book club, and African American contemporary realistic ydulig a
fiction influence the way they used the study to make sense of their exqes?e

As such, this qualitative study offered seven young Black females an oppotbuunsisy

an online single-gendered book club to make sense of themselves and their experiences

as they discussed what reading African American contemporary egbsing adult

fiction did for them.

The term&African AmericarandBlack are used interchangeably throughout this

study. In this context, the terAfrican Americardesignates a shared ethnicity, while the

termBlackis broad enough that it can identify the seven participants who possessed

visible characteristics ascribed to Black people despite identifyingxas] Black or



African AmericanHenry, 1998b). In addition, the terlBtackandWhiteare capitalized

to emphasize a collective political identity. In this study, the &lawkis capitalized “to
denote the 1970’s political history of Black empowerment from which Black feminis
theorizing and activism emerged” (Springer, 2002, p.1059). In brief, theBlawkis
capitalized throughout this study regardless of it serving as a noun or aivadiea
sentence. The next section provides a historical overview to shed some light on how the
origin of this dissertation began with my literacy experiences as & &awale growing

up in the South.

Origin of the Research Study

The origin of this dissertation came from comparing my own personal literacy
experiences with the experiences of the participants in this study. For saitipqas,
this was the first time they had ever read anything written bg@&drAmerican authors.
Other participants revealed that they had read young adult novels writtendgnAfr
American female authors outside school but had not been exposed to it in their high
school English classes. Unfortunately, | had the same experience. My high school
English teachers never exposed me to literature written by Africaariéam authors.
Yet, my family used family discussions, storytelling, and reading timeratlio expose
me to literature by and about local activists, Black history, and Black gyiitheugh
there were various forms of formal and informal literacies within mylyamy great
grandfather, grandmother, and mother instilled in me what generations arAfric

Americans in the South believed about literacy. Collectively, they believeasithe key



to rise above the racism that plagued the South. The next section reveals thhéhatpac

they had on my literacy experiences.

My Family and Their Literacy
Jim

| grew up in a unigue household where several generations lived. My great
grandfather, Jim, lived downstairs in the basement. We called him Mi Jinh) whi
short for Mr. Jim. For this study, | used Jim. Nevertheless, we called him thatmame
show him respect. Born in 1902, Jim did not know how to read or write. All he knew was
how to pick cotton, work the coal mine, and take care of us. He spent most of his adult
life working for George Sparks, a Coal Mining Company and caring for his garden to
provide food for us to eat.

When | was a small child, I did not know he could not read. He enjoyed collecting
western themed picture books that included moving images. He read twice a wegk to m
at least | thought. | looked forward to listening to him read because he aévays turn
the pages and move the images. When | started reading, | realized he did not know how
to read. | never said anything. | just continued to go downstairs every westetods he
described the pictures in the picture books to me. He died in 1984. His picture books are
still stacked on the bookshelf downstairs in the basement.

Jim was a very proud man and was respected as the man of the house. As long as he
was able, Jim made it a point to retrieve the mail from the mailbox and give it to my
mother to open and read it. Jim and my mother were the only two who discussed family

business. Whenever a document needed his signature, my mother always showed him



where to sign his name. Although he knew his name, he always signed his name as X.
My great grandfather valued education, but Jim Crow laws ruled in South Caralina a
restricted Blacks from using schools, hospitals, drinking fountains, restrooms, and
restaurants that were used by White people. In addition, there were no schdaldeavai
for him to attend.

Nonetheless, my great grandfather took pride in driving me to school. My elementary
school was located less than five minutes away from our house. Every morning, he got up
to drive me to school. At 2:30PM, Monday-Friday, Jim was always parked first in the
carpool lane. He drove me to school until lung cancer zapped all his energyoltigot
point where he could no longer come upstairs. Because he was physically impaired,
went downstairs every morning before walking to school to say goodbye. My Grandma
Gail, his daughter, stood on the back porch and watched as | walked to school. Once |
arrived on the school’'s premises, | looked over through the field of trees and waved to
signal to my grandmother that | arrived safely.

As a child, 1 did not understand why he did not allow me to walk to school. When |
got older, I learned from my grandmother that he felt blessed to live to se@ythieat
his great grandchildren entered an integrated school without fearing for cutdiive
took pride in a whole lot of things. He may not have had any formal education, but he
was a smart man. He left his picture books behind. Whenever | go home, | go doynstairs
retrieve a picture from the bookshelf, sit on his bed, and just read the pictures like he us
to do. Nevertheless, Jim was not the only family member | had who did not have a

chance to get an education. Although there is no information recorded on my great



grandmother’s educational experiences, her daughter, my GrandmaGh# g
opportunity to attend elementary school for a few years.
Grandma Gail

My Grandma Gail, Jim’s daughter, did not finish school. After attending elergenta
school for a few years, she had to drop-out and help her parents, my great granafather a
grandmother pick cotton. Born in 1932, my Grandma Gail knew how to read and write
her name. As a child, my grandmother and her sister Mary Elizabeth practited the
alphabet by recording family members’ names in our famiigl/ Bible. Mary
Elizabeth died many years before | was born.

In the family Bible, my grandmother and her sister recorded our family yhidabing
back to the 1800’s. Thidoly Bible included names and dates of birth, marriages, and
deaths. My grandmother took pride in thigsly Bible. She always talked about how she
and her sister sat down, in the late evening to read the information they recorded in our
family’s Holy Bible. On one occasion, my grandmother told me that she and her sister
went around asking family members about our history. My grandmother calledtieer si
the family historian. She claimed that her sister was determined to kefgorolyr
history as accurate as possible because some relatives did not know thyeactieey
were born. As the family historian, Mary Elizabeth interviewed their pgrémh and
Lillie Mae, their maternal grandmother, Lizzie, and their mother'sisiary “Big Mae”
about our family history.

My grandmother was determined to keep the information in the farribhigBible
accurate. When a child was born, my grandmother got someone to retrieve it, so she

could record the names and birthdates. In July 2001, my niece Madison was born. Sadly,



my Grandma could not record Madison’s name because she no longer had the ability to
write. At this point, my grandmother had moved on to a nursing home. In this same year,

| went home for the Thanksgiving holiday. While home, my grandmother asked me to
record Madison’s name and date of birth. After doing this, my grandmother looked at me
and smiled. She passed away on March 31, 2007. | wrote this date beside her birth date in
the familyHoly Bible

Mama

Growing up, in the 1950’s and 60’s, my mother attended Sterling High School. She
ended up graduating from Greenville Senior Adult High School because Sterlimeglbur
down. Sterling was the first public high school for Black students in the state of South
Carolina. It was founded in 1896 and destroyed by fire in 1967. Although no one was
charged, witnesses claimed the Klu Klux Klan set fire to the school. Whitelaite
Sterling, my mother learned about several African American activists rigdish
classes. She remembered discussing Dr. Martin Luther King Jr., Margdddéethune,
and local activists, including Reverend Jesse Jackson, Sr. My mother shareattiatste
at Sterling High always discussed local activists to illustrate hotatal $irm for their
beliefs in spite of persecution.

My mother graduated in 1968. She became a widow on February 12, 1978. My father
passed away at the age of 33. Shortly after, she was accepted into Greenvilleal' echnic
College’s nursing program. Due to the debilitation of rheumatoid arthritid)ash®
withdraw. Despite all the heartache, she provided her four children with every
opportunity known to ensure that we had the opportunity to go to college. My mother was

definitely an inspiration in my life. She never set limitations on my hopes antislrea



Mama and Grandma Gail

Above all, my mother and grandmother ensured that my dreams were neveddeferre
To ensure my dreams were never deferred, they felt it was important for me to know
about Black female activists that paved the way for my generation toesuddeey felt it
was important for me to know about the challenges that Black women faced in order to
decrease the dropout rate in schools, overcome fear of White supremacistsitelimi
attacks by police dogs, and integrate public schools. For instance, we watatlgd Cic
Tyson play Harriet Tubman i woman called Moseand Jane Pitman ifhe
autobiography of Miss Jane Pitmanery time the movies came on television. Born into
slavery in the 1850s, Miss Jane Pitman, at the very end of her life, became involved in the
Civil Rights Movement in Louisiana in 1962. She lived over 100 years, and near the end
of the movie, she drank fromVehites Onlywater fountain, which marked a turning point
in the segregated South. Miss Jane Pitman lived long enough to participate indha rem
of this most obvious symbol of racial discrimination.

Once this scene ended, both my grandmother and mother discussed their experiences
as Black females in the segregated South. My grandmother recalled the tieres was
against the law for her to walk through front doors and not being able to call White
people by their first name. My mother mentioned the challenge that she faged whe
purchasing our home in 1979. According to my mother, there were three strikes against
her: Black, female, and a widow. The homeowner, an older White man, would not sell
the house to my mother because, he claimed, a woman should not own a home without a
husband. In the beginning, the homeowner was happy to work with her because he knew

she had just lost her husband and had four children.



When they met face-to-face, she claimed he looked at her with disgust. Hertold he
that he could not sell the house to an unmarried woman. In reality, he did not want to sell
the house to my mother because she was a Black woman. Interestinglypiaigeback
and forth with him, Jim, my great grandfather, met with the home owner. Todatillwe s
do not know what they discussed, but soon after, my mother purchased the home where
she currently resides.

As soon as we moved in, my mother filled the house with scriptures fradothe
Bible. She placed scriptures on the refrigerator and on the walls in the kitchen. My
mother was a firm believer in God’s Word and believed it superseded anyigerat
written. Put simply, she read more material written about the Lord than rmoggise. As
an active member in an African American Baptist church, my mother attendatioviac
Bible School, participated in Wednesday night Bibtady, and served as president of
the usher board. In particular, my mother was an avid supporter of the School of Prayer
ministry for women in the church. Every Saturday morning, my mother and the other
women in the church gathered to pray and discuss Bible study material writtechby su
Christian authors as Beth Moore.

Undoubtedly, my mother believed loving the Lord was primary and embracing
literature written by and about local activists and Civil Rights leaslers secondary. In
fact, the first book that she allowed me to check-out from the local librayugy
Bloom’s novelAre You There God, It's Me Margardfly mother thought it was a
Christian book, so she was excited about me wanting to read it. She did not know
Bloom’s coming of age novel was about a protagonist named Margaret that longed to

mature physically. Nonetheless, my mother used the Bible as a tool to incutcate m



and spiritual values in me. Notably, she used the Bible to show me the underlyorg reas
behind the opposition that people faced and how those in the Bible that faced it
responded. In addition, my mother and Grandma Gail taught me to value a literacy
tradition that protested and educated the Black community.

Last but not least, my great grandfather suffered at the hands of laws effpm
Crow. Yet, he took the time to use pictures from books about the Wild West to tell
stories. By exposing me to this oral tradition, my great grandfather enablexisee that
there was more to literacy than just acquiring reading and writing skdlsllblved me
to experience the power in storytelling. Although Jim Crow laws prevented him from
experiencing traditional forms of literacy, | realized later on thagregt grandfather

was a man who believed literacy held great promise.

My Literacy Experiences

Unquestionably, my great grandfather, grandmother, and mother were imgaime
my journey to acquire language and literacy skills. Along this journey, however, |
attended church meetings with my mother and watched as she and other women in the
church met to discuss their responsibilities in the church. These meetingseleseve
to female church members. At the beginning of each meeting, the women gatitered a
prayed first. After prayer, they began discussing church business. Watchmgthmsr
interact with other women in the church led me to create a single-gendered book club in
elementary school. Joaquina, Poochie, and | created the Swan’s book club. We invited
several other Black girls to join. As the president, Joaquina always sdieetedoks and

encouraged us to read them. In fact, she was the one that told us to read Judy Bloom’s
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novel mentioned earlier in this chapter. Yet, | cannot recall one book thatadveyrea
African American female authors. In fact, | do not recall reading any heokten by
and about African American people in elementary, middle, or high school.

Despite the fact that | attended predominately Black student populataslssanost
teachers were not African American. In fact, | attended Southside High Schazi, whi
was known as the Sterling High School’s contemporary. At Southside, most teachers
were White. Yet, Southside was unique. Most students held on to their African American
heritage despite having a majority White teacher population. For insthautient
body insisted on inviting locals and those that attended Sterling to speak on dayes that w
had assemblies. We did not just wait for Black History Month. Most students that
attended Southside knew a relative that participated or lived during the CivisRight
Movement, so we believed in recognizing those individuals. In other words, Southside
celebrated Black History throughout the year. In particular, the Revdesseé Jackson,

Sr., a Sterling High School graduate, spoke to the student body during his 1988
presidential campaign. At this particular school assembly, he made usrsdameheat, “I
am somebody.” My friends and | cheered at the top of our lungs. For us, it was
electrifying! We were proud to be Black.

We also had opportunities to invite recording artists to our school. In the late 1980’s
early 90’s, New Edition was a popular R&B group. To get them to perform, WHYZ, a
local radio station had a contest that required high school students to submit hamdwritte
letters stating, “We want New Edition to come to our school.” The school that nfaled t

most letters to the radio station won. The contest was very competitive. Owvais/al
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Greenville High School. Despite having more financial support, business connections,
and a larger White population, Greenville High School did not win. We did!

To win, our student body president helped us form teams. For instance, my brother
Bernard and all his friends were members of the twelfth- grade Marfriends and |
were all part of the ninth- grade team. Each team sat at differentwatilag letters to
the local radio station. To collect the letters, the student body president stopped by ou
house and got them. He felt it was better to mail all the letters at theigaamd tfew
days later the radio station announced that Southside High School had won. Hearing the
news was so exciting because most of our parents could not afford to purchase concert
tickets. So, we got to see New Edition perform for free. Despite not relgdnagure
written by African American authors, the school always provided opportunities for us t
embrace our African American heritage and culture. In addition, the teanhbe
school found ways to tie literacy meaningfully to political activism, abtaf making it
seem more about just acquiring a skill to achieve a satisfactory scoreamdardized
text.

However, my high school English teachers had us read canonical works. In ninth-
grade, | read John Steinbeck’s no@IMice and MenDuring my senior year, | read
Shakespeare’s tragethamlet In between, | read F. Scott Fitzgeral@ilse Great Gatshy
Nevertheless, reading Shakespeare did not do for meYeh&M TV Rapsvith Ed Lover
and Dr. Dre did. During the late 1980’s and early 1990'’s, | was exposed to the hip-hop
culture. I could not wait to get home from school to watch videos. When | first heard the
lyrics to northeastern rappers KRS-One’s “My Philosophy” and Public EreiiRgbel

Without a Pause,” | could not believe it. For the first time, | heard musitdlidathe
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truth about the Black experience. In KRS-One’s rap, he addressed the sterédwatypes t
often imposed on Black men. This song resonated with me. | often heard my brothers,
uncle, and great grandfather talk about their experiences.

Moreover, | felt empowered as a Black female when | saw QueenH,aifamale
rapper, ride a motorcycle in her “U.N.I.T.Y” video. This was the first timedldeer
seen a woman ride a motorcycle. Furthermore, the lyrics to this song made prede
to be a young Black female. Because hip-hop reinforced the sense of pride that |
experienced with my great grandfather, grandmother, and mother, it becanielingy li
to what was going on in the Black community and a resource to improve my vocabulary!

Growing up, | was only familiar with events that happened in the South. Through hip-
hop, | learned about the Black experience in other parts of the country. In particul
learned about the Black experience in the northeast. Nevertheless, hip-hop was a
reflection of the diversity that existed within the African American calt&or instance,
| listened to KRS-One’s song “My Philosophy” and heard terminology (i.e.,
commercialize and vegetarian) that helped improve my vocabulary. | had naxeéohe
a vegetarian, but through hip-hop, I learned that not all Black people ate the same
southern cooking that | did.

Overall, hip-hop impacted my life so much that | began competing against my brother
Bernard to see who could memorize lyrics first. There was no rewards justaabout
proving to him that his “little sister” had mastered a literacy practm®mmon among
other girls in the neighborhood. Most girls in the neighborhood liked hip-hop, but they
were not in love with it like me. In fact, my love for hip-hop was so deep that my female

friends knew not to call whil¥o, MTV Rapsvas on television
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I memorized more hip-hop songs than my brother Bernard did. Eventually, he asked
me to teach him the strategy that | used to learn the songs so quickly. | shhrieianwi
that it was about the rhythm. For me, hip-hop was poetry, and | loved poems that had a
rhyme scheme. In most cases, | waited¥foy MTV Rap$o show the video. Once the
video came on television, | turned it up as loud as my mother allowed, put my boom box,
a radio, up to it, and pressed record. My mother could not afford to purchase the actual
cassette tape, so | waited for the video to come on television to record the seng. Aft
recording, | played the song repeatedly, so | could write it down. At times cibreliregs
were not clear, so | had to wait for the video to come on television again. Nevertheless
once | recorded it and wrote the lyrics down on paper, | memorized them. Intdyesting
learning to memorize rap songs taught me how to study for tests in high schoog, For m
the best strategy was to take notes first. The hip-hop culture provided commanicat
practices that enabled me to succeed academically and engage in diatbgutber
peers familiar with the lyrics about the disenfranchisement of Black people.

After graduating high school, | continued to listen to hip-hop, but noticed it began to
change. In the mid 1990’s, it began to expand and more artists produced music that
degraded Black women instead of uplifted them. Hip-hop videos also began to embrace a
gangster lifestyle. | was not drawn to this genre of hip-hop because it digeastte my
experiences as a Black female from the South. Growing up, | did not hear people talk
about gangs, so | found it difficult to understand the messages conveyed ibyysmse
West coast rap groups. For this reason, | began to search for other regmirces

resonated with my experiences and beliefs about uplifting Black people.
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As an undergraduate at Johnson C. Smith University, a historically Black college
(HBCU), | enrolled in a course that examined the rich African Ameritanauty
tradition. Dr. Donald Mager, my undergraduate advisor, taught this course. Ingribrall
Mager, a White male professor, introduced me to African American fematrssuch
as Geneva Smitherman, Sonia Sanchez, Nikki Giovanni, and Gwendolyn Brooks. To
understand the content, Dr. Mager taught me how to cite writings by GeneVee Bmait
in my senior paper to highlight the impact that race, class, and gender had an Afric
American literacy. Specifically, my senior paper examined the diffevaps that
African Americans used thBo Be verb system (Dillard, 1996).

While writing, Dr. Mager taught me the difference between active ant/passce.
In addition, he taught me how to memorize and recite poetry written by African
American female poets and poetry written in Old English. In the end, my g&per
received an honors award for its creativity and content. Equally importdengloped a
deep appreciation and an understanding of the profound impact that African America
female writers had on the literary tradition. Furthermore, African Araeriemale
writers allowed me to see there was nothing that women of color could not achieve. |
particular, they allowed me to see my hopes, dreams, and experienceséls faerBale.

After graduating in 1996, | decided to apply for graduate school at Murreey Sta
University. | enrolled at the beginning of spring semester in 1997. | did not know much
about Kentucky, but | knew there were still some areas heavily populated Wiié \W
supremacists. Later on, | learned that Marshall County, one of the neighboringgounti
restricted people of color, in particular Blacks from living there. It wasmstated among

African Americans to stay away! However, when | arrived at MuBtaye, | noticed
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there was only one African American professor in the English Departmeet.my first
semester, she left to join the military. At this point, | was the only Afrfsanerican in
the entire department. There were no graduate students or professors of colasuis a
| felt like a stranger in a strange land. | had never lived or worked in a place thbe
were no people of color. Entering an all White educational environment was tatady
my comfort zone. | felt uncomfortable engaging in conversation with nmg p@el even
some professors. | remembered thinking, “These people did not understand me or even
care to get to know me.”

Positioned as the outsider, | realized this was the first time in my dfeé tdo-existed
in an environment where no one looked like me. Feeling both uncomfortable and afraid, |
began to utilize the deliberate silence approach, a silence that meargdkoasil
beware of too much heard speech” (Taylor, Gilligan, & Sullivan, 1997, p.24). | reverted
into survival mode. Growing up, | learned about the deliberate silence approachyrom m
mother and grandmother. | learned power existed in knowledge untold; the more a person
did not know what | thought, the more advantage | had. Because some of my peers were
from Marshall County, | did not trust them, and | did not share my ideas about the
assigned readings with them. | only conveyed my thoughts in writing to my gocfes

| survived for a while, but then | had to present Kenneth Burke’s (1951) article
“Othello: An essay to illustrate a method.” On the day that | presentee@'Buaiticle, |
impersonated Chief Wiggums, a male cartoon charact€herSimpsons decided to
impersonate this character because | knew my audience would recognize the
impersonation and it would prove that there was more underneath my Black skin! A few

days later, my professor provided me with feedback on the presentation. Included in the
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feedback, he wrote, “Excellent job. You are so articulate.” In fact, several o me
that they did not know | had it in me. | remembered looking at them thinking, “Had
what?” What were they implying?” It made me think about all the paperstéwefore
this presentation. | began to wonder if my professor’'s compliments about nrmgwriti
style were sincere. Neither my professor nor peers realized thdtabegsulted me.
Calling me articulate was an insult because it implied that most Black peegenot.

After this, | contemplated withdrawing but decided against it because most of the
people in the department were not condescending, or at least, did not show it. However,
this experience shed some light on a larger problem. My experience provideghsegli
into the backward and negative views that some people had of Black people. In
particular, my experience showed what researchers have been arguiegrfoalyout the
status of the Black female. Sutherland (2005) found that young Black fenalefsesr
expected “within the larger social context to ‘be’ a particular something, do hol
particular values, and to exhibit particular behaviors” (p.366). In particulark Blac
females are expected to be loud and smart-mouthed, poor and thievish, and even sexually
promiscuous (Sutherland, 2005; Richardson, 2002). Evidently, my professor and peers
expected me to “be” a particular something.

Unfortunately, research found that Black females are often invisible td¢helrers
as serious learners (Henry, 1998a; Fordham, 1993). In my case, | knew two\géaike
against me: affirmative action and the Ebonics debate. As the only Africancaméni
the entire department, | felt that | needed to prove that my admission waesedton

meeting a quota. To do this, | emulated the voice of a cartoon character to prove to my
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professor and peers that | deserved a place in the academic setting othesttteadgsk
and a book” (McElroy-Johnson, 1993, p.85).

Furthermore, | knew the Ebonics debate had gained national momentum after the
Oakland, California school board passed a resolution on December 18, 1996 stating that
Ebonics was a distinct language from English and should be implemented in instruction
to teach African American children. After listening to my presentatiamspected that
my instructor and peers sighed with relief. When they told me that | weslai, |
wondered if this was their way of saying thanks for not using Ebonics. Examirsng thi
experience as an outsider looking in, | knew some in my class had a negativagrercept
of Black people that some believed the Ebonics debate reinforced. Knowing thgs, | wa
determined to use different literacy practices as tools to forge a silitidafthat
countered the “ghettoized image” of Black women and girls (Richardson, 2002, p.676).

Undoubtedly, my great grandfather, grandmother, and mother believed litaascy w
the key to removing the barriers that had been placed to foster the oppression atkhe BI
people. Yet, when | told my grandmother and mother about impersonating a cartoon
character, they did not approve. In fact, my grandmother was very disappointealdShe t
me to always remain true to myself. During this time in my life, | did not utadetor
even care about what she meant. | decided to ask my mother to explain after my
grandmother passed away in 2007. My mother shared that Grandma Gail did not believe
Black people should change to appease other people. To illustrate this point, my mother
shared an incident that happened between my grandmother and the mail carrier.

When | was around 10 or 11 years-old, my grandmother overheard the mail carrier

refer to me agal, short forgirl. The next day, she waited by the mailbox to address this
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issue. When the mail carrier arrived, she made it very clear to him thanti@raiv era
was over, and he could not address anyone in her fangigl @ boy. She threatened to
contact his supervisor. The mail carrier apologized and from that day forwaitdays a
referred to her as Mrs. Miller. My mother shared this story to illustrateiimpartant it
was to my grandmother that Black women and girls never “learn to live in aysthee
devalues Black females” (Henry, 1998b, p.155).

Indeed, my mother and grandmother believed literacy was the key to remowag the
barriers created to foster the Black female’s oppression. In the endothgrmraxplained
that they sent me to college to acquire language and literacy psacticeunter “White
supremacist and economically motivated stereotypes conveying subhuman orlimmora
images” (Richardson, 2002, p.677). Put simply, they did not send me to college to
impersonate a cartoon character; they sent me to acquire knowledge that esd@owler
enabled me to counter distorted images that often plagued Black people, in particular
Black women and girls.

Embedded in this empowerment to counter distorted images was the struggle for self-
determination and self-definition. My great grandfather, grandmother, and mother
believed acquiring language and literacy skills offered opportunities fok Beaple to
reinvent themselves. In the same way, African American people, partiowi@rgn
have historically used literacy as a form of resistance to constrdceaonstruct their
lived-experiences about the meaning of Black womanhood. According to R(3G26y),
African American women wrote poetry, music, essays, and novels to insesethiem
directly and indirectly into arenas for action and for doing whatever they acoailddiate

and manage the critical process of change. As part of this historypmly Eelieved
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sending me to college to acquire language and literacy practices would ereatd

forge a self-definition that countered the degradation that Black women in the Sout
often confronted. Considering the racial tension that existed in the South, it tebkgne
Dr. Mager, a White male professor, teaching at a HBCU to expose me toaaragsif
African American literature. Through this process, | was able to see peg hdreams,
and experiences as a Black female from the South.

Nevertheless, most young Black females do not get the opportunity to seeltesms
and their experiences in texts that they read in the classroom. For sais,redecided to
offer seven adolescent Black females an opportunity to use literaturenvsti&frican
American female authors to make sense of their experiences. | wantetbthave the
opportunity to see what reading literature written by African Acaerfemale writers

could do for them.

Statement of the Problem

As mentioned earlier, most adolescent Black girls do not get the opportuség t
themselves and their experiences in texts that they read in the classroom. RAitheug
the twenty-first century, young women of color are still confronted withcagdemic
canon and a classroom pedagogy that, in most cases, do not legitimate their
understanding of themselves and their perspective of the social world (Morris, 2007;
Evans-Winters, 2005; Henry, 1998a). As a result, one researcher beliewsdgluse of
the leading causes to Black girls’ literacy experiences remaimdgrtheorized and
unnoticed (DeBlase, 2003). Because literacy shaped identities and provided a way of

being in the world, DeBlase (2003) argued that it was an educator’'s morab qguoyvide
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girls with an opportunity “to express their voices so they can learn to redisbastruct
cultural meanings found in texts” (p.325).

In support of this, Au (2001) believed that when adolescent readers shared the
author’s cultural identity, it enabled them to gain insight about themselves aindie§,
their communities, and discover the value of their own experiences. Hubler (2000)
declared that girls are better served by novels that offered, “austiumap of social
reality,” one which revealed “the historical development, and interrelatipnshihe
institutions of gender, race, and class” (p.85). For instance, Sutherland (2005) found in
her qualitative research study on adolescent Black girls’ litergogreences that they
used the selected young adult novel as “a launching point from which they anabjred th
own life experiences” (p.365). After reading this study, | realizedntioaé adolescent
Black females need opportunities like the experiences that the partigipants
Sutherland’s study and | had to use literature applicable to their liveadand make

sense of their experiences in the twenty-first century.

Purpose of the Study
In response to the need to offer more young Black females opportunities to read
literature reflecting their experiences, this qualitative studsreff seven Black females
attending a virtual high school an opportunity to use an online school book club to
discover “the power of their own stories and their own lives as they are situttted w
their raced and gendered identities” (DeBlase, 2003, p.322). More importaotfgréd

a small cadre an opportunity to use an online chat room environment and single-gendered

21



book club featuring African American contemporary realistic young adtitbiias
spaces to come to voice.

McElroy-Johnson (1993) defined voice as “identity, a sense of self, a sense of
relationship to others, and a sense of purpose” (p.86). According to McElroy-Johnson,
voice was power that allowed a person “to express ideas and make connections” and
power that directed and shaped “an individual life towards a productive and positive
fulfillment for self, family, community, nation, and the world (p.86). As such, the
purpose of this study was to examine how seven young women of color used three
alternative in-school spaces to “try on various ideas, beliefs, and behavitisyas
discussed what reading African American contemporary realistic yadulgfiction did
for them (Boston & Baxley, 2002, p.561). The three spaces include: (a) an online chat
room environment, (b) single-gendered book club, and (c) African American
contemporary realistic young adult fiction.

Online Chat Room Environment

One space offered in this study was the online chat room environkeentding to
Mazzarella (2005), there has been a tremendous growth in academic and popolgs writ
about girls and the Internet. In one study, Schofield- Clark (2005) examined how
adolescent girls used a range of new media including instant messagifiogui&héat
teenage girls’ use of the Internet and instant messaging provided themsertheaof
control over their environment. Mazzarella defined instant messaging $If4) a
technology that allowed computer users to have real-time, text-based ebiovsrgvith
others online” (p.9). In particular, the online chat room is defined as instant

communication between two or more people over the Internet using tools suclamis inst
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messenger de-College Unlike e-mail, which can be edited and reformatted, IM
supported real-time conversations. In this study, | &s€wllegeto create online chat
room group discussions that took place in real-time.

Thiel (2005) argued that as society moved towards the age of the Intetaatogid
rely more on technology as a means to communicate and “articulate their owvneisie
to the world” (p.181). Although some researchers believed IM was no diffeoemt fr
note- passing during class, Thiel found in IM conversations that girls oftearagde
“try on” different tones with different persons (p.196). Thiel posited that the girl
preferred IM to the phone because it was a more efficient way of readeingsfand
family. In addition, they considered IM conversations to be a “safe” and ‘$paee that
allowed them to experiment with using different conversational norms. Thiel lklieve
that IM conversations provided “a ripe landscape for a girl to shift from tgleati
identity and from moment to moment” (p.197). She concluded that if IM conversations
continued as a preferred means of communication, then the next generation would be a
group that constructed and negotiated much of its identity primarily online.

Thiel (2005) wrote that most participants in her study were White femaiés anly
two were Black. In addition, there were two Korean American participadtse
Korean girl. Although some claimed that this body of research was groadolescent
Black girls and their online experiences remained under-theorized and udniotice
academic circles. As an aside, when | plugged in the phrases “online chatfooom
Black girls” and “Black girls and the Internet” in the Google searginen sites related
to pornography and dating came up. For this reason, this research study offered

adolescent Black girls an opportunity to use an online chat room environment to “to
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locate and take up as their own, narratives of themselves that knit togetheritaetieta
their existence” (Thiel, 2005, p.187).
Single-Gendered Book Club

Another space offered in this study was a single-gendered boolCdllins (1990)
identified three safe spaces talowed African American females to use their own
voices to define their own experiences and challenge the dominant discoursthénat ei
marginalized or pathologized their experiences. These spaces that providad Afr
American females with opportunities to define their own standpoint as agents and
creators of knowledge were the voices of Black female writers, the clamdhhe
community. Some Black feminists believed these sites strengthened aed boi
African American women and the Black community (Reynolds, 2002; Royster, 2000). As
such, Henry (1998b) added an “all girls” book club to the list of safe spaces for
adolescent Black females to engage in authentic conversations about how theadert
effects of gender and race influenced their ways of thinking about themaatvéseir
lives.

In support of this, Appleman (2006) described book clubs as a setting for participants
to help each other make connections between their own experiences and texts. According
to Appleman, there were no expectations as to what the participants voiceded iear
out-of-class book clubs. She considered out-of-class book clubs to be liberating because
there was no pressure to participate in the conversations or prepare for sorok form
assessment. As such, this single-gendered book club offered seven adolescent Black
females an opportunity to (a) challenge negative images, beauty stamagardstions of

education, (b) tell their own stories, and (c) critique and challenge the attensdity of
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race and gender. In particular, this single-gendered book club offered thean si
opportunities that | had as a member of the Swan’s book club in elementary school. It
offered them an opportunity to find strength in an all-girls space.
African American Contemporary Realistic Young Adult Fiction

The third space offered contemporary realistic young adult fictiotewidty African
American female authors. Black feminists considered writings higakfrAmerican
female writers as a site that strengthened and unified Black women Bnégisuch, the
material used in this study featured Kiri Davis’ (2006) documemta®yrl Like Meand
the following four novels: Jacqueline Woodson’s (2088%h Sharon Draper’s (2002)
Double Dutch Lori A. Williams’ (2001)When Kambia Elaine Flew In From Neptune
and Sharon Flake’s (1998he Skin I'm InThe material used in this study is discussed in

further detail in Chapter 3.

Significance of the Study

Offering adolescent Black females an online chat room environment and single-
gendered book club featuring contemporary realistic young adult fictiotemhy
African American female writers is significant because most girlkis study could not
recall reading any literature written by African American feralthors. The few that
read literature written by African American female writers had nehlexposed to it in
their high school English classes; they read it outside the classroomwéeiteld to
offer the girls in this study the same opportunity afforded seven of my nietes. A

meeting Jacqueline Woodson, | purchased several copttissbfor my nieces. They
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got the opportunity to share with each other what reading this novel did for them as
young Black females growing up in South Carolina.

| wanted to offer the girls in this study the same opportunity that both mysraadd
had. We got the opportunity to read our experiences in literature written lopai\fri
American female authors. This study offered seven young Black fetoaeésd in the
Western part of the United States an opportunity to use contemporary realistic youn
adult fiction written by African American female writers to makesgeof themselves
and their experiences. Moreover, it offered an opportunity that current research on
adolescent Black females’ literacy experiences did not (Brooks, Bso&kampton,

2008; Sutherland, 2005). It offered opportunities for participants to take risks with their
ideas and form relationships in an online single-gendered chat room environment.
Overall, this research study offered three spaces that researemifseid as safe for

girls “to try on”, “grapple with”, and make sense of the intertwined effectacs and
gender in their lives.

To get as close as possible to each girl's thoughts and feelings aboute¢hsptues
offered in this study, | employed the following methods to collect data: (a) dia ini
one-on-one chat room interview, (b) one group chat room discussion on Davis’
documentary, (c) four group chat room discussions on African American contemporary
realistic young adult fiction, (d) four e-mail interviews, (e) one Vdimsd project, and
(9) reflective fieldnotes and memos. In this study, a chat room group discussitezbnsi
of three or four participants that engaged in instant communication with me over the

Internet usindge-Collegechat room feature. All chat room interviews consisted of both
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semi-structured and open-ended questions to hear each participant as she totd her ow

story. For more details, Chapter 3 provides the methodology employed in this study.

Theoretical Framework

This research study offered three alternative in-school spaces foryeenegnBlack
females to use to negotiate their raced and gendered identities. In ordmminesthe
ways that they responded to the spaces provided, | employed Black feminist gmught
the theoretical framework to make sense of the ways that each partreigaonded to
the online chat room, single-gendered book club, and African American contemporary
realistic fiction thoughts. In searching for a theoretical framewakamined critical
race theory (CRT) and Womanist theory before selecting Black fenhoisgiit. Critical
race theory (CRT) is a form of oppositional scholarship that worked towards the
elimination of raced, classed, and gendered forms of social oppression (Grel@9%s;
Delgado- Bernal, 2002; Ladson-Billings, 2000; Solorzano & Yosso, 2002). CRT
extracted from a broad literature based in law, women'’s studies, educdtion,sttidies,
economics, sociology, and history. Womanism, a term coined by Alice Walker, has a
broad theoretical makeup that placed emphasis on culture, implicitly rootectkn Bla
women'’s varied experiences across the Black Diaspora (Taylor, 2001).

According to Taylor (2001), Womanism is a theoretical construct that all@eek
women to select the most attractive parts of the theory to suit the multiple vbiB&ck
women. Yet, the flexibility of the term left room for the “disposal of unappeabpgdis
of the theory” (Taylor, 2001, p.27). Black feminist thought did not leave room for

negative appropriation. Despite the fact that Womanism is almost interchngdh
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Black feminist thought, Womanism is a fairly new empowerment theory that has not
undergone a critical examination while Black feminist thought has been identitie

the historical tradition of Black female activists’ commitment to engrowg themselves
both inside and outside the African American community (Taylor, 2001).

Black feminist Patricia Hill-Collins (1990) identified three “saf@ases” that allowed
African American women to use their own voices to define their own experiandes
challenge the dominant discourse that either marginalized or pathologized their
experiences. The first was Black women'’s relationships with one another. Theaather
safe spaces were the Black women'’s blues tradition and the voices of Bk fe
writers. Historically, these spaces gave voice to those who were denied palitica
academic power an opportunity to express their ideas and experiences throongh poet
books, and stories. The most important aspect of these spaces was that they provided
opportunities for self-definition and an opportunity to escape the negative images and
ideas about Black womanhood. In the same way, this research study offered three
alternative in-school spaces to young Black females in an attempt to ptiesdevith
safe spaces to see themselves, express their voices, and resist and coittsitraic

meanings found in texts.

Instructional Framework
| also employed reader-response to forward Black feminist thought. Reagense
emphasized the uniqueness of students’ backgrounds and encouraged them to develop
their own individual and authentic responses to literature (DeBlase, 2003). Yet, there

were limitations in reader-response’s ability to address issues aa@atd race and
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gender in this study. As a result, this study relied heavily on Black fentinmught
because it offered a “culturally specific lens” that allowed me tateitiliscussion
around issues of race and gender (Hinton, 2004, p.60).

Although grounded in Black feminist thought and forwarded by reader-response
theory, this research study supported the “New Literacy” promises to estyagats
with their worlds (Gee, 2000; Henry, 1998a; Street, 1995), and it also added social
meanings of race and gender as components to this new literacy education (Henry
1998a). Relying upon these theories guided my research question, informedanghrese
and directed my instructional framework. Chapter 4, Chapter 5, and more spgcifica
Chapter 6 shed some light on the ways in which the theoretical frameworks idfinise

research study.

Limitations of the Study

Like all studies, this research study has several limitations. Fiostlyifocused on
one semester and did not follow the girls further. Second, it included typed expsessi
only. There were no face-to-face meetings, which made it difficultnastito interpret
the meanings undergirding the girls’ responses. Unfortunately, this ledai@ake
misunderstandings. Next, some participants typed faster than others; amdwas ghose
who typed slower became frustrated and did not respond as often as anticipated. Last, but
not least, technology did not always work. At times, participants’ computers disteshnec
from the chat room group discussions. In one case, my computer did the same thing.
When it happened, | contacted one participant by phone, so that she could tell others to be

patient.
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Whenever this happened to a participant, | contacted her by phone to neake sur
everything was fine. Unquestionably, Internet disconnections are majoctistsa
especially when in the process of typing a response in the chat room groupidiscus
Nonetheless, this study contributed to the body of research interested ircawatoBlack

girls’ literacy experiences in classroom spaces.

Summary

This qualitative research study offered seven adolescent Biaghes an opportunity
to use three alternative in-school spaces to make sense of their exgeaiegoeng
teenage African American females. The study is presented in six chdpi@pter 1
identifies the problem, purpose, and research plan necessary for examining the
opportunities afforded adolescent Black females in this online single-gdriutssk club.
Chapter 2 presents the literature review and conceptual context for this nyealitat
research. Chapter 3 details the methodology used to carry out the study. Chapter 4
examines how participants in Tuesday’s group used an online single-gendered book club
to make sense of themselves and their experiences as they discusseddvitat rea
African American contemporary realistic young adult fiction did for théhmapter 5
examines how participants in Thursday’s group also used the online single-gendered
book club. Chapter 6 concludes with a short discussion of the results, practical
implications for theory and practice, and recommendations for future research. |
addition, Chapter 6 highlights the results of the study in relation to the theory and

scholarship in the field.
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CHAPTER 2
REVIEW OF LITERATURE
| have come to believe over and over again that what is most important to
me must be spoken, made verbal and shared, even at the risk of having it
bruised or misunderstood. (Audre Lorde, 1984, p.42)

According to Annette Henry (2005), most Black girls are often ignored and &dra
speak out in co-education classrooms, given less attention, and assessed on how they
behave rather than on how they perform academically. Yet, she found that racgyethni
language background, and socioeconomic issues figured in the girls’ academic
assessment and success. Nonetheless, research on race, class,ngesclenpang
rarely took into account the school experiences of Black girls (Henry, 1998agt,In fa
Muhammad and Dixson (2008) found while conducting a recent study that there was
little research to explain who young Black girls were as studentappo# of this,
educational researchers reported that we know very little about the conseaiences
implementing young adult literature written by African Americandéauthors for
students who occupied similar social positions marked by race and gender.

The current study offered seven adolescent Black females an opportunity to use a
online school environment, particularly an online chat room and single-gendered book
club featuring African American contemporary realistic young adulbhdo read,
analyze, and critique their experiences in twenty-first century AmeXlttaough school
is rarely a place for open discussions of private discourses, Henry (1998I¢dl tue
these discussions needed to take place in classroom settings. As such, tars chapt

examines research and scholarship that support transforming the high school English
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curriculum that limits adolescent Black females from gaining opportunitivaue

extended conversations about complex issues such as race and gender identrties withi
classroom literature discussions. Specifically, the contributors to tle@robsand
scholarship seek “to imagine schools as potential sites for sociallyamaragive work to
occur for young women” (Wissman, 2007-2008, p.15).

Key studies tracing adolescent Black females’ experiences iridite@iscussions
include but are not limited to high school English classrooms: Brooks, Browne, and
Hampton (2008), Davis (2000), DeBlase (2003), Henry (2005), Sutherland (2005), and
Wissman (2007-2008). Few qualitative studies have addressed the specific topic of the
high school English classroom as a possible site for young Black femahda to g
experience in self-expression and in articulating their own views about bleicigdhd
female. According to Henry (1998a), in a patriarchal society, the needsitnd girls can
get lost in schools. Nevertheless, | focus on research conducted by Brooks, Brawne, a
Hampton (2008), Wissman (2007-2008), and Sutherland (2005) because they present
compelling arguments about how traditional high school classrooms can be designed i
ways that support the need to enlarge learning spaces to provide Black feitmales w
opportunities to discuss and research issues pertinent to their lives.

This chapter presents research and scholarship that envision different kinds of
educational spaces such as an online chat room environment that permitted yokng Bla
females to develop confidence in using their own voice to challenge, resist, atndatons
cultural meaning found in texts. In addition, it highlights certain spaceB8 ek
women considered safe to come to voice and resist the exploitation of Black womanhood.

Black feminist Patricia Hill-Collins (1990) located three “safe spawderein Black
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women can authorize, entitle, and empower themselves and offer resources noenflue
and inspire others (Royster, 2000). One of these spaces exists within the voileek of B
female writers. According to Collins (1990), reading literature writteBlagk female
authors creates an intellectual and personal space that allows Black woseerthe
world differently, change it, and construct, and reconstruct their own ideas abdut Blac
womanhood. Similarly, DeBlase (2003) and Sutherland (2005) found opportunities for
young Black females to engage in extended conversations about complex issces of ra
and gender identities within classroom literature discussions (Wissman2@08Y.-

This chapter begins with tracing the literacy education of young Blatklés to
highlight an unjust educational system that reflects “ongoing, pervasiueisgeas well
as curtailed access to literacy learning for social, economic, and pesgmaverment”
(Wissman, 2007-2008, p.341). Although sparse, the key research exploring the
challenges that young Black females face incliagyleston and Miranda (2009),
Muhammad and Dixson (2008), Evans-Winters (2005), Fordham (1993), Grant (1984),
Horvat and Antonio (1999), Mirza (1992), and Morris (2007). While all contribute to this
current body of research, | center my attention on the most recent studytednuluc
Eggleston and Miranda (2009) and the most cited research study by Fordham (1993) to
shed some light on how after sixteen years, the educational experienags sxthool
Black females are still comprised of racism, isolation, and alienatigardiess of
socioeconomic status.

Moreover, traditional forms of literacy education still required youragBfemales
to remain silent and invisible. In response, the subsequent sections presect @asta

scholarship that envision different kinds of educational spaces such as amadiersc
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book club and alternative in-school spaces that offer young Black females’ oyipestu

to find their voices. Included in this section are more alternative spaceshe.gnline
environment and single-gendered book club). | employed the online environment and
single-gendered book club as alternative spacesdiacators interested in literacy
research and practice that are committed to students’ voices and to tehemritpt
understand the ‘why’ of literature in the context of their personal and socialenqes”
(DeBlase, 2003, p.325). In the following section, | provide a review of the literature on

adolescent Black girls’ literacy experiences.

Overview of Adolescent Black Females’ Literacy Experiences

In the twenty-first century, adolescent Black females continue to confiont a
academic literary canon and a classroom pedagogy that require ingréesinselves in
the “sedentary activities of reading, writing, and speaking in a way thaticsused by
certain racist, gender, and class privileges” (Henry, 2005, pp. 72-73). According to
DeBlase (2003), this type of academic literary canon did not “legitimate thei
understanding of themselves and their perspectives of the social world” (p.323). Thus,
young women of color are forced to use other people’s words to define théy aedli
sense of self. In fact, this was the case with my nieces, participants, and me.

Although located in different places, my nieces and most participants in tasales
study revealed that they had not read any literature written by Affioczerican female
authors in their English classes, particularly high school. In fact, Angattiaipant in
the current study, asked, “I haven’t read any books by African Americanefewmgers

in my English classes and now that you have brought it to my attention | wondérlwhy?
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had the same experiences as they did in my high school English classesnaifgct,
young women of color share this experience and have found themselves critiquing the
experiences alone, “without trust in social institutions, without shared identityther
women, and without any sense that individual analysis could incite broad-baséd socia
transformation” (Wissman, 2007-2008, p.341).

Yet, there are no definitive explanations as to why this is the case. 3&=rale on
adolescent Black girls’ school experiences revealed that most are delguseparate
their lived realities from their classroom life (Henry, 2005). Although ydsiliagk
females’ lived realities are just “shut out of the official school curricylMfissman
(2007-2008) noted that “young women themselves are voicing critiques of thegwactic
of silencing, miseducation, and isolation in schools and articulating visions of ppssibi
(p-341).

In Eggleston and Miranda’s (2009) qualitative study on Black girls’ livedrexqpes
in a predominately-White populated high school, the researchers interviewed girls
to explore how the participants made meaning of their experiences and how they saw
themselves in relation to those experiences within the school setting. 8goaung
women of color experienced cultural alienation, physical isolation, méiagitian, and
“Othering” within predominately White educational settings, Eggleston arahiia
thought asking for their participants’ views, beliefs, and perceptions would dfght
into “the lived experience of coming of age as an African American fentalely the
inherent nature of American society, is subjected daily to racism and s€gisB63).

In this study, the researchers divided the general perceptions of thgppatsic

academic experiences at Liberty High School into five themes: @)aeaxpectations,
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(b) teacher relationships, (c) extracurricular activities, (d) honorareed placement
courses, and (e) lack of courses on African American culture. The last theaks &pe
this current body of research because it sheds light on how high schools lacking any
culturally relevant curriculum reflecting African American cué can potentially
contribute to the difficulties experienced in school, particularly adolescaok Birls. At
this particular school, the participants told the researchers that, “Felsubeyanly time
you see anything at all... and that’s not much...” (Eggleston & Miranda, 2009, p.273).
The participants claimed the White students raised in the school’s digdrizbt receive
enough education about African American culture, and as a result, most of the White
students interacted with them relying on the negative stereotypical ipadesyed in
the media. According to Eggleston and Miranda (2009), the social acceptance of
dominant images increased the “Othering” of African American femalesgirls in
Eggleston and Miranda’s study felt they were regarded more as a subgroupdtpartas
of the main school population.

In addition, the researchers identified how the girls perceived theal gxgeriences.
In this case, they were expected to be something other than themBeglyleston and
Miranda (2009) found most of the participants repeatedly mentioned thetereutype
when asked how they are perceived in the school. In fact, the participantsdiaane
they are perceived &sud andobnoxiousby other African American females and males
enrolled in the schooDne participant noted that the Black male students that sat at the
lunch table with thensonsidered “every Black girl at the table loud” (Eggleston &

Miranda, 2009, p.274).
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Although many of the participants acknowledged that their behavior was dependent
on who was around, some revealed that they chose to distance themselves lioadh the
andobnoxiousstereotypes by disassociating themselves from the female students that
perpetuated the stereotype. The participants admitted that there weetesgpaups of
Black girls in this school. One group associated themselves with the Wistargi
focused more on academics, while the others attended the school to socializef. thiest
participants did not think the message that African American femalkes iactvays
counterproductive to their academic achievement applied to them. For example, a
participant named Kira shared that she had the ability to monitor her own behavior and
could reduce the likelihood of being identified as a member of that category.

Furthermore, the researchers found that the participants viewed the gesentg
andobnoxioudifferently. Most of the participants that grew up in the Liberty distridt di
not feel the stereotype applied to them. Surrounded by a predominately-White
community, these young women felt penalized for the other young women who resided
outside the district. On the contrary, the girls that moved into the districofaipelled
“to assimilate into the culture of the school to prevent the negative stigmaffemting
them personally” (Eggleston & Miranda, 2009, p.276). When the researchers asked how
they survived in this type of environment, the girls reported they had to change their
attitude, speech, and behavior.

Having to change their attitude, speech, and behavior is very common among young
Black females regardless of the school population. In the early 1990’s h&idrordham
(1993) conducted a qualitative ethnographic study at a predominately African American

populated high school in Washington, D.C. and documentedémagnizing gender
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diversity in this school was absent and, as a result, “mutilated the acadbmicaent

of large numbers of Black female students” (p.5). Fordham found that the high aghievi
girls often used the deliberate silence strategy to deflect anyitiyaatidl anger that might
be directed at them if they were both highly visible and academicallyssicte

Fordham defined the deliberate silence strategy as “a controlfgmhsssto their

evolving, ambiguous status as academically successful” (p.17).

In addition, the high achieving girls in Fordham’s study felt they had to dgats
themselves from the loud Black girls because those being labdmetaseant that they
were often denied opportunities to learn. In this school environment, it was mandatory for
the females that wanted to achieve academic success to conform to Whiteataisislle
views on femininity. White womanhood was often defined as a cultural universal while
Black womanhood was always presented as the antithesis of White women’adives
such, the high achieving Black females in Fordham’s study felt comipellwork hard,
remain silent, and when they vocalized, speak “in a different voice” (Fordham, 1993,
p.6).

Fordham (1993) found that when the high achieving female spoke, she had to
impersonate a male image in self-presentation, including voice, thinking, speech, pat
and writing style. Although the school had a predominately-female staff, Fofdiaach
the males were in power at Capital. Regrettably, the Black female wamgte
successful at Capital High, yet the least visible. She described thempasphe passing
for someone they were not, “the White American female, and ultimately, tHe Whi

American male” (Fordham, 1993, p.23). At this school, high-achieving Black gids pai
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an enormous price for academic success; they remained silent to concedatieir B
female voice, and their resulting gender expectations.

Nonetheless, the findings from Eggleston and Miranda’s (2009) study and the results
from Fordham’s (1993) research revealed that the school population and the
socioeconomic status did not make any difference in the treatment and percefit®n of
adolescent Black female. Although she worked hard, the young Black femalesdlad
to disassociate from other Black females that refused to conform to the unstenskird
of White womanhoodeggleston and Miranda shed more light on this matter. They found
that, in most cases, the participants did not feel comfortable sticking with one group of
friends, particularly other Black students because they did not want to be labeled or
limited to one type of friend. One participant shared that she had White friendstand fel
like an outcast by the other African American students. Another participaated\tbat
she had difficulty befriending those that were not Black. In any case, the ytaoky B
female found herself always having to choose between academic successnasdips
with other Black female peers, particularly tbad ones.

Thus, the participants’ stories in Eggleston and Miranda’s (2009) studyeevieeair
unique experiences as young Black females within a predominately-§¢hibel culture.

In other words, they experienced similar challenges, yet they respondedeto thos
challenges differently. Collins (1986) addressed this issue in her articenthg from
the outsider within: The sociological significance of Black feminist thoudthis
article, she argued that common themes might link Black women'’s livetdsat
themes are experienced differently by Black women of differentedaages, regions,

and sexual preferences. For this reason, Collins declared, “there is no monaddithic Bl
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women’s culture-rather, there are socially-constructed Black womemtsesithat
collectively form Black women’s culture” (p.522).

In support of this, Eggleston and Miranda’s (2009) research study provided evidence
that the participants’ lived experiences determined the way they respondedutiuhed
images ascribed to them. For example, some participants appeared to understand tha
racism still existed and that the views of the majority culture did not reedgseflect
how the girls were individually. Yet, other participants appeared to have intethtiz
messages and were faced with the personal struggle of believing in togypeseand
viewing their own negatively. By viewing their African American féenpeers
negatively, these particular girls felt compelled to distance themdetrasthe
stereotype and the African American community as a whole” (Eggleston @ni¥ar
2009, p.281). Contrarily, some patrticipants had strong racial and gender identities and felt
the need to prove the stereotypes wrong by refusing to be silent, yet succeeding
academically and maintaining friendships with a diverse group of girlse&igg and
Miranda found that most of the girls that moved into Liberty and the girls thaieisao t
the African American community appeared “to feel a need to be an emigisggléston
& Miranda, 2009, p.281).

Although some felt the need to become emissaries, Eggleston and Miranda (2009)
found that these young women still had to change themselves to fit better within the
school culture. In fact, Fordham (1993) reported similar findings in her resé¢adgios
the high achieving Black girls at Capital High. In Fordham’s study, shelfthat “white
and middle class are the hidden transcripts for femaleness” (p.4). Sinalgdrticipant

in Eggleston and Miranda’s study admitted that she did not want “to change the way |
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talk or who | am for anybody, but I guess | have to” (p.274). Sadly, the pant€ipa

both studies had tilearn or relearn their status as different, lesser, and as the ‘other’
these school settingm brief, Horvat and Antonio (1999) found in their qualitative study
on six Black girls attending a predominately-White private, college-prepgatagh

school for girls that these young women had to surrender their sense opriaealnd
listen to different kinds of popular White music. In any case, the findings peddeste
revealed that young Black females “pay an inordinate price for acadecciess”
(Fordham, 1993, p.23).

Central to the current study was the fact that participants in Eggleston earai¥s
(2009) research study got an opportunity to tell their own stories. They had a chance to
share their experiences within this school environment despite the fact that the
experiences involved separating their public and private lives to fit withirchio®lks
culture. In addition, the fact that this particular school did not offer the girls an
opportunity to read their experiences in texts was also central to the ctudBnt s
According to Davis (2000), when educators helped students connect their life msgerie
with classroom experiences through a culturally relevant curriculum atigfecilitated
learning and self-esteem. This did not happen for the participants in Eggleston and
Miranda’s research study. Instead, they had to enroll in courses that reliedicuaur
that lacked any information about African American culture. Although discouraged b
apparent lack of interest in African American culture, the participants gearerally
pleased with the curricula used in their courses.

Yet, it seemed appropriate that if the school offered courses on the Africarc&me

experience or even implemented it into the content area curricula, then somgJbiitdhe
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students would stop relying on stereotypical images perpetuated by the mediatb inte
with the Black female students. One participant concluded that even dhbel ®ffered
courses, then “we would have to deal with the ignorant comments from the white kids,
like ‘Oh, I'm gonna sign up for the black class™ (Eggleston & Miranda, 2009, p.274).

Although these young women got the opportunity to tell their stories, they did not get
the chance to engage in the telling of stories of personal experience in esspohst
they read in school. DeBlase (2003) argued that literacy played an importanttpart
construction of gender and race because it shaped identities and provided “a wag of bei
in the world” (p.325). When educators did not provide these opportunities to girls,
particularly young Black females, it caused them to use the words of othefséotdeir
reality and sense of self. According to DeBlase, it is our moral respaysasilliteracy
educators to enact curricula that provide an opportunity for young women of color to see
themselves, express their voices, and resist and construct cultural meanntysf
texts.

A body of research revealed the commitment that has already been nsameeio
ensure that young Black females get the opportunity to use literatarenway African
American female authors to take up and negotiate meaning congruent witlvékei
experiences (Brooks, Browne, & Hampton, 2008; Davis, 2000; DeBlase, 2003; Henry,
1998b; Sutherland, 2005; Wissman, 2007-2008). In order to do this, most researchers
created spaces that were exclusively for adolescent Black ferAatesding to Henry
(1998a), girls needed spaces “to speak and write from their own subjectivitiasisbec
“they cannot always authentically learn about/express themselves intaigoyeays in

mixed-sex classrooms” (p.166).
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In support of this, Patricia Hill-Collins (1990) identified three “safe spatteat
allowed African American women to use their own voices to define their own
experiences and challenge the dominant discourse that either marginalized or
pathologized their experiences. The first was Black women's relationshipsmve
another. The other two safe spaces were the Black women'’s blues traditibie andtés
of Black female writers. Historically, these spaces gave voice to tHusevere denied
political or academic power an opportunity to express their ideas and expsribraugh
poetry, books, and stories. The most important aspect of these spaces was that they
provided opportunities for self-definition and an opportunity to escape the negative
images and ideas about Black womanhood. Although these spaces recognizedg,diversit
Collins posited that if they did not exclude, they would not have been safe for Black
women to define their own standpoint as agents and creators of knowledge.

The subsequent sectipresents research and scholarship that envision different kinds
of educational spaces as safe for young Black females to find their.vDntgesection
focuses on research conducted by Brooks, Browne and Hampton (2008), Wissman (2007-
2008), and Sutherland (2005) because they crafted alternative in-school out-of- school
spaces specifically designed for high school Black females. In these shaagdstread
and responded to texts written by African American female authors. Theeutixin
begins with a briebverview to show how African American women have historically
spoken, written and used their own texts to insert themselves directly and inpdntect
arenas for action and for doing whatever they could to change hearts, minds, and

conditions.
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Historical Overview of Black Females Reading Their Experiences in
African American Women Writers

According to Jacqueline Jones Royster (2000), the story of African Aaneric
women’s literacy is a story of visionaries using “sociocognitive ghitre-create
themselves and to reimagine their worlds” (p.110). The story began with such vesonari
as Sojourner Truth that offered a place to begin understanding literacyinatorgy
from lived experience. Although categorized as illiterate, Truth madeyitclear that “I
don’t read such small stuff as letters, | read men and nations” (as cited iefR2980,
p.45). Given this perspective, literacy is understood as sociopolitical actioteRoys
claimed Truth’s commitment reflected the analysis of Paulo FreR8®4( perspective
on literacy as reading the word and the world. In this way, literacy meantimaorgist
acquiring a monolithic and autonomous skill. Literacy, in this sense, meant inmglicati
“voice, community, cultural life, class, gender, race, and relations of powerfyHen
1998a, p.72).

African American women across generations and locations have congistentl
regarded literacy as a sociopolitical act because it enabled them he searid
differently and construct and reconstruct their own ideas about the meaninggf be
Black and female (Royster, 2000).Talk Back, Thinking Feminist, Thinking Bladell
hooks (1989) recalled becoming a writer through making poems. Because poatnewas
literary expression respected in her family’s household, she found her voice agishe rea
and recited poetry written by mostly African American writers (damnes Wheldon

Johnson, Gwendolyn Brooks and Langston Hughes). As hooks described it:
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Poetry was the place for the secret voice, for all that could not be directly
stated or named, for all that would not be denied expression...The magic
of poetry was transformation; it was words changing shape, meaning, and
form. Poetry was not mere recording of the way we southern black folks
talked to one another, even though our language was poetic. It was
transcendent speech. It was meant to transform consciousness, to carry the
mind and heart to a new dimension. (p.11)
Although hooks argued that any writing about feminism has overshadowed writing as a
poet, she believed the feminist focus on “coming to voice” was one such space that
allowed women, particularly women of color who wrote and spoke for the firstdime
engage in active self-transformation by realizing that women had somethargngful
to say all the time.

Nevertheless, hooks (1989) learned about a notion of “voice” in college creative
writing classes. She learned that voice embodied the distinctive expression of an
individual writer. While the only Black student, hooks recalled teachers and student
praising her using her authentic voice when she read a poem written in thelgrartic
dialect of southern Black speech. In the beginning, this troubled her because she thoug
the comments masked racial bias.

Later on, hooks (1989) reflected on her experiences in all-Black segregated.schools
In this environment, she understood Black poets as being capable of speaking in many
voices, with no single voice ranking more or less authentic. She realizechthat “t
insistence on finding one voice, one definitive style of writing and reading onety,poet

fit all too neatly with a static notion of self and identity that was pervasive vesity
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settings” (p.11). hooks understood that many Black students found their situations
problematic because “our sense of self, and by definition our voice, was not unilateral
monologist, or static but rather multi-dimensional” (p.12). Yet, she declared that
individuals that speak languages other than English should find it “a necessary aspect of
self-affirmation not to feel compelled to choose one voice over another, not to claim one
as more authentic, but rather to construct social realities that celebkakeywkerige, and
affirm differences” (p.12). In sum, hooks realized the importance of edugaiateging
authentic voices in classroom settings.

The research on young Black girls’ literacy experiences revealgdtbgresented
with limited opportunities to use texts written by African American authgadicularly
female writers to develop their own authentic voices. Notably, therefeve gualitative
studies that have introduced alternative spaces existing inside and outsidsshmooh
setting where young women of color can authentically learn about and express
themselves in subjective ways. Some alternative spaces identifie@ ésrsedolescent
Black females to read and make sense of their experiences wertergie written by
African American female authors, (b) book clubs, (c) charter high s¢i{ddlsonors
English classes, and (e) chat room environments. Some researchers found that young
Black females were able to use these spaces to negotiate, chakggjeand recreate

representations of themselves.
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Adolescent Black Females Reading Their Experiences in an Afterschokl@ub
Featuring Contemporary Realistic Young Adult Fiction

In current studies, educational researchers offered contemporaryagalisig adult
fiction written by African American female writers for youngaBk females to create
self-definitions (Boston & Baxley, 2007). According to Rudine Sims- Bishop (2007),
contemporary realistic young adult fiction are stories that addressedtcproblems in
contrast to historical fiction, which placed the characters in a past time-aneated that
era in accordance with the social environment and historical events duringitat t
Although many authors have chosen to write contemporary realistic fictios; Bighop
warned that “what feels contemporary to an adult may seem like ancient kas¢ory
young reader” (pp.195-196). Nonetheless, writing realistic fiction wagpanss “to the
near exclusion of Black people, Black history, and Black cultural traditions frem t
existing body of African American children’s literature” (Simssi&p, 2007, p.195).
Some believed that good literature connected with readers through pastaudhras: (a)
credible characters, (b) the dilemmas they face and resolve, and gpgtihifcs of the
sociocultural context and the time and place evoked in the story. Prior to the late 1960's,
these particulars along with the distinctiveness of growing up Black in Aaleaid been
missing from the canon of children’s literature. As a result, African Armerchildren
and young adult writers began to emerge.

One African American female writer that emerged as a contempeaistic young
adult fiction author was Sharon Flake. In the noVek Skin I'm InFlake (1998)
illustrated through the protagonist Maleeka Madison how the social construct of skin

color impacted a dark-skinned female’s life. Brooks, Browne, and Hampton (2008) used
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Flake’s novel to conduct a qualitative research study on middle school students’
experiences in an afterschool book club. Because research on high school age Black
females’ literacy experiences is limited, much attention is given to thisagive study
because the voices of working class and middle-class African Americatefetuadents
are heard. This particular study included ten young Black females, aittingewen
Black male participants. The researchers focused more on how thegpdsided to the
literature to show how race and gender emerged as themes. In this study, Blad fe
thought undergirded much of the discussion.

Brooks, Browne, and Hampton (2008) selected Flake’s novel because it offered the
participants opportunities to identify with the main character Maleeka btatlisough
personal story connections. They believed African American girls diaeléaffirmation
from and identify with stories about trustworthy representations of Africaarisan
female adolescents. Despite providing trustworthy depictions of Africaniéanegirls,
Brooks et al. found the participants revealed a more complicated and mtétifae¢ure
of “reader-text identifications, partly because of the shifting idesti{l@662). One
participant, in particular, named Evan shared personal experiences that appbarad t
strong identification with Maleeka’s attempts to overcome colorism. Tharcksss
used the terngolorismas a reference to the social construct skin tone. Yet, the
researchers realized that although Evan’s gender, race, skin color, andiacedukty
resembled that of Maleeka Madison, her experiences as a adolescerieBlalek
differed from the protagonist in several ways.

Unlike Maleeka, Evan was self-confident, well groomed, earned high grades, a

regarded highly by her peers. Because Evan’s identity and social pogjtioaie quite
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different, she did not position herself as someone with low self-esteem despitg
dark-skin. Moreover, Brooks, Browne, and Hampton (2008) found that the participants
were willing to discuss the sensitive topic of skin tone, but they never steered towa
highly sophisticated discussion on skin tone. As a result, Brooks et al. agreed with bell
hooks’ (2000) call for a massive education movement to help educate twenty-fiossy cent
young Black girls about the intersecting oppressions of race and gender.

After considering the findings, they began to wonder if it was enough for the
participants to recognize the teasing and self-esteem issues embedeeckindtive, but
not grapple with or reposition Maleeka as a gendered and racialized participaatgera |
social structure. What led to this consideration was the fact that many afishe g
personally resisted and defied larger systems of exploitation and oppressior eeaus
experiences expanded beyond the issues presented in the novel. For example, several
girls were in honor’s classes; some played on basketball teams, and othesglvere
versed in African American history.

Because the participants’ involvement in other educational programs or
extracurricular activities influenced the way they positioned themsat/dgey
constructed meaning, Brooks, Browne, and Hampton (2008) argued that their responses
represented a small portion of “the meaning they constructed with the text araythe w
in which they positioned themselves as readers and actors in larger ssmétats”

(p.668). As such, Brooks et al. recommended that when using Flake’s novel and others
with similar subject matter, educators should model interpretive strategidsch there
exists “a deliberate focus on a synthesis of ideas from the text with a'seader

knowledge, experiences, and identity” (p.668). More specifically, they suggested t
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educational researchers that the reader’s identities be thought ofleefumultifaceted
because ways of identifying with stories- even stories reflectingathe sthnic
background as the readers- will likely vary across “a continuum as protzgamais
events in stories change, reveal complexities, or evolve” (p.668).

The current research study built from Brooks, Browne, and Hampton’s (2008) study.
| decided to examine how seven adolescent Black females attending avptiodic
charter high school used an online chat room environment and single-gendered book club
featuring African American contemporary realistic young adulioficto challenge the
reading of their experiences as young Black females. Using an ohéiheoom as an
alternative setting for a book club was central to this study becausenp&td to a create
spaces whereby Black adolescent girls felt comfortable makirse ¢ themselves and
their experiences. Scharber (2009) believed online book clubs effectively wove togethe
old and new literacy practices. As such, the online chat room environment served as a
platform to host the single-gendered book club. In this single-gendered book club, |
framed the interview questions around key themes such as identity and signifitance
race to help participants engage in dialogue about themselves and their personal

experiences in relation to self-image, identity, and positioning by theessahd others.

Adolescent Black Females Reading Their Experiences
in Alternative In-School Spaces
My study is also informed by both Wissman (2007-2008) and Sutherland’s (2005)
gualitative research studies. Both locate alternative in-school spatpsatfide

opportunities for young Black females to take up and negotiate meaning fourmtcamAf
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American texts. Wissman’s (2007-2008) research study examined sixigeamAf
American female students reading and writing poetry in an urban public dhgtier
school. Informed by teacher research, she hoped to add to the conversation about the
possibilities for “imagining different kinds of educational spaces infornyed b
epistemologies of feminism and social justice” (Wissman, 2007-2008, p.15).

As an educator, Wissman (2007-2008) decided to create an alternative in-school
space that allowed young women of color to explore poetic work by African American
women authors (e.g., Margaret Walker, Sonia Sanchez, June Jordan, and Nikki
Giovanni). She selected certain authors because their work envisioned liteyacy “a
dynamic tool for change and regeneration” (p.16). Wissman believed that “grounding
literacy work within the literacy tradition of African American women supgmbtearning
environments where literacy is enacted as a social practice, wherg isquirsued, and
where knowledge is constructed relationally” (p.18). Moreover, it was heedesiuild
a course that not only focused on writing but also provided opportunities for young Black
females to come to voice.

Wissman (2007-2008) found it difficult to articulate on paper what transpired in the
classroom. Yet, she described the experience as electricity feelirmpthevhen the
girls read their work out loud. In this context, she asked participants to readsdesiis
write a poem in response to the one that they read. For example, the participants read
Margaret Walker’'s (1989) poem, “I want to write.” In this poem, Walker usedeméo
describe her desires to write “the songs of my people” (Wissman, 2007-2008, p.16). Afte
reading the poem, Wissman asked participants to discuss the images thadesidha

them the most and discuss the meanings and purposes that the author assigned to the
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poem. After the class discussion, each participant had the opportunity to wioterhér
want to write” poems.

In one particular poem, a participant wrote about teenagers feeling the meed “t
scream to be heard” because they feel their voices are disregarded (p di@wiig on
the work of Margaret Walker, Wissman (2007-2008) noticed that the girls peakiag
to themselves and to the other students about how “writing can be a place to narae desire
for personal and social transformation” (p.17). As an educator in a public charter high
school, | am encouraged by the possibilities that exist within public clmgteschool
spaces. Wissman demonstrated the possibilities that existed in altemaimheol
spaces. As such, the current study adds to this body of research by showing what
happened when young women attending a public virtual charter high school got the
opportunity to use an alternative in-school space (e.g., a chat room) to respoad to a
grapple with deep social issues located in African American contempesdistic
young adult fiction.

In another study, LeeAnn M. Sutherland’s (2005) qualitative research on sk Blac
females enrolled in a high school honors English class also contributed to mghebear
this particular study, Sutherland focused on adolescent Black females’ useaafli
practices to negotiate boundaries of ascribed identity. These boundasesiofd
identity included: a Eurocentric view of beauty and beliefs about who younk Blac
females are expected to be and how they should behave. As such, she selected Toni
Morrison’s (1994) noveTl he Bluest Ey& examine how participants’ literacy practices
enabled them to negotiate boundaries ascribed to them, talk with one another, and co-

construct identities throughout the process. She believed that “as people readnarite
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talk about text, those practices shape and are shaped by how those people think about
themselves and their place in the world” (p.366). Undergirding this researdblacks
feminist thought.

Sutherland (2005) found that Morrison’s novel provided “an opportunity for
participants to use literature to shape their reality into one they couldeapend
confront on their own terms” (p.391). For instance, one participant named Naya is often
assumed to be mixed or identified as “a Westport girl” used this novel to represatt her
as Black or as mixed- “a combination of Hispanic, Latina, Black, and Indian”
(Sutherland, 2005, p. 392). In this case, a Westport girl was typically assoditited w
acting White. Naya did not like the label. In fact, when asked to write about her name
using a style patterned after a Native American naming poem, Naya sssdaahame
with all her relatives, regardless of race. From Naya'’s perspectiveadhbeen told
never claim one more than the other, never deny any of them” (Sutherland, 2005, p.377).
She considered her family the most influential in shaping her personal identity.

In the same way, Bianca, a participant in the current study, approaehsavis
with a similar attitude. While religion shaped Bianca’s personal identigyresisted
privileging one raced identity over another. Living as a mixed girl wBlaak mother
and White father, | assumed she would have identified more with her Black ée@ag
the contrary, she did not. In fact, at the beginning of the study, Bianca wa&srehc
that, if other girls in the study could see her, they would think her skin shade was “too
fair’ to be considered for this study.

In Sutherland’s (2005) study, the participants made sense of both life aatditder

through narrative rendering of their personal connections with the novel. Inayishe
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participants used narrative to invoke stories of their everyday experientesdbked

them to make sense of the social problems raised by the literature and voiteyow t
related to the social problems raised in the novel. According to Sutherland, tte#ing
stories, in their own words, “bridge...gaps in imagination and conception and offer
opportunities for members of the majority group to meet them halfway” (p.393). In order
to meet them halfway, Sutherland declared that it was necessary fodhed to

remember that as adolescent Black females studied literature, theerept®n and
construction of their identities could possibly reveal the complexities ofithegitities.

Similarly, Brooks, Browne, and Hampton (2008) found this to be the case in their
study on adolescent Black girls reading their experiences in Africanié¢aner
contemporary realistic young adult fiction. Brooks et al. argued that terreasponse
theory represented only a small portion of the meaning that the participants stubgi
constructed with the text. In addition, they claimed that reader- responssemed a
small portion of the ways in which the girls positioned themselves as readersand ac
in larger societal contexts. According to DeBlase (2003), reader-responeecgy did
not attend to the social determinants underlying the kinds of life experiencdsdhaira
the stories that young women of color often told.

Sutherland (2005) also argued that researchers must be careful not tavipirsf'si
complex responses in an attempt “to provide clear, concise, or easily apdiicdinigs
from studies” (p.395). In response, she framed the contradictions and inconsstencie
participants’ talk as struggles, yet she admitted that parts of henpents’ identities did
not always coexist peacefully. As such, Sutherland proposed that more reseanch

practitioners needed to create more opportunities for larger conversédtouigtee
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combined effects of race, gender, and social class in the lives of adolesudnt Bl

females. Specifically, she emphasized that the themes identified and estegoned in

her study should not be ascribed to all African American females becausedltbg

shared experiences of many. She argued that researchers and practéietedsto

remember that Black female adolescents’ responses varied based on lienegse

informed by race, culture, class, context, and gender. Although they are memhers of t
same cultural community depicted in novels read in the study, she cautioned that the
responses of young Black girls should not be over-generalized to represent responses of
African American women and girls as a whole.

Patricia Hill-Collins (1986) argued the point that Sutherland made in her study. As
stated previously, Collins noted that there was no monolithic Black women’secuitur
response to this claim, | crafted individual profiles on each participanin(8ridL998).

The purpose was to show how each girl responded to and used three alternative spaces:
(a) online chat room environment, (b) single-gendered book club, and (c) African
American contemporary realistic young adult fiction. The participantshead t

opportunity to use a chat room, an instant messaging (IM) feature. Shaylag\l. Thi
(2005)considered IM conversations to be a “safe” and “free” space that allowsdogirl
experiment with using different conversational norms. Thiel believed that IM
conversations provided “a ripe landscape for a girl to shift from identity to tiglemnial

from moment to moment” (p.197). In response, the section below demonstrated how
several young Black females used a chat room to establish relationstiglgian

ownership of the communication that existed in the chat room.
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Adolescent Black Females Reading Their
Experiences in an Online Environment

In Kimberly Scott’s (2004a) qualitative ethnographic study “Africanefican girls’
virtual shelves,” she interviewed fifty-eight middle-school age African caa girls
attending an urban school district. Drawing on Black feminist thought, Scott cesnpar
the findings from two projects. The first project involved examining how fifty1eggls
developed socially and academically in a state-operated school distrine.deadond
project, Scott examined how a subgroup of twenty-two participants perceilveiegiin
a one-week summer technology camp for girls. Although Scott encouraged nste gi
participate, only twenty-two of the fifty-eight volunteered. | focused on thenfysdirom
the second project.

Scott (2004a) admitted that that there was little attention given to tHechiel
benefits of technology in this study. Yet, she found technology facilitateuti&ingos
among young Black females. In this context, she noticed that friendship was just
important online as it was in a face-to-face school setting. In particulEnimsessaging
was the preferred communication because it enabled the girls to get to know each othe
and seek clarification about questions related to class. According to Scetefireed
virtual location for communication was the chat room. It enabled the girls taaimaihe
lines of group communication. She concluded that technology allowed the girls to claim
ownership over communication represented in their culture-sharing group.

More recently, Scharber, Melrose, and Wurl (2009) argued that online book clubs
offered a forum that capitalized on adolescents’ familiarity with compated New

Literacy practices while staying rooted in traditional practicesoAtling to Castek,
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Bevans-Mangelson, and Goldstone (2006), New Literacy practices “build upon the
foundational literacies we have always taught in schools” (p.715). For &élsisrethey
argued that the Internet was a tool that extended opportunities in the classratim for
students to acquire New Literacy skills that included “new readingngyitiewing,
navigating, and communication skills” that continually appear in our lives (p.715).
Underlying their argument (2006) that New Literacies are required focipation in a
digital world, Scharber, Melrose, and Wurl (2009) created a “girls-only” obloa club
to provide further insights into how a book club operated online.

In Scharber et al. (2009) research study, they found girls were very ant
enthusiastic to talk about books in an online format. In this format, they found the girls-
only space provided “safe, guided social experiences” (p.188). According ekCast
Bevans-Mangelson, and Goldstone (2006), many exciting “literacy advenaueag our
students online (p.715). For this reason, | used an online chat room along with a single-
gendered book club and African American contemporary realistic young @tiol to
examine how participants used the three alternative in-school s@aresdering the fact
that researchers found the online chat room provided girls with safe sociakeges, |
offered seven adolescent Black females opportunities to read ligenatinis “girls-only”
chat room. | hoped the spaces provided an opportunity for them to move beyond just
talking about behaviors expected of them and others’ attitudes toward them as Black
females to replacing externally derived negative images imposed upon ttlem wi
authentic representations of themselves. As such, Chapter 4 and Chapter Whateal

happened when the participants accessed and used the online environment, single-
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gendered book club, and contemporary realistic young adult fiction writtenrimaf

American female authors.

Literature Review Summary

In sum, this chapter presented research and scholarship that envisioned different kinds
of educational spaces (e.g., afterschool book clubs and online chat room environments)
that permitted young Black females to develop confidence in using their ovwasyvoic
Moreover, it highlighted certain spaces that Black women have historecaisydered
safe to come to voice and resist the exploitation of Black womanhb@chapter
began with tracing the literacy education of young Black females to highlgimjust
educational system. The last sectiwasented research and scholarshigéhurcators
interested in literacy research and practice that are committed tognes voices of
young Black females. Chapter 3 provides a discussion on the methodology usey to car

out this study.
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CHAPTER 3
METHODOLOGY

This qualitative multiple case study examined how seven young Blacie®msed
an online chat room environment and single-gendered book club to position themselves
and their reading in relation to the study of African American contemporaligtie
young adult fiction. The case study was the best method for revealipgrtiegpants’
perception of their realities with high credibility, as well as “intggnalidity, and
accuracy” (Patton, 1990, p.49). According to Yin (1994), a case study is an empirical
inquiry that examined “a contemporary phenomenon within its real-life context
especially when the boundaries between phenomenon and context are not clearly
evident” (p.13). Put simply, Merriam (1998) described it as an “intensive, holistic
description and analysis of a single instance, phenomenon, or social unit” (p.27).

For this study, the social unit consisted of seven individuals answering, Hegw t
make sense of their world and the experiences they have in the world” (Merriam, 1998,
p.6). The research question asked how seven Black adolescent females used an online
single-gendered book club featuring African American young adult literedurake
sense of their life experiences? More specifically, | asked the folipreisearch
guestions to get as close as | possibly could to the thoughts, feelings, and desioés of
participant:

1. How did African American teenaged girls respond to the online chat room
environment?

2. How did African American teenaged girls respond to the single-gendered book club?
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3. How did African American teenaged girls respond to African American
contemporary realistic young adult fiction?

4. How did African American teenaged girls’ responses to the online environment,
single-gendered book club, and African American contemporary realistic yduhig a
fiction influence the way they used the study to make sense of their exqaesi?e

As such, this study examined how young Black females used three alteschtiod

spaces that are considered safe (e.g., an online chat room, single-genderedih@wkicl

African American contemporary realistic young adult fiction) forcRlgirls to come to

voice. In this research study, the phrasming to voiceeferred to the girls using the

three alternative in-school spaces to talk about their own experiences, heiead t

experiences, and rename their experiences. Although Henry (1998a) argisdénbatis

a text in itself, this study focused more on what the girls actuallgdstatd not on their

silence. Specifically, the girls did not come to voice if they remained siléett dne

study. They came to voice when they actually used the three spaces, pbrticelar
literature to talk about their experiences even if their experiences stedtthose that the
characters encountered in the novels.

Moreover, Black feminist scholars considered a space safe when BladkSdrad
opportunities to engage in dialogue with one another about the behaviors expected of
them and others’ attitudes toward them as Black females (Collins, 1990). Inrat cur
study, the single-gendered chat room group is considered safe only wheipgrad
used the contemporary realistic young adult fiction written by Africaerean female
authors to openly discuss their experiences, displayed a willingnesstheisee

perspective of the world differently even when their experiences werepresented in
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the literature, or worked to change any representations, including @ranacthe
literature, that portrayed Black females negatively. This chaptailgitie following
methodology used to carryout this study: (a) the research design, (b) the medhibas, (

procedures for data analysis, (d) and the ethical and political dilemmas.

Research Design

This qualitative study is situated in an interpretive naturalistimgetthere “human
behavior is significantly influenced by the setting in which it occurs” (Bodgd&iklen,
2007, p.5). Using an online chat room as an alternative setting for a book club is central
to this study because | attempted to create a space in which Black adajgt€ent
dreams, hopes, pain, and struggles could be voiced (Scott, 2004a). It was in this
interactive setting where the participants revealed the differayd that they saw “the
spaces of their everyday lives” (Moje, 2004, p.15). It allowed the girls to relish the
opportunities offered by technology. This alternative setting offered anonyanity
opportunity for relationships to be established, and patrticipation in “a range of
information activities and learning experiences” (Lankshear, Petdfsokel, 1996,
p.160).

Moreover, this qualitative research provided the participants with opportunities
think about and reflect on their own experiences and think about how their perspectives
are socially and historically constructed and how, at times, their persgdotivied their
actions (Fossey, Harvey, McDermott, & Davidson, 2002). Furthermore, this study
allowed me to see how a community is “...comprised of persons, each of whom has her

own subjective experiences” (Fossey, et al., 2002, p.720). In other words, each
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participant had her own story to tell despite the common challenges they faced as a
group. Since the participants’ perspectives are of essential concern to thaigeal
research, as the researcher, | attempted to “get behind the curtain” (Keé&hel
McLaren, 2000, p.297) in an effort to make sense of, and interpret phenomena in terms of
the meanings made by the participants (Denzin & Lincoln, 1994).

Denzin and Lincoln (1994) presented qualitative research as an interpretive,
naturalistic inquiry. Because the interpretivist approach is closely tiesrinist
research perspectives and methodologies, my research methodology s \&ltgne
Denzin and Lincoln who argued that “Behind these terms [theory, method, analysis,
ontology, epistemology, and methodology] stands the personal biography” of the
researcher who speaks from a particular race, class, gender, culture, and ethnic
community perspective (p.11). As a Black woman, teacher, and qualitativechesear
my experiences are embedded in this work, to the extent perhaps of being a “participant
observer” who brought “fidelity” to the social realities as told by the ppaints
(Freebody, 2003, p.57).

However, Black feminist theory provided an interpretive framework to examine how
the participants made sense of their experiences as they read and respgodad t
adult literature written by African American female authors in an onlimgesigendered
book club. Given the fact that Black adolescent females cannot always authenticall
express themselves in mixed-gender classrooms, | created a singleeddyatek club in
an online high school setting where participants could take risks with their ideasrand f
relationships with other peers. Within this online space, | became “chamidettol

allow “life-worlds of the other to surface in as complete and unencumbered arraanne
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possible” (Schwandt, 2000, p.203). My role as the researcher was to be “the conduit
through which such voices are heard” (Denzin & Lincoln, 2000, p.23).

This study is an inductive and interpretive exploration of how seven adolescent Black
females used the following spaces: (a) an online chat room environment, @nAfri
American contemporary realistic young adult fiction, and (c) a sigghelered book club
to make sense of their raced and gendered identities in Tree@tury. Most qualitative
researchers analyzed their data inductively. As such, | attempted to unddrstaays
that the girls made sense of their experiences without imposing preegigpiectations
on the data (Patton, 1980). In the following section, | detailed the methods used to

conduct this study.

Methods

This study offered the following opportunities in an effort to understand the minutiae
of each participants lived experiences as they transacted with theutgefarst, the
study provided the participants with an online single-gendered space. Henry (1998b)
described a “girlspace”- as a space where young Black girls cak apé write openly
and freely about their experiences and connect their multiple and shiftingiedetatithe
literature. Second, this study provided the participants with opportunities toumbnstr
meaning from all sorts of texts, socialize with other peers in a realetvat room, and
engage in digital literacies practices. Kist (2002) argued that studededneéarge and
well-stocked literacy "tool kit" in these "New Times" (p.2). According tb&ber
(2009), online book clubs effectively wove together old and new literacy practices

Sharing a similar belief as Scharber, it was my goal to provide multiple opp@gioi
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each girl in this study, so she could participate in this exciting, sociallorietd online
community. To do this, | had to do the following first: (a) locate a researchiyiteléct
participants through purposeful sampling, and (c) identify the process used ¢b colle
data. As such, the next section detailed the research site, the process usetl to se
participants, and the process used to collect data. Following this discussiontisrace
the procedures used to analyze the data.

Research Site

Sahara Charter High School (pseudonym) is a public virtual charter schateldac
the western part of the United States. Sahara is a full-time publicly futidethéive to
“brick-and-mortar” schools (Cavalluzzo, 2005, p.58). In other words, Sahara is opposite
to a traditional public school because it offers students the opportunity to cemuolst
coursework online. Although some describe this as a hybrid model, Sahara nisekets i
as a virtual school. In brief, hybrid courses are a combination of face-tafidaanline
instruction (Blomeyer & Dawson, 2005).

One of Sahara’s school policies requires students to attend school one day a week for
four hours. During this four-hour block, students spend one hour in homeroom, one hour
in math lab, and two hours in an applied communications course. During the one-hour
homeroom block, students submit assignments for their classes online or arrange stude
teacher conferences. During the math lab hour, students work one-on-one with a math
teacher. However, in the applied communications class, students work colleatively
group projects to eliminate the isolation that can occur in online learning eneintsim

Sahara also offers students the option to attend school more than one day a week.

When students attend school on a day other than their designated time, they have to sign-
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in at the front office and go to the learning lab. The learning lab is similazdmputer

lab that offers additional space and computers for students to work. Duringrthedea
lab hours, Monday-Thursday 8AM-3PM and Friday 8AM-12PM, a licensed teacher is
required to be present.

In 2007-2008, the high school’'s demographics consisted of 20% Hispanic, 12%
Black, and 60.9% White. More specifically, the African American female popnlaias
less than 40. There are less than 40 Black female students enrolled in the high school
with a total population of 65 African American students enrolled in the high school.
Unfortunately, Sahara did not make adequate yearly progress (AYP) in 2007-20€8. Bas
on the results, the AYP designation, Sahara is in its fourth year of need to improve.

Nonetheless, | chose this site to locate participants because | am aradh
English teacher at the school. Given this school is deeply involved in teachechiesea
and the administrative team is very supportive, it was easier for me to corsathe
where | could get help. In this school, | would serve as the “gatekeeper” andl recrui
possible participants for this study. Furthermore, Sahara has the reputatiorgairbe
IEP school where students with ardividualized Educational Planan attend and get a
diploma without high quality learning opportunities. In this case, high quality lgarnin
opportunities meant going beyond expanding access to technology to assistng ever
learner in meeting individual educational goals and ensuring high-quality solrse
wanted to show that Sahara could provide high quality learning opportunities. With this
idea in mind, | felt Sahara was the perfect site to conduct research to deptuitas

particular school can provide opportunities for high quality learning that allowed al
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students to apply real-life applications. To do this, | had to get this study approwed (se
Appendix A).

| usedE-College,also known a&-Classroomto provide participants with high
guality learning opportunities. Sahara purchdsedollegeas the online platform for
teachers to build their courses at the beginning of the 2007-2008 academiit: year.
College’splatform offers several features used in this study: e-mail, chat rooim, a
discussion board. In brief, Sahara does not employ course designers to build the online
content. The school’s administration believed teachers needed to expersgoede
their own courses in order to improve their pedagogy.

Given the school had an account viCollege | had direct contact witk-College
technicians, and my assistant principal’s research interest was finthogvef ways to
communicate with K-12 students individually and collectively online, | askeddim
contacte-Collegeto see if the company could create an account for this research study.
Immediately, Mr. Jones (pseudonym) contadte@ollege and the company agreed to
create an account for my study. BrCollegerepresentative, Mr. Jones, and | agreed to
give my account the titlResearch Studgo everyone involved with the study would
recognize the title in their course list.

Once we finalized the account wHiCollege my assistant principal and | discussed
the importance of anonymity. He recommended that, once | received consenfréonms
participants and parents, he would use each participant’s student identification tmmber
enroll her in the study. By doing this, it meant each participant’s student icitiih
number would appear when she logged-on to the chat room, and other participants would

not be able to identify her unless she revealed her identity. | agreed to this
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recommendation because it would enable me to keep track of each participant, and it
would make it easier for the participants to remember their log-on infiemadost
importantly, it would ensure that each participant remained anonymous.

Participants

In 2007-2008, the population of Black female students in Sahara’s high school was
extremely low. Given the total population of Black females enrolled was Blpand |
was the only Black female teacher in the high school, | purposefully sampldd Blac
female students. The selection criteria were students between the agek/oh grades
10-12 with good attendance records. | also made sure that the potential pastidigpant
not know each other by asking them to name their friends at school. By selecting
potential participants that had good attendance records and no relationship with other
potential participants, it provided an opportunity for me to collect “information ricta’ da
(Creswell, 2005, p.204).

The process of purposeful sampling began after | posted a flyer arountidbé sc
(see Appendix B). Fifteen girls inquired about the study. | collected names amdtimet
the school’s registrar in charge of pupil enrollment. She printed out a list béall t
potential participants. | reviewed the list and highlighted all the names pbtastial
participants between the ages of 15-17 in grades 10-12. Because | taughtaudseth-gr
English, | chose potential participants in grades 10-12 to avoid conflict of interest
although | knew some from the previous year. After reviewing the listyined to the
school’s registrar to get her to print another list that included each potentieipaauts
homeroom schedules. This list also included their attendance record and contact

information. | contacted the potential participants that had good attendaasrer
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schedule a meeting with them. To protect their identities, | met with themdoédliy in
the high school boardroom to explain my research project and answer any questions.
The meetings lasted for approximately 30 minutes. During these meétusgsl my
recruitment presentation to ensure | did not omit any important information (see
Appendix C). | discussed the project; shared personal information; shared exampl
contemporary realistic fiction written by African American feenalthors; answered
guestions, and distributed to any interested student a consent packet containing the
participant informed consent, a parental/guardian informed consent, an exénthge
research study platform, and a summary of the novels (see Appendices D, E, F, and G)
| openly described my goals in the informed consent forms to make the potential
participants and their parents aware of the study’s goals and objectiveth&o
beginning. | emphasized the materials would be provided and that, in the event, the
participant withdrew from the study, she could keep the novels as a gift for her
participation. | used my teacher’s discount at a local bookstore to purchasdd¢halma
In addition, | informed the potential participants that the English teache¥sdito give
them extra credit points for participating in this study. | distributed teserdriorm
packets and reminded each girl to keep the duplicate copies of the consent formis for the
own personal record. They had two weeks to complete and return the forms.
During this two-week period, | spoke with the potential participants and, gtdeas
of their parents or guardian. | contacted them by phone to answer questions and concerns
about the study. The summaries below detail the conversations that | had wébhethe s

participants and their parent or guardian prior to returning the signed camsest®
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participate in this study. The summaries are in the order that | spoke wulitip&aicipant
and her parent or guardian.
Esperanza

| contacted Esperanza’s mother by phone to answer any questions that she had about
the study. Due to her work schedule, she could not schedule a face-to-faocg.meet
such, we spoke by phone. During the phone conversation, both Esperanza and her mother
shared their concerns about the study. In the beginning, they thought the studsewas fa
to-face. Esperanza did not want to participate in the study if it requiredioidiaee
interaction. Esperanza recalled the negative experiences that she haddsfarBale
with other Black girls in the past.

As a result, she did not want to participate in anything that required her totinterac
with other Black girls face-to-face. At this point, her mother refused totlsegoonsent
forms and justified it by explaining that she did not want her daughter subjected to a
criticism that caused her daughter to feel insecure about the way she lookséld dog
styled her hair. | told both Esperanza and her mother that this study was online with no
face-to-face interaction. | explained that her identity would remain anmumyas long as
she did not reveal herself to the other girls. | also shared that this study wartighgt
help Esperanza develop a different perspective on Black females. | diseasbenovel
and explained the purpose of the study. After much consideration, Esperanza returned
signed consent forms the following week.
Bianca

| contacted Bianca’s mother by phone to answer any questions that she had about the

study. During the phone conversation, Bianca’s mother arranged to meet Wébente-
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face to make sure her daughter’s identity remained anonymous and to makteestice
not read anything that went against their moral and religious beliefs. Agwabe
Witness, her mother wanted to make sure that her daughter did not read anytharg cont
to their beliefs. We met in the computer lab, and during the meeting, her mother
requested a copy of each novel to skim through with her daughter. | explained the content
of each novel and the format of the study to them. | also gave them a copy of edch nove
and Bianca’'s mother guaranteed that it would not take them long to read the novels and
make a decision. Bianca returned signed consent forms the following week.
Star

| contacted Star’'s mother by phone to answer any questions that she had about the
study. Due to her work schedule, she could not meet face-to-face. | spoke w&h Sta
mother by phone. During the conversation, | explained the content of each novel and the
format of the study. She was more than gracious to allow her daughter to participa
this study. She shared that she had to work but would do whatever | needed, so that Star
participated. Her motto was “We have to help one another.” In this case, the “@&et me
Black people. Star returned signed consent forms the following week.
Isabella

| contacted Isabella’s mother by phone to answer any questions that she hdadeabout
study. During the phone conversation, | scheduled to meet with them in person. We met
in the teacher’s workroom. | explained the content of each novel and the format of the
study. As a White female, Isabella’s mother emphasized that she wantslibbter to
know about her African American heritage. Isabella’s mother revealedehé&ither

passed away when she was very young, yet she never explained the reasow didy the
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not communicate with her father’s side of the family. She hoped that this studgdna
her daughter to understand and appreciate her Black identity. Isabella amokiner
signed the consent forms during the meeting.
Angel

| contacted Angel’'s mother by phone to answer any questions that she hathabout
study. During the phone conversation, she asked to meet in person, and | scheduled to
meet with them. We met in the teacher’'s workroom. | explained the contenhafi@as
and the format of the study. After this, Angel’'s mother began to express hdedestoe
was to hear that someone was willing to listen to Black girls share expesieDuring
the meeting, she shared with her daughter that she never had this opportunity in school.
They signed the consent forms during the meeting.
Aurora

| contacted Aurora’s mother by phone to answer any questions that she had about the
study. During the phone conversation, she asked to meet in person, and | scheduled to
meet with them. We met in the teacher’'s workroom. | explained the contenhafi@as
and the format of the study. Aurora’s mother explained that she wanted her daughter to
read African American literature to learn about her heritage. Auratder, an African
American, passed away when she was very young. As a Filipino female, 'Aunotaer
felt this study would provide her daughter with the opportunity to read and talk with other
girls with similar experiences. Aurora returned signed consent forms tbeifull week.
Jade

| contacted Jade’s grandmother by phone to answer any questions that she had about

the study. During the phone conversation, her grandmother requested that she, her
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granddaughter, and Jade’s father met to discuss their concerns. | schedut¢id@ me
and we met in the school’s boardroom. | explained the content of each novel and the
format of the study. After | explained the study, in a soft-spoken voice, her $aidned
that he wanted her to read more. He believed that exposing her to literattee forit
and about Black women and girls would be appealing to her and make her more
interested in reading. He believed that her reading comprehension would imsee if
read more books. Jade had an IEP, an Individualized Educational Plan for students with
special needs. The goals on her IEP targeted strengthening her readjmmghansion
skills. He wanted to make sure that this study did not overwhelm his daughsemddas
them that if she ever felt overwhelmed, she could withdraw from the studyeladesd
signed consent forms the following week.

| collected and processed seven consent forms after the deadline fongetineni
consent forms. Once | collected the consent forms, | met with the aspistecipal to
give him a copy of the participants’ names. Mr. Jones enrolled each particigaat in t
research study by using her student identification number. Once he completed the
enrollment process, | e-mailed each participant individually at the leaddresses that
E-Collegecreated automatically after Mr. Jones enrolled them in the study. In other
words, when Mr. Jones enrolled the participaBt§;ollegeautomatically created an e-
mail address that included the participant’s student identification number. Foplex#
the participant’s identification number was 12345, then her e-mail address was
12345@saharakl12.org.

The patrticipants received the information listed in an e-mail formpa §ign-up

schedule for the initial one-on-one chat room interview, (b) a schedule to sign-up for

72



literature discussions in the chat room, (c) a list of questions to answer and submit b

mail after each chat room group discussion, (d) and a weekly reminder diaubow

read, when to log-on to the chat room, and when to submit the final project and the e-mail
interviews. For example, each participant received an e-mail that iddlneeign-up

schedule highlighted in Table 1 for the initial one-on-one chat room interview.

Table 1

Sign-Up Schedule for the Initial One-on-One Interview

Tuesday Wednesday Thursday Saturday Sunday
Oct. 9, 2007 Oct. 10, 2007 Oct. 11, 2007 Oct. 12,2007  Oct. 13, 2007
Time 4-5PM 5-6PM 4-5PM
Time 6-7PM 7-8PM 7-8PM 7-8PM
Time 8-9PM 8-9PM 8-9PM 8-9PM

Prior to logging-on for the initial one-on-one interview, | asked participants ie-the
mail that included the sign-up schedule to visit the research study website hawatc
Teacher Tube video that | created to welcome them to the study. In this videkel s
directly in a Webcam, so the participants could watch me reiterate the paofibise
study. In this video, | also disclosed my contact information and reminded the
participants that they could withdraw from this study at anytime. lexighis video to
build a rapport with the participants and remind them that they could call my cell phone
number or e-mail me during any chat room discussion. Once the first participailed-m

the day and time that she could log-on to the initial one-on-one chat room interview, the
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data collection began. The initial one-on-one chat room interview questions addresse
school experiences and reading preference (see Appendix H).
Data Collection

According to Yin (1994), a major strength of qualitative case study datzof
was the opportunity to use multiple sources of evidence. Using multiple sources in
gualitative research meant that data was richer in a study becauseensoitipdes led to
a better understanding of the phenomena studied (Bogdan & Biklen, 2003). Although the
termtriangulation (Merriam, 1998; Patton, 1980) came to mean the use of multiple
sources, Bogdan and Biklen (2003) argued that it confused more than clarified and
intimidated more than enlightened. They concluded that it was best to describ@what
did rather than use “the imprecise and abstract teamgulatiori’ (p.108). As such, the
data collection for this study consisted of four major parts: (a) one initiaboge chat
room interview, (b) five chat room group discussions, (c) four e-mail interid@wme
Voicethread project, and (e) fieldnotes.

The data collection began with an initial one-on-one chat room interview. This
interview required participants to log-on at the scheduled time. In order to Hoeesse-
on-one chat room, | had to create a group for each participant. To create a grdup, | ha
log-on to theResearch Studyebsite and click on the Course Administration tab (see
Appendix I). Once | clicked on the Course Administration tab, | gained acctss t
Group Management tab. After | clicked on the Group Management tab, | created a new
group. | created seven new groups for the initial one-on-one chat room to interview each

participant. To create each group, | used the participant’s student idéiotificamber
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and date she agreed to log-on as a title for the initial chat room. By usingfdinmsation
as the title, the participant could see the date that she agreed to log-on.

By creating individual group accounts, the participants could not access other
participants’ one-on-one chat room interviews. They only had access to their own. For
example, Bianca scheduled to log-on Tuesday for the initial one-on-one intervieav. On
she logged-on and clicked on the chat room tab, she saw a link that included her student
identification number and date that she agreed to log-on. Once she clicked on the link,
she gained access to the initial one-on-one chat room interview. Once eagpgpértic
completed the initial one-on-one interview, she had access to review the transcript
anytime during the data collection procdssCollegeautomatically saved the chat room
interviews.

It was important to began data collection with an initial one-on-one chat room
interview to provide each participant with an opportunity to talk about her expetriences
exposure to African American literature, and reasons for participatingisttidy. Each
one-on-one chat room interview lasted for one hour. This initial interview required
participants to respond to both semi-structured and open ended questions. The initial
interview included background information on each participant. All participants
completed the initial one-on-one chat room interview. This information is logated i
Table 2.

However, | used data from the initial one-on-one chat room interview to deéeifimi
the participants should select the reading material for this study. Resesarc
recommended that students select their own books to read in a book club (Appleman,

2006; Davis, 2000; Alvermann, Young, Green, & Wisenbaker, 1999). After reading the
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data from the initial one-on-one chat room interview, | found that most participants had
not read African American young adult literature in their Englistsela®r had not read
enough young adult literature written by African American authors to dedidewas
appropriate for this study. Knowing this, | decided to select and purchase the aovels t
accommodate any participant who had not read any African American young adult
literature, or could not afford to purchase the novels, or did not have transportation to get

to a local library to check-out the books.

Table 2

Initial One-on-One Chat Room Interview

Backgrognd Esperanza Bianca Star Isabella Angel Aurora Jade
Information
Age 17 17 17 15 17 15 16
Race Black Biracial Black Biracial Black Biracial irBcial
Read A.A. No Yes No No No No No
literature in
schoo
Read A.A. No No Yes No Yes Yes Yes
literature at
home
Reading Mystery Science- A.A. Science A.A. AA. AA.
Preference Fiction Romance -Fiction Literature Literature Literature
Reason for Extra Talk to Help Relate Hear Talk to Read
joining Credit others with to Black others more
study study novels girls’ books

speak

| chose four contemporary realistic young adult novels based on the following
criteria: (a) books written by award-winning authors that repregamensider’s view on
adolescent Black female life (b) and books that uniquely constructetlabiracters,

endearing plots and story lines, and rich themes (Boston & Baxley, 2007). After |
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collected the consent forms, | ordered and purchased seven copies of each book. The
participants received a copy of each novel. The online school book club consisted of the
following novels: Jacqueline Woodsortish(2002), Sharon Draper’s (200Rpuble
Dutch Lori A. Williams’ (2001)When Kambia Elaine Flew In From Neptyaad
Sharon Flake’s (1998)he Skin I'm In
Material for Online Chat Room Group Discussions

In the first chat room group discussion, the participants discussed Kiri [2008)
documentanA Girl Like Me Prior to the discussion, they were asked to watch Davis’
documentary. The participants could access it fronRésearch Studyebsite:

(http://www.mediathatmattersfest.org/films/a_qirl_like jm&his documentary

introduced the participants to Kiri Davis, an African American adolescentdehret
decided to interview a variety of Black females that attended the samsdhigol as she
did. Davis decided to create this documentary after constructing an anthojogy alsa
high school literature class assignment. In this anthology, she included a vgdefan
different stories reflecting what she believed to be adolescerk #lamles’ experiences
for a high school literature class assignment.

To collect data, Davis interviewed a variety of adolescent Black fgmeales. As she
conducted the interviews, Davis saw how a number of issues surfaced concerning the
standards of beauty imposed on today’s Black adolescent females and how tled affect
their self image. In the end, Davis submitted this as a film idea ®dbEeWorks Teen
Filmmaking Programand got accepted. Included in the documentary, Davis performed
the “doll test” initially conducted by Dr. Kenneth Clark, which was used in therlust

desegregation casBrown vs. Board of Education
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In thesecond chat room group discussion, the participants discussed Sharon Flake’s
(1998) novelTheSkin I'm In In a live chat room interview with a New York Public
Library (2002), Sharon Flake revealed that the inspiration behind writing the novel came

from her own personal experiendgtp://www.nypl.org/chat/flake.htihl Flake described

her daughter as a beautiful dark-skinned young woman. Flake began tellingdieteda
stories about phenomenal dark-skinned females who were very successful. From this
Flake decided to write the novel not to capture her daughter’'s experiencesdpitite c

the struggles that exists within the Black community between light and slanked

people. More importantly, she wrot&e Skin I'm Irto help Black girls learn to value
themselves despite other people’s opinions. The novel captured the protagonikaMalee
Madison’s long and painful journey of self-acceptance as a dark skinned African
American female adolescent. For this particular chat room group discussiomfsiv@e
interview questions came from tAati-Defamation League Curriculum Quarterly

Website: http://www.adl.org.

The third chat room group discussion included Woodson’s (2002) Hoxgdl In an
interview withTeachingBooks.n€2006), Woodson revealed that she wrote realistic
fiction because she wanted to offer African American children an opportunitgdo re

their experiences in literaturbt{p://www.teachingbooks.net/content/Woodson_qu.pdf

Growing up in Brooklyn, New York, Woodson shared that she did not know many
writers that wrote about African American girls. As such, she begamgvliterature that
spoke to the experiences shared by many adolescents in the African American

community.
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Identity is a central issue in Woodson’s (2002) nbleth Because identity is a
major issue among African American adolescents, it seemed appropridtis &iutly to
include one of her novels. In the novel, the protagonist Toswiah (Evie), searched for
answers to define who she was while she and her family were in a Witnessiétrotec
Program. In this novel, Toswiah asked, “Does it matter what | am, | wanssteam, if
I’'m not anyone” (Woodson, 2002, p.75). Based on Toswiah'’s statement, she is
experiencing an “ongoing journey of self-discovery”’ (Jones & McEwen, 2002, p.173).
Some of the interview questions for this chat room group discussion came from the

following Penguin Reading Guid&/ebsite: [ittp://us.penguingroup.com/static/

rquides/us/jacquelinewoodson.himl

The fourth chat room group discussion included Draper’s (2002) Douddle Dutch
Draper’s novel was more than a story about the jumping rope activity Double Dutch.
Several of the characters in the novel lived, in a sense, double lives. They had hidden
secrets. Delia, the protagonist, hid her inability to read from her parents ehersebut
doubted she could pass the school’s proficiency test to enter the ninth- grade and continue
competing in the Double Dutch tournaments. Randy, whose mother walked out several
years ago, had a secret also. He did not tell anyone that his father, a langedisick
driver, had been missing for weeks. This novel addressed how lies and deception can
have major consequences.

The final chat room group discussion was on Lori A. Williams’ (2001) nékredn
Kambia Elaine Flew in from Neptunk an interview with Cynthia Leitich Smith (2000),
Lori A. Williams revealed that she wrote the book in an attempt to give voice to childre

(http://lwww.cynthialeitichsmith.com/lit resources/authors/intervieasAureliaWillia
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ms.htm). During her childhood, Williams’ father molested her. As a child, she did not
know she lived in an abusive home. According to Williams, no one discussed issues such
as sexual abuse in her community. As she grew older, she learned that thertherere
children in her community that lived in secret about being physically ancahyent

abused by people who were supposed to love and protect them. Sadly, they were all
afraid to discuss their pain.

In this novel, the protagonist, 12-year-old Shayla Dubois, was an aspiringwitiite
a gift for language. Shayla filled her notebooks with observations and emotions that she
could not express openly. In the meantime, Kambia shared stories with Shayla about
Wallpaper Wolves that came to her at night. In the beginning, Kambia's streasgent
antics annoyed Shayla, but when she accidentally saw Kambia's bruised andibloodie
thighs, Shayla realized something was wrong. This novel captured what happened when
children are afraid to discuss their pain.

The novels used in this study pressed readers to probe their own identitiesiby creat
characters like Maleeka and Toswiah who “struggle to construct identittesfféra
unqguestionable certainty and reassurance about why they are and how theyearedgerc
by others” (Boston & Baxley, 2007, p.572). In addition, they captured how young Black
girls resisted controlling images and affirmed other definitions. Knowiisg the five
chat room group discussions included questions that asked the participants to reflect on
incidents in the literature that resonated with their experiences orstatgtbem. | also
interjected questions from interview protocols when | felt the need to brirgpdteoom
group discussions back on a track more central to my research study, but oftdre | let t

participants talk because they were engaged, and | had no way to know in advance if their
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conversations were relevant to my study (Sutherland, 2005). In sum, Table 3 hsghlight

the material used in each online chat room group discussion.

Table 3

Material Used for Online Chat Room Group Discussions

Discussions Material Discussed Author
First A Girl Like Me Davis, 2000
Second Skin I'm In Flake, 1998
Third Hush Woodson, 2002
Fourth Double Dutch Draper, 2000
Fifth When Kambia Elaine flew in from Neptune Williams, 2001

E-mail Interview

E-mail interviews were used in this study also. The purpose was to provide the
participants with an opportunity to reflect on their experiences afterchatmoom group
discussion on the assigned novel. In all, | e-mailed four e-mail interviewsto eac
participant. | did not include an e-mail interview for the first chat room groupshgm
on Davis’s documentary because | wanted the participants to get comfortidiolleni
study first. The e-mail interviews required the participants to answer éathssructured
and open- ended questions, reflecting on how the online environment, single-gendered
book club, and literature enabled them to make sense of their own experiences as young
Black females (see Appendix J).

Voicethread Project
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The final phase of the data collection was a Voicethread project. Instefdaif a
one-on-one chat room interview, | decided to offer the participants an opportunity to use
the free web-based digital storytelling program Voicethread to s¥teaethey learned

about themselves after participating in this stugy\.voicethread.com As an online

digital storytelling tool, Voicethread provided tools that allowed the partitspa use
visual images, add voice recordings, and incorporate written texts. To cothplete
Voicethread project, however, the participants had to create individual accosimts fi
Once they created an account, they were able to access the tools provided by
Voicethread. For the most part, the participants used their own voices, displaged,ima
and wrote texts to share how they used this study to make sense of their experience

Table 4 highlights the links to the participants’ Voicethread projects.

Table 4

Participants’ Voicethread Projects

Participants’ Names Voicethread Link
Esperanza http://voicethread.com/share/44862/
Bianca http://voicethread.com/share/44419/
Star http://voicethread.com/share/44576/
Isabella http://voicethread.com/share/32786/
Angel http://voicethread.com/share/40909/

Participants’ Group Affiliation
Prior to the first chat room group discussion on Davis’ (2006) documehi@ist
Like Me | contacted each participant by phone to find out which day and time she

preferred to log-on and participate in the chat room group discussions. During the phone
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conversations, | reminded each girl that there were only seven participanechnd e
group had to include three to four participants. After conversing with eachigeantid

was able to narrow the schedule to Tuesday and Thursday. | e-mailed the schedule to
each participant. Once participants received the e-mail, they had to sendadricerne
confirming the day and time that they preferred to log-on. Three particgigned-up

for Tuesday’s group for the 4-5PM hour. Four participants signed-up for the 5-6PM hour
for the Thursday’s group. There were several occasions when the time varied for
Thursday’s group due to some of the participants not logging-on at the assigned time.
Nonetheless, once | placed the participants into a group, they only had access to that
particular group. The participants could not access both groups. Table 5 highlights the
chat room group discussion schedule to show the different times that the padicipa

could log-on.

Table 5

Chat Room Group Discussion Schedule

Tuesday Thursday
Time 4-5 PM 5-6 PM
Time 6-7 PM 7-8 PM
Time 8-9 PM 8-9 PM

Participants’ Extent of Participation
In all, four participants completed the study. All participants in Tuesdayiso,
Esperanza, Bianca, and Star completed the study. They logged-on to the initial one-on

one chat room interview, participated in all the chat room group discussions, submitted
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the e-mail interviews, and completed the Voicethread project. Isabelthevanly
participant from Thursday’s group that attempted to complete the entire Stugly
logged-on to every chat room group discussion at the assigned time despitettiag fact
other group participants Angel, Aurora, and Jade did not log-on or admitted to not
reading the book in its entirety. Unfortunately, Isabella could not join Tuesglayip
because she attended school from 12-4PM on that particular day. For this reason, |
attempted to reschedule the fourth and fifth chat room group discussions to offer
participants in Thursday’s group, in particular Isabella, an opportunity to discuss the
novels. This did not work.

By this time, two members, Aurora and Jade, had withdrawn from the study.h&fter t
third chat room group discussion, they did not log-on to participate in the study anymore.
Angel, however, did not complete the fourth and fifth chat room group discussions, but
she did complete the Voicethread project. As for Isabella, she did not get the tthanc
discuss the assigned novels for the fourth and fifth chat room group discussions$ but stil
got the opportunity to use the e-mail interview forum for the fourth and fifth chat room
group discussions to reflect on her experiences in this study.

Table 6 highlights each participant’s group affiliation and the extemerof
participation. For instance, if a participant received an “X” in a chat room ga@upmn,
that meant the participant did both: read the novel and logged-on to the chat room group
discussion. If a participant did not finish reading the novel but logged-on to the chat room
group discussion, the column remained blank. If the participant did not finish reading the

book, then she could not participate in the chat room group discussion. Isabella received
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an “X” in all categories although she did not get the opportunity to discuss the novels in

the fourth and fifth chat room discussions.

Table 6

Participants’ Group Affiliation and Extent of Participation

Group/

L Esperanza Bianca Star Isabella Angel Aurora Jade
Participation

Group Tues. Tues. Tues. Thurs. Thurs. Thurs. Thurs
One-on-One X X X X
Chat 1
Chat 2
Chat 3
Chat 4
Chat 5
E-mail 1
E-mail 2
E-mail 3
E-mail 4

X X X x
X X X x

X
X
X
X
X
X
X
X
X
X

X

x X X X X X X X X X

% X X X X X X X X X
% X X X X X X X X X

Voicethread

In sum, this section detailed the research site, participant selection, aladathe
collection process. The following section demonstrates how the data analyssecbofs
“taking the data apart” to determine individual responses and then “puttingthedge
summarize the data collectively (Creswell, 2005, p.10). It illustratesattie strategy of
the constant comparative method as explained by Merriam (1998) in heQbabtative
Research and Case Study ApplicationEducation The basic strategy is “to do just
what its name implied-constantly compare” (Merriam, 1998, p.159). According to

Merriam, those not seeking to build substantive theory can still use the constant
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comparative method of data analysis. In this case, the constant compaedhiod
used to develop categories, while Black feminist thought is used to identify thestheme

that undergird the categories.

Procedures for Data Analysis

The constant comparative method of data analysis involved collecting data and
analyzing it simultaneously, with analysis beginning with the first inter\vilee first
observation, and the first document read. Because qualitative research isnémerg
Merriam (1998) argued that analysis should be conducted after collecting eeelopi
data to determine the next phase of data collection. Contrarily, Stake (19125¢di¢cat
the “analysis is a matter of giving meaning to first impressions” andooott &vhen data
analysis begin (p.71). In support of this, Bogdan and Biklen (1992) wrote that the
constant comparative method of data analysis should begin early in the study @std alm
completed by the time data collection ended. Adopting this approach to data ahalysis,
employed the constant comparative method as outlined by Bogdan and Biklen (1998) in
Qualitative Research in Education: An Introduction to Theory and Method

Bogdan and Biklen (1998) identified the following as the six steps in the constant
comparative method of data analysis: (a) collect data, (b) look for ke jssaarrent
events or activities in the data that become categories for focus (¢jusotdicollect
data that provide incidents of the categories of focus, (d) write about theragego
explored, (e) work with the data and the emerging model in order to discover the basic
social processes and relationships among and between the individuals in the group, and

(f) summarize, code, and write as the analysis focused on the most malacabegories.
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While some argued that the constant comparative method was linear in its ety B
and Biklen claimed that the steps occurred simultaneously in a completelaiategr
manner.

In this study, the data analysis began with reading the fieldnotes on tlohdirsoom
group discussion on Davis’ documentary. While reading the field notes, | coded data bits
that stood out as potentially relevant to the study. Merriam (1998) wrote thdiitgatan
be as “small as a word a participant used to describe a feeling or phenomenarge as
as several pages of field notes describing a particular incident” (p.h7#8)s kcase, data
bits included key words, phrases, and statements addressing the researchsyresti
example, Esperanza used the phralselesome safe environmeatdescribe the online
chat room.

While working through coding the fieldnotes, | asked of the data three questions.
How did the participants respond to the online environment? How did the participants
respond to the single-gendered book club? How did the participants respond to African
American contemporary realistic young adult literature? Asking tipesstions enabled
me to keep the data analysis manageable. It also enabled me to develop preliminary
categories that reflected the purpose of the research (Merriam, 1998).t&ocend four
participants mentioned something related to feeling safe in the online chat room
environment, | madsafea category for the online chat room environment. | created
separate computer files to store each category and data bits placed itethatyca

| used memo writing to devise an inventory list that characterized eadgomgete
properties. For instance, if one participant stated that the online chat roooneremt

enabled her to express herself freely, and another participant mentioned|iaed a
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her to say whatever and not be afraid of judgment, then key phrases (i.e., expsedlss mys
freely and no fear of judgment) became properties and were placedsafebategory

for the online chat room environment. Creswell (2008) defined properties as
subcategories that provide details about the category. In this reseascH stucacted
properties of each category from the participant’s responses frdirstiehat room

group discussion, so that those properties functioned as criteria for the $igstema
comparison of the other responses found in the chat room group discussions, e-mail
interviews, and Voicethread projects (see Appendices K and L). | scannebehehatt
room group discussions, e-mail interviews, and Voicethread projects searchiiaggfor
bits that fit into the categories that | already had. When data did not fit thenpatteade
new categories (see Appendix M).

Moreover, | employed the four criteria proposed by Lincoln and Guba (1985) to
determine when to stop processing data: (a) exhaustion of sources, (b) saturation of
categories, (c) emergence of regularities, and (d) overextension. Ontadlsaturation
occurred, | analyzed each category. During this phase, | realized @heedmed for
continued analysis past the formation of categories. According to Merriam (19@8), da
often seemed to beg for continued analysis past the formation of categoriebi@hen t
category scheme did not tell the whole story. In this case, | needed to dig dewsgear t
the stories that undergirded the categories. To do this, | employed Blackstetmnight
as an interpretive framework.

Collins (1990) identified the following three safe spaces where Black waned f
their voices (a) Black women'’s relationships with one another, (b) Black wolbblele's

tradition, and (c) the voices of Black women writers. According to Collins, thesesspa
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allowed Black women to challenge the controlling images used to definadfric
American womanhood, construct independent self-definitions, and redefine and explain
the importance of Black women’s culture. This research offered adoleseektfBales
three spaces to make sense of their experiences: (a) an online environmarglgb) s
gendered book club, and (c) contemporary realistic young adult literatittenvioy

African American females.

Using a Black feminist analytical framework, | analyzed thegrates that emerged
during the constant comparative analysis to examine the participan{segtares on the
spaces provided and how their perspective influenced how they made sense of their
experiences as adolescent Black females. Appendix N provides an excerpt from
Tuesday'’s final chat room group discussion. Appendix O provides an excerpt from
Thursday’s third chat room group discussion on Woodson'’s tw&h The themes
emerged from the categories by “determining which categoriespsedeminant in the
data and summarizing their content” (Harry, Sturges, & Klinger, 2005, p.8}etitthe
themes found in level three of Table 7 by paying close attention to the participants
responses in the e-mail interviews. By doing this, | was able to test themgnerg
interpretations against the participants’ perspectives, a process tleatdooational
researchers called “member checking” (Harry, et al., 2005, p.7). Accordingripdiia
al., testing the themes allowed the researcher to go a step further than memtrgche
by using level three themes as a frame for examining subsequent dataestthigythat
frame against the perspectives of the participants. At this point, | asled/Hat extent

do the data support these themes” (Harry, et al., 2005, p.8).
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Once | answered this question, | moved on to level five as described by Harry,
Sturges, and Klinger (2005) in their article. Level five consisted of coraingriclusions
about contradictions within an explanation, such as Isabella felt the anonynhi¢yahét
room allowed her to overcome fear of judgment, yet she felt the anonymity retdveeg
effects in Thursday’s group. Level six consisted of delineating the thdaryy et al.
claimed this level required distinguishing between formal and substantive.thets
case, the later is more appropriate. Harry et al. defined substantive dséarget of
explanations that account for phenomena within a specific or substantive field” (p.10)

The findings provided enough evidence to conclude that identities must be thought of
as fluid and multifaceted. In addition, the findings calfeéd question Black feminists
claim that African American female writers and social netwoxktusively designed for
Black females are safe spaces where they can make sense expleeiences and define
themselves without recriminatiomable 7 provides a data analysis map that highlights
the six levels of analysis. In Table 7, the numbers at the far left egptée six levels of
analysis, moving upward from the bottom of the table (Harry, Sturges, &d£]i@§05).

Ethical and political dilemmas are discussed in the section below Table 7.
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Table 7

Data Analysis Map

6. Theory: The findingscalled into question Black feminist scholars clairat Black female writers and social
networks are safe spaces where Black females cke semse of their experiences and define themsefitlesut
recrimination. The findings also revealed that tites are fluid.

Online Chat Room There is no certainty in the online chat roomiemment.

Young Adult Fiction Although the young adult fiction provided Esperar&tar, and Isabella with opportunities
to name racism and try on multiple identities,idt dot provide Bianca with the same opportuniti2ge to her
religious beliefs, Bianca found the literature degsing and immoral at times. As a result, she tesjeit.
Single-Gendered Book ClubVhile participants in Tuesday’s group felt contédnle, Isabella felt cheated in
Thursday's group due to the lack of respect foiedéint opinions and the other participants’ failtocegead the

novels.

5. Interrelating the explanations:

::> no panacea for adolescent Black girls’ comingdizce

Anonymity
Young Adult Fiction
Girls-only book club

4. Testing the themes: (data from interviews and Moethread Projects):

Tuesday’s Group

Anonymity

Thursday’s Group:

Anonymity

Safe to reject literature, discuss racism and
speak openly

Resulted

in a contentious environment

3. Themes:
Online Chat Room

Youniydult Fiction

Single-Gendered &k Club

Anonymity=Safe
-Express self
-Comfortable talking about race,
racism, and religion

Relate to characters/issues
-ldentified w/ characters
- Self-Discovery

Tuesday’s Group
-Encourage Others
-Respected Different Opinions

Anonymity=Negative Effects
-Misunderstood
-Lack of Respect
-Uncomfortable

Did not relate to characters/issues
-Opposed issues in books due to
religious beliefs and experiences

Thursday’s Group
-Contentious
-Did not respect different opinions
-One participant read all the books

2. Categories:
Online Chat Room

Anonymity = Safe

Anonymity=
Negative Effects

Young AduFiction

Relate to
characters

Did not relate to
characters

Single-Gendered Book Chu

Group Dynamics

1. Open Codes Based on the chat room group discussions, e-ntaihiiews, and Voicethread projects
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Ethical and Political Dilemmas

Johnson-Bailey (2002) found women of color and poor people are “Otherdad”
telling of their stories in some educational research. As an African Aandieenale, it
was important that | did not design a study that replicated this same expefience
prevent this from happening, | attempted to gain the participants’ trust ygrélyavily
on participants throughout data collection and analysis. In addition, | employtsts
to enhance internal validity and reliability. Throughout the study, | remained cogoiza
the political and ethical problems that could arise during the study. Thel etica
political dilemmas are discussed in the following sections.
Internal Validity and Reliability

According to Merriam (1998), every researcher wants to contribute résatitsre
believable and trustworthy. Merriam argued that the question on internal ity
extent to which research findings are congruent with reality- is addregsesthig
triangulation, engaging in member checking, involving participants in all phaties of
research, and clarifying researcher biases and assumptions. Reliaf@tred to “the
extent to which research findings can be replicated” (Merriam, 1998, p.205). Limcbln a
Guba (2000) suggested thinking about reliability as it applied to qualitative tesesarc
dependable or consistent results obtained from the data. To ensure that results are
dependable, Merriam identified three strategies to ensure that resultsmsistent: (a)
investigator’s position, (b) triangulation, and (c) audit trail.

In this research study, | explained the assumptions and theory undergirdirigdiis s
Moreover, | used memo writing as a tool to address the shifts and challenges with

identifying as a Black female, teacher, and researcher in thisclestady. According to
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Lincoln and Guba (2000), clarifying the investigator’s position is also known as
reflexivity because it forced the researcher come to terms with theategeablem, with
participants, with ourselves, and with the multiple identities that represdiuithself in
the research setting. In other words, reflexivity required the reseandnégrrogate the
ways the research efforts are shaped around contradictions that form our owrukbess
memo writing to eliminate any biases.

Although some research argued that triangulation was a quantitative telrms, in t
case, it meant using multiple methods of data collection and analysis tdtstreng
reliability as well as the internal validity of the study. Merriam (19@8itified the third
strategy as the audit trail. According to Merriam, the audit trail involvedibesgthe
data collection in detail, the emergence of categories, and the decisiondhroagbdut
the study. This took place in the methods and analysis sections of the current chapter.

Furthermore, this study involved a form of member checking that required
participants to read, react, and approve constructed narrative descriptiosstsiaaad
interviews. One member check session took place on the school’'s campus and ehch laste
for 30 minutes. During this particular member check session, | met with eadpaatti
to seek clarification on certain responses made during the chat room discusstanseBe
participants had the opportunity to rename themselves to protect their identity, |
confirmed the pseudonyms during this member check session. The second member check
session took place after | analyzed the data. | e-mailed data eXoerpisn Chapter 4
and Chapter 5 to each participant. The next section provides a detailed discussion on the

importance of establishing trust in this research study.
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Trust

Trust is an important component of this research study. Prior to data collection, |
contacted participants’ mothers to ensure them that this study would not hinder their
daughters from completing their assignments. | gave each participant andther a
list of materials that explained the content of each novel. In addition, | drsach
participant and her mother that the participants’ identities would remain anonymous.
There were times, however, when participants waited for me to log off theoohat
group discussions to engage in private chat room conversations. Because the chat
discussions were private, | did not include the data in this study. Furthermoeeytre
moments in Thursday’s chat room group discussions when participants felt
misunderstood. When participants made offensive remarks, | did not address the issues
during the chat room group discussions. | waited to discuss matters aftesciinesitin
by phone or in a private chat room discussion.

Although majority shared that they felt safe talking about issues appltoabieir
personal experiences online in a single-gendered book club, a few participards share
that, at times, they felt misunderstood or irritated that others did not finishgehdin
assigned book. Fortunately, | was able to bond with the participants during tieomati
on-one chat room interview. By the time we accessed the first chat room group
discussion to talk about Flake’s novel, most participants felt comfortable cogtawti
by cell phone to let me know if they were going to be a few minutes late loggita-
the chat room group discussions. | also felt comfortable contacting them whehasger
technical difficulties with my computer. For instance, | could not log-on tedayes

group discussion on Flake’s novel. Because | had Star’s cell phone number programme
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into my phone, | called her first. | asked her to tell the other participarite chat room
that | would log-on as soon as | could. When | finally logged-on, | read Espenatiza
Bianca’s responses to Star’s post. All participants agreed to wait patRasied on the
comments made, the reciprocal relationship made this experience memaoratievho
participated.
Reciprocity

Creswell (1998) argued that there should be reciprocity between the resaacthe
the participant. In exchange for their participation, each participegivezl a copy of the
young adult novels used in this online school book club. Despite sudden withdrawals
from the study, | stated in the consent forms that the participants could keep the novels
for future use. In addition, participants received extra credit from thgirdérteachers
for participating in this study. Finally, each participant will receid@und copy of this

dissertation, so she can share the opportunities that this online school book club offered.

Methodology Summary

This chapter featured the research methodology utilized in this qualitathestdison
study. This chapter explained the theory of qualitative research, outlined tifecspe
methodology employed, defined the research design, explained the site anggudrtici
recruitment selection, identified the procedures for data collection andrddyesis, and
outlined the ethical and political dilemmas. In Chapter 4, a discussion on the ways the
three participants in Tuesday’s group used the (a) online chat room,d(lleygendered
book club, and (c) African American contemporary realistic young adulbri¢t

position themselves with respect to their experiences as adolescentdBad&d.
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Chapter 5 provides a detail discussion on the ways the four participants in Thursday’s

group responded to the spaces provided.
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CHAPTER 4
TUESDAY’'S GROUP: NAMING RACISM, FINDING SELF

This chapter addresses the ways participants in Tuesday’s group used aohatline
room environment and single-gendered book club to discuss what reading African
American contemporary realistic young adult fiction for the first tthoefor them. More
specifically, this chapter reveals how the participants’ experiendasmicked the way
they responded to the literature and to each other in the online chat room environment
and single-gendered book club. Nonetheless, this chapter examines the wdngs that t
participants in this group used the online chat room environment and single-gendered
book club to position themselves and their reading in relation to the study of African
American contemporary realistic young adult fiction. This chapter swds light on
Black feminist Patricia Hill-Collins’ (1990) claim that Black womeresationships with
one another and the voices of Black women writers are safe spaces for Biaek o
find their voices.

According to Collins (1990), these spaces offered opportunities for Black women to
challenge negative images ascribed to them, speak out when the repmsentahe
Black female’s experiences did not speak to their realities, and creaseliaefinitions
to validate their own standpoints. As such, this study offered participants imdtsan
opportunity to use an online chat room environment and single-gendered book club
featuring contemporary realistic young adult fiction written byigsin American female
authors to discover the power of their own voices and their own lives as they asslsitua

within their raced and gendered identities.
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There are three sections in this chapter. The following section includes daukgr
information to explain the origin of Tuesday’s group. The subsequent section hghlight
the participants’ thoughts and feelings about the online chat room environment, single
gendered book club, and the literature used in this study. In brief, the participants
discussed Kiri Davis’ (2006) documentakyGirl Like Mein the first chat room group
discussion. The second chat room group discussion involved Sharon Flake’s (1998) novel
The Skin I'm InThe third chat room group discussion addressed Jacqueline Woodson'’s
(2002) noveHush The fourth chat room group discussion included Sharon Draper’s
(2002) noveDouble Dutch The final chat room group discussion involved Lori A.
Williams’ (2001) noveWhen Kambia Elaine Flew In From Neptufidis section
included themes that emerged from the categories as each partieggontded to the
literature in the online single-gendered book club. The themewarmg racismand

finding self Presented in the final section is a summary on this chapter.

“Speaking Up” and “Speaking Out” on Tuesday Afternoons

Esperanza, Bianca, and Star decided to designate Tuesday as the dagipatparti
the chat room group discussions after contacting them by both e-mail and phone. In the e-
mail, the participants received a schedule that included the days and timesup. dign
listed the two days, Tuesday and Thursday, based on the phone conversations that | had
with each participant. | contacted each participant by phone to discuss the ddnethat
preferred to log-on and participate in the chat room group discussion. | edgiaieach
participant that there were only seven girls participating in this studynake the chat

room discussions rich, | told each participant the groups needed, at least three to four
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girls, just in case, someone failed to log-on at the specified time. EspenashBianca
chose Tuesday because it was the only day they could participate in the chatawom g
discussions. Star, however, was more flexible, so she joined Tuesday’s group. In all,
three participants joined this group.

The patrticipants agreed to log-on at 4PM. In the first chat room group disculssion, t
participants discussed Davis’ documentary. In the second group chat room, the
participants discussed Flake’s (1998) noMed¢ Skin I'm InThe third chat room group
discussion involved Jacqueline Woodson’s (2002) nbush The third chat room group
discussion included Sharon Draper’s (2002) n@alble Dutch The final chat room
group discussion included Lori A. Williams’ (2001) noWghen Kambia Elaine Flew in
from NeptuneUsing the participants’ own words, the following section provides a
detailed discussion on how each participant responded to the spaces provided and how
each participant’s response influenced the way she made sense of henegpersean

adolescent Black female.

Esperanza’s Story: “If | Believe in Something, | Will Stand Up for |
| began with Esperanza because she was the most difficult to persuadeimapar
in this study. In the initial one-on-one chat room interview, she recalled badesqeeyi
that clouded her perspective on Black people. Esperanza wrote that she had been running
from her Black peers calling her “too white” and an “Oreo” cookie. Adicgrto
Esperanza, Black peers often used these phrases to describe her Beisheised to
metal and couldn’t care less about rap.” The phrases “too white” and “Oreo” coskie ar

both referred to an African American appearing Black on the outside but White on the
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inside. Nonetheless, adolescent Black males would not date Esperanza bigoause “
Black.” In Esperanza’s case, adolescent Black males found the color &frheresdark
and less attractive, yet continued to stereotype her as acting “too \inesé
experiences contributed to skewing her feelings towards Black people anctinhder
from attending traditional public high school on a regular basis. She claimed:
| didn’t like traditional high school because | had to learn how to mold my
personality to fit with whomever | was with. Like, if | want to | could
speak in slang when I'm around Black people. But | also know how to talk
proper around others. | didn’t like it so | stopped going. | just showed up
like once every two or three weeks.

When asked what she did instead of attend school, she wrote, “I would go to the
library during the day. No one asked why | wasn’t in school. | just stayed on the
computer playing games and e-mailing my friends.” Because teacterstdry to help
with attendance, Esperanza claimed, “My mom didn’t even find out until a few months.”
Once she found out, her mother withdrew her from the traditional public school and
enrolled her in Sahara Charter School. At Sahara, Esperanza did not find heiself “t
to fitin.”

Nevertheless, she self-identified as a 17 years-old Black femakraBzp admitted
in the initial one-on-one chat room interview that she only joined this researchiatudy
receive extra credit in her senior English class. In the beginning, Espevasz
indifferent to the fact that she had no prior experience with African Anmeliteaature in
any of her high school English classes. When asked if she had read literattigre yri

African American authors, she could not recall any and asserted that, “realiytkeep
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track.” Yet, she recalled reading books written by Jeffrey Deaver, &Whierican
mystery and crime writer, known for having books suchites Bone Collectof1999)
produced into movies.

Esperanza’s perspective on the study changed shortly after watchiisg Da
documentary for the first chat room group discussion. She appreciated the fdut that
documentary showed “Black women in a positive way. None of the girls were ghetto nor
did they talk bad about any other race.” This documentary allowed Esperarea to s
“there are other Blacks who went through the same thing | did.” Learning thigout
struggles that other Black girls experienced led Esperanza to admit thatssplaav&o
participate and not just for the extra credit.”

During this chat room group discussion, Esperanza recalled specific instamces f
the documentary that resonated with her experiences. In the documentamysthe gi
discussed how female family members used skin-bleaching cream to lighiteskin. In
the chat room group discussion, Esperanza shared that she also used skin bleaating crea
“to fade out blemishes on my skin.” In addition, she recalled hearing her own family
members say on a regular basis, “Don’t play in the sun too long.” After heagiggith
share similar experiences, Esperanza claimed watching the documemangdany
eyes and readjusted my thinking toward the Black community.” She admitted that, in the
past, “I have had some very negative experiences dealing with Black pedpte.”
watching and discussing this documentary, she concluded that, “It's good to discuss
issues that we face as Black people in our community in a very wholesome safe

environment.”
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Esperanza committed to the entire research study. She read all thedssigels,
logged-on to every chat room group discussion on time, submitted all e-mail wkervie
and created a Voicethread project. She used the e-mail interviews to discliterigbts
and opinions on the online chat room environment. In the first e-mail interview, she
revealed that it gave “Black girls a chance to express themselves and gaamega
another.” In the second e-mail interview, she claimed the online chat room environment
helped “others anonymously express their feelings.” In the third e-maitigwe she
wrote that the online chat room “gave them a chance to talk and freely discuss” iss
relevant to their lives. As she continued to describe her experiences in the batine ¢
room, it became evident that the anonymity provided by the online chat room enabled her
to feel there was “No reason to hold back ideas or opinions.”

Moreover, she used the e-mail interviews to describe her experiencesimgiee
gendered book club. In the first e-mail interview, she shared that, “I didh't fe
uncomfortable” talking about race. She referenced the fact that, “Ratepen subject
in my household.” This single-gendered book club made her feel as though she was
discussing race with a relative in her home. Expressing the comfort thaltshete
single-gendered book club did not stop with the first e-mail interview. In the second e-
mail interview, Esperanza expressed that, “I never felt uncomfortable iof &meg
discussion groups because everyone is always friendly and understanding. | like how
there is a statement made that someone doesn't get then they nicely pestain s
stated repeatedly in the e-mail interviews that she never felt uncomfartabéesingle-
gendered book club. As a result, she felt the online chat room group discussions were

very open, friendly, and understanding.
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Based on Esperanza’s statements, the comfort that she experienced in sharing he
thoughts and experiences in the single-gendered book club was attributed to the group
dynamics and the anonymity afforded by the online chat room environment. Nonetheless
she expressed in the e-mail interviews that the African American youtditetature
addressed issues that most people are afraid to discuss openly. Accordipey émEss
the authors wrote the novels in a “Classy way that won’t step on anyone’diidés
first e-mail interview, she expressed how much she appreciated the wanytibie a
Sharon Flake addressed a very important issue in the Black community: skin color.

As a darker skin adolescent Black female, Esperanza shared in the chgteapm
discussion that she never had a problem with being darker than the rest of her freends; t
adolescent Black males had a problem with it. Esperanza believed, “The Yigintare,
the closer you are to being accepted.” For this reason, she appreciatetltheg fac
Flake’s novel addressed this issue because she felt “it's importantih&hgw that
being black or dark isn't an ugly thing.” She also liked how the author “brought out the
issue of money.” Esperanza appreciated the fact that the novel presentegtchtratc
saw beyond Maleeka'’s external beauty and material possessions. In teerfast
interview, she wrote, “I liked the character Caleb because he liked Matwdkear fand
not just because she had the fancy clothes. That is important because evenyhieg re
around money and the way people dress.”

In support of this, Esperanza recalled never wearing Nikes. She just wore &jeha
t-shirt.” She claimed, “I was never worried about labels.” Yet, she fedh@zsed by her
Black peers because she dressed different, talked proper, and listened.tAcoetding

to Esperanza, “Everyone thought that | thought | was better than them.” Whdrt@aske
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explain, she admitted to the other group participants that she blamed hers$elfvianyt

her peers to felt about her. For instance, Esperanza longed for acceptancelagkher B
peers. To be accepted, she believed that she needed to mold her personality. In some
cases, molding her personality meant speaking in slang “when I’'m around ldte Bla
people.” Through Caleb, Esperanza saw that molding her personality in thisasgystv

as degrading as her peers calling her “too White.” Realizing this, &fsgg@eadmitted to

the other group participants that she was going to stop “looking down on people” and
“accept myself for who | was/am.” When asked if she liked the book, she wrotedl |i
the book because | could relate to it.”

Moreover, Esperanza revealed in the second e-mail interview that, “I gesdegt
reading Woodson’s novel. She explained that Woodson’s novel made her think about
how “I would react if that happened to me, losing everything | know.” Despite dgeelin
depressed, Esperanza thought the book addressed an important issue that many in the
Black community felt uncomfortable discussing. According to Esperanza, the book
addressed the issue of major changes. She believed this issue was impate# bec
“everyone deals with changes.”

In the chat room group discussion, Esperanza used her own experiences with change
to explain what she meant by this statement. In the novel, Evie’s sister, Anntieddmi
that she hated being Black, and it resonated with Esperanza. When asked if theere was
time she ever hated being Black, female, or anything else, Esperanza‘inuséeto
dislike being Black because | was different. Now, I'd rather be diffehamnt be like
anyone else.” Once again, Esperanza declared that she was not like kgreBlac

Because she continued to bring up the fact that she was different, | askedEspera
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explain what it meant to have a Black identity. She replied, “I think that howgmou
yourself as a Black person is your identity... | think identity is who you radlendnat
others see you as.” Based on this statement and Esperanza’s apprecittienviy the
girls in Davis’ documentary presented themselves, | inferred that Espé&eireased
Black girls needed to forge self-definitions that countered the controllingesnased to
define them.

Nonetheless, it became evident that Esperanza believed Black females needed
to forge independent self-definitions to counter stereotypical images. In the fina
chat room group discussion on Williams’ novel, Esperanza shared with the other
group participants that she thought the author portrayed Black females in
stereotypical ways. In this chat room group distance, she explained:

Well it's saying Black women are loud. What they say goes. They are

stubborn. They either work 2 jobs or they "pay their rent on their backs"

(that's a quote from the book btw). It's the typical way people look at

Black women... | mean there are a lot of Black women that are like that,

but that is the typical stereotype.
When asked what she would change about the novel, she wrote, “I would change the way
Black people are depicted in here.” Because she felt the novel portrayedypesabat
are often ascribed to Black women, Esperanza believed Black people, in partiaalar Bl
female writers, needed to stop perpetuating them. She addressed this issugosenm
the fourth e-mail interview. In this e-mail interview, Esperanza posed tiogvind
guestion, “If we don’t stop putting each other down, then who will?” Reading

Esperanza’s statement and learning about the challenges that she faBéatkdemale
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led me to infer that Esperanza embraced the fact that she was different froeetse
because it allowed her to challenge stereotypes ascribed to Black feanalésenabled
her to construct an independent self-definition. In this final chat room group dsguss
Esperanza concluded that, “If | believe in something, | will stand up for it.”

Overall, Esperanza considered the online chat room environment, single-gendered
book club, and African American young adult literature as safe spaces thatdahewto
talk about race matters openly, create new self-definitions that validetewn
standpoint, and speak out when the representations of the Black female experiences
perpetuated stereotypes. Moreover, she attributed the safety in the onlireoohat r
environment to the anonymity. Because she could remain anonymous, she felt
comfortable sharing her opinions and encouraging others in the group. She considered the
single-gendered book club to be safe because the other group participants wese alway
friendly and considerate.

Likewise, she believed the young adult literature written by contemypAfacan
American female writers offered a safe space for her to talk alsmgsishat “most
people are afraid to bring up.” Because she could identify with characters asdinssue
the novels, the literature served as a springboard for Esperanza to talk about her
experiences with race and personality differences. In fact, sheleelcdorthe
Voicethread project thatThe Skin I'm Ihwas the book that really related to me because
“I have dealt with similar issues when | was in school.” In sum, this onlin&esing
gendered book club featuring African American young adult literature endedapng

more than just an extra credit project. It helped Esperanza “to see Black peopleri a
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positive light” and “discuss issues that we face as Black people in our commugity

very wholesome safe environment.”

Bianca’s Story: “Nothing in My Life Mirrored Anything the
Characters Went Through”

Bianca self-identified as a 17 year-old Biracial female. Biancasther is Black, and
her father is White. In the initial one-on-one chat room interview, Biavesled that
she thought the research study was face-to-face. Because she thoagifaitesto-face,
she feared that, “I was too fair-skinned to be considered 'right’ for it.” Whed &3
explain, she wrote, “I was concerned that if OTHER people could see me, would they
wonder why she picked the whitest black girl to be a part of her study?” Bianggathou
the other participants would consider her unfit for the study because of her skin
complexion. In fact, she recalled being discriminated against based on heaapeear
She wrote:

When people ask me ‘what are you?’ | get thrown for a loop. What do
they mean, what am I? | am a regular girl. | don’t get asked that adbt, |
sometimes, but | always am nervous about how to answer. | don’'t want to
sound prejudiced.

When asked if she struggled with her racial/ethnic identity, Bianca dd¢cldam
proud of who | am.” She continued, “I have been given the greatest friends and family on
earth. Because | am one of Jehovah's Witnesses, | have friends of aliGigases. |
never think about what 'color' I am.” In fact, Bianca claimed that she neveuered

stereotypes, primarily because of her religion, and she had been home-schdaed al
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life. She wrote, “I have never encountered stereotypes, primarily beafungereligion,

and | have been home-schooled all my life.” According to Bianca, she never dtéende
traditional public school because she thought, “...there would be too much work to get all
straight A's. This would force me to accept that it is not always possible stragght

A's.” Nonetheless, she assumed that if the other participants could see hequltey w

think she was “too fair-skinned” for this study. Bianca claimed that she had never
encountered stereotypes, so where did she get the idea that the other parti@péht
consider her “the whitest black girl.” As Bianca continued to tell hey sitdbecame

evident that her religious beliefs and experiences influenced the wagsgtomded in

this online single-gendered book club featuring African American young aeudttlite.

In the initial one-on-one chat room interview, Bianca shared that she enjoyedaoing
the library. When asked about her reading preference, Bianca made it vethaieste
preferred science fiction and anything “that doesn't have gods or sorcer®im &nd |
dislike stories with cussing.” In addition, Bianca shared that she also enjoyied w
stories and poetry that “completely go out into fiction” and influence people’s emotions
She wrote:

With my poetry, | have written both rhyming and non-rhyming. | like the
rhyming ones, but | feel that my non-rhyming ones have more power. |
have been able to make people tear up when they read my poetry. That is
what | really like-being able to influence their emotions. With my stories,
like to completely go out into fiction. No realistic fiction stories here! |

have written about talking animals, a girl who found out that she and her

parents were aliens, and that she had an alien sister on a different planet. |
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have written about alien abductions as well. These are only short stories
by the way, and they sound more impressive than they really are. My
current story is about time travel. Another current one is realistic fiction.
This was a request by a friend. It is written from a guy's point of view, and
it explains his experience of moving from the 8th to 9th grade in a
completely new town. There, I'm done. Phew!

When asked if she ever read any African American literature, she could only
recall reading “a few selected books for book reports.” In the beginning, Bianca
could not recall any African American female authors’ names; yet,ifatee
interview, she posited, “In English Il we did read a story written by an Africa
American woman. | don't remember her name, but it was an auto biography. |
think it was about running, or exercising, or maybe both.” When asked to recall
her favorite African American female author, she wrote:

| don't really notice the authors of the books | read, unless | am looking for
more work by that author. Often | don't realize if it's a man or woman,
much less if she was African American. So | really don’'t know.
Moreover, when asked if she discussed any literature with friends, Bianca
disclosed that she read and discussed York Timebestselling author Scott
(2004a) Westerfeld’s thggliesseries with friends. She explained:
| do discuss some with a friend of mine through e-mail. We talk about the
Ugliesseries, by Scott (2004a) Westerfeld (I know, | remembered his
name, ironic), and we recommend books to others. She is about my age, so

we like the same things.
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After sharing this information, I let Bianca know that | had never heard of this
series. As such, she happily provided a detail description:
TheUgliesseries is about Earth in the future. We destroyed our
civilization by creating a virus that attacked gasoline. Millions of people
died. In the future, everyone is normal, like you and | are considered ugly.
All people receive an operation when they turn 16 to become gorgeous.
The first three books follow a girl named Tally as she decides whether or
not to be 'pretty'.
Towards the end, Bianca wrote in the initial one-on-one chat room intervieshtéhatas
excited to be a part of this study.

Bianca committed to the entire research study. She read all the assigeksd no
logged-on to every chat room group discussion on-time, submitted all e-mail wigrvie
and created a Voicethread project. Yet, she admitted in the first chat room group
discussion that she had “no idea that some people bleach their skin to make it lighter.”
According to Bianca, she did not relate to the girls in the documentary. When asked to
explain the reason why she could not relate, Bianca wrote:

Well, the girls said that they had people tell them to not wear their hair a
certain way, or not to play out in the sun too long, because they would get
too dark. | never have had an experience like that; | actually like to get tan
because | am so fair.
Because Bianca’s experiences did not mirror the girls in the documentary, she
found the documentary was exactly discriminating against girls that weoé not

African descent. In support of this, she explained that if she could make her own
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documentary, she would not make one just about Black girls or White girls. As
Bianca explained it, “I don't really like to discriminate against skin cola,lli
don't want 2 say, OK, she's white, or, she's black, so | wouldn't really want to
make a movie just about colored girls.”
After stating that she would not make a documentary just about “colored

girls,” | asked her to explain in further detail. She wrote:

| dislike how society puts absolutes in front of people and forces them to

choose one thing, when taking a test, it makes you put in 1 race, skin color

is either good or bad, etc. It's not really fair.
As a Biracial female, Bianca felt standardized tests tried “to put pedpléttle
boxes.” As such, | inferred that Bianca refused to make a documentary about
Black girls only because it would be showing racial preference. | met with
Bianca’'s mother on several occasions, and as a result, | assumed Biartta woul
identify more with her African heritage because her mother was Blackdithis
not happen. As the study continued, Bianca'’s resistance to the African America
young adult literature used in this study became excessive. In one e-mail
interview, she admitted, “I don’t feel anything different reading books wriite
African American females.” However, she described the online chat room
environment as a space that allowed them to discuss “other things in our lives that
we all have in common.”

In the first e-mail interview on Flake’s novel, Bianca claimed the onhia¢ oom

environment enabled the group participants to see different perspectivastioce, in

the chat room group discussion on Flake’s novel, the participants discussed how darker
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skinned females faced more challenges than lighter skinned females. During this
discussion, | asked them to talk about where the idea that darker skin isréesvatt
originated. All participants in this group agreed that this idea originat@ugdslavery.
While discussing this, the participants agreed that racism was thgst#tak caused the
divide between lighter skinned and darker skinned Black people. As the conversation
continued, the other participants argued that racism still existed becaeiseasathe way
to put one set of people above another. Bianca, however, countered this argument by
claiming that “there are over 6 million people today who have completely thrown
prejudice and all racism out the window.” When the other participants challenged
Bianca’s claim, she declared:

| am one of Jehovah's Witnesses. Racism never comes between me and

my friends; | have friends of all ages and races. True, there are many

billions of people who have prejudices, but the fact many people have

gotten rid of racism shows that it can be overcome.

Although the other participants disagreed with Bianca, she appreciatedtttieta
she could share her perspective despite the fact that she never shareedheadd the
statistical data that she cited. I inferred that she would not have mentionetigieus
affiliation if it were not the source of her information. Moreover, Bianca coat to
assert her claim that the online chat room environment allowed her to seendliffe
perspectives. In the second e-mail interview, she explained that it enabléol dpetr
insight into other peoples’ opinions on the book and consequently view circumstances in
the book differently.” In the third e-mail interview, she wrote that the onlineroban

enabled her “to get different perspectives on the book.” In all the e-mail intsrvie
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Bianca stated that the online chat room environment allowed her to see different
perspectives.

She used the e-mail interviews to describe her experiences in the sindgzege
book club. In the first e-mail interview, Bianca described the chat room growssice
on Flake’s novel as “slow going at first, but then it started moving fastacé @e pace
began to pick-up, she appreciated the fact that this single-gendered book club was
interactive. Yet, she felt uncomfortable “when we started talking more ghecifis
instances in the book.” Because she read the book several weeks prior to disgussing it
she admitted that the “situations weren’t familiar to me” and “I had to go gnithfough
the book to find what was being discussed.” In the second e-mail interview, she wrote
that “there was no specific point where | felt strongly or uncomfortable” isititge-
gendered book club.

In the third e-mail interview, Bianca admitted once again that shenfatfortable.
In this chat room group discussion on Draper’s novel, she felt misunderstood because she
mistyped the following sentence, “I didn’t think bullying and lying aredsmplems in
today’s world.” In response to this misstatement, she wrote, “I do think thaarhdyg
problems, but my meaning was lost since | typed my sentence wrong.” In the-fivzal
interview, Bianca shared that she only felt uncomfortable when “we wsnesding
Kambia’s abuse.” Based on Bianca’s statements about the single-genderediboitk cl
appeared as though the reasons she felt uncomfortable had nothing to do with the group;
it was the subject matter in the literature that made her feel uncabiéort

Overall, Bianca valued the fact that the online chat room environment provided a

space for participants to share different perspectives. Despite faaliogfortable, she
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enjoyed interacting with the other participants in the single-gendered book @nbaBi
appreciated reading different perspectives in the online chat room and intgveithi
other participants in the single-gendered book club, yet she found that her life
experiences did not mirror those presented in the young adult literature usedsitndkyi
As a result, she did not “feel anything different reading books written by Africa
American females.” She made this point very clear in the first einteiview. Bianca
declared, “I don’t really care who the author is or what color the main cbaracto
long as it's a good story.”

Moreover, the author, Sharon Flake, disappointed Bianca with Maleeka’s handling of
peer pressure. In the e-mail interview, Bianca wrote that, “The author neafeha
little disappointed with Maleeka because she wouldn’t stand up for herselflideita
took Maleeka so long to take a stand, Bianca thought, “the author consisterityces
Maleeka's deference to Charlese.” In the chat room group discussion, she tuliethe
participants that she could not “understand allowing someone to walk all over me.” She
admitted that she will “sometimes do things so my friends won't make fun, dfutneot
to Maleeka's extent. | would never destroy anything to fit in with anyorithdbédgh she
did not relate to the issues examined in the novel, Bianca remained critical ek&sale
insecurity. When asked if she thought Maleeka’s negative attitude toward hersel
influenced the way others treated her, Bianca felt it did. In fact, she told the othe
participants that “people can subconsciously recognize vibes that say 'I'mfnot sel
confident, so you can pick on me and | won't stand up to you'.” Throughout the chat room

group discussion, Bianca continued to discuss Maleeka’s mishandling of peerguressur
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At one point, she asked the other group participants, “Why can't we be the person who
says 'OK, | am good enough’, and have others try to fit in with us?”

Bianca continued to express disappointment with the literature used in this study. |
the chat room group discussion on Woodson’s novel, Bianca agreed with the other
participants that she fourldishdepressing. Although she never explained the reason
why she felt the book was depressing, she made it very clear that she didtadbrila
book. In fact, in the second e-mail interview, Bianca revealed that, “no issuesaised
in my mind.” Nonetheless, she argued that Evie and Anna’s outlook on life would have
been different if they had been raised Jehovah’s Witnesses. She claimed, dhé&vie
Anna had been raised as Jehovah's Witnesses, they would have had a different outlook.
They would know that they would have friends wherever they went. They would not
have been as depressed.” Bianca attributed Evie’s mother being a Jehovahss A4tne
the reason why she did not lose it like the father. When asked if she thought religion kept
the mom from losing it, she responded, “Part of it, yes.”

Although she claimed the book did not raise any issues in her miappeiared as
though her personal experiences as a Jehovah’'s Witness guided hererdsptmes
literature. As the research study continued, Bianca’s experiascaslehovah’s Witness
continued to guide her responses to the novels. In the third e-maiiemteon Draper’'s
novel, Bianca revealed that she was “kind of disappointed with thaatbes” inability
to tell the truth. She thought:

There were so many secrets- if they had all opened up, they might have

gotten the help that they needed. | am glad that everything works out in
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the end, but | feel that things would have gone much better had they

simply told the truth.
She mentioned once again in this e-mail interview that this particular novel did
not raise any issues in her mind. Bianca made this statement in all the e-mail
interviews. After noticing that she used the statement several timesnl toega
suspect that the novels did not raise issues in her mind because the issues
addressed in the books contradicted the teachings of her religion.

As the study continued, it became evident that Bianca’s resistance to thewawels

in part due to her religious beliefs. In the final chat room group discussion on William
novel, Bianca described the novel as depressing and disgusting. She thought, “This book
was really depressing.” When asked to explain, she wrote, “I mean we geh draolig
things happening in real life. Why read about it when we can just turn on the news?” She
continued to write, “I would not recommend this book to a friend because | didn't really
like it.” Bianca revealed in the final e-mail interview that she would not recamdrthis
book because she was “disgusted with the amount of depravity in it.” According to
Bianca, the book showed that “no one has morals today.” When asked to explain the
reason she felt that way, she used Tia’s relationship with Doo-Witty asxangple to
illustrate her point. Bianca made this point very clear when she stated, “I woutdyeeve
involved with someone in that way unless | was married to that person. | would never
hide it from my parents either.” She continued, “If they really loved each other thaf muc
they should have waited until they were in a position to marry.” As such, she found the
author’s handling of Tia and Doo-Witty’s relationship inappropriate for youngsattult

read.
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Moreover, the novel made Bianca feel uncomfortable when she read “the parts
when it described Kambia's abuse- when she was wearing Jasmgeri®}in
when she talked about the wallpaper wolves, and when Shayla's family and the
police had to tell her what Kambia went through.” Bianca believed it was
inappropriate for authors, in this case African American female authorsitéo wr
young adult literature that included graphic details such as sexual abuss. In t
chat room group discussion, Bianca reiterated that the novel was too depressing,
and she did not like “to read depressing books” because “reading is my time to get
away into a fantasy world.” | concluded that Bianca rejected the issuessgidcus
in the literature because it contradicted the teachings of her religion, adidl she
not like to read realistic fiction. As she explained it, “I like to completely go out
into fiction. No realistic fiction stories here!”

In sum, Bianca enjoyed the online chat room environment because it allowed her to
read different perspectives. In most cases, she felt comfortable in thee gemglered
book club. She only felt uncomfortable when she mistyped a word or found the material
in the novels inappropriate. Overall, she enjoyed interacting with the otheigzarts in
the single-gendered book club. However, the young adult literature written ibgrAfr
American female authors did not resonate with her experiences. As shbetkbgdn the
Voicethread project:

Reading the books always left me puzzled; when asked if | could relate to
any characters or which character | was most like, | found myself unable
to answer; nothing in my life mirrored anything the characters went

through.
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Yet, she enjoyed getting “other view points that | had not thought of before” in the
online chat room environment and she valued “talking with other participants about the
books” in the single-gendered book. Nevertheless, the African American young adult
literature did not mirror her experiences, and as a result, Bianca did notriyé&ahg

different reading books written by African American females.”

Star: “I Feel Like | Shouldn’t Judge Someone by the Way They Look Because
| Don’t Want to Be the Cause of Someone’s Sadness.”

Star self-identified as a 17 years-old Black female. She decideditogzde in the
research study to help the researcher. However, in the initial one-on-one chat room
interview, Star shared that she did not have a good relationship with some teathers i
traditional public high school that she attended prior to enrolling at Sahara. Agctrdin
Star, some teachers tried “to boss me around with authority they didn’t hattas
case, she meant her African American female teachers talked to her ithatasise
found offensive. She described one instance in which this happened. When one teacher
told her “Sit your Black ‘A’ down,” Star believed the teachers “thoughtdhece we
both were Black, they could say things to me that they wouldn’t say to anothertstude
Star found it offensive, and as a result, she defended herself. Consequentlye&thes t
sent her to the office. When asked how her mother responded, she claimgdtiama
would go down there and have to act a fool.” In other words, her mother let the school
know that she was there to advocate for her daughter.

In the initial one-on-one chat room interview, Star also mentioned that she gat into a

altercation with a White female student. Star claimed this student “cafiéderiN’
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word and | wasn’'t having that.” When asked if she ever used that word, at first, she was
hesitant to respond, but then, she openly admitted, “To tell you the truth, | do say it to my
sisters, but | never use it in public. | always tell my friends not to calhatednd | ask
them to chill out on saying it too much.” For Star, this was a hot button issue when it
came to a White person saying it. Yet, when the word is used by family amisfrigtar
claimed that she “always tell my friends not to call me that.” Nonethelesss &other
withdrew her from the traditional public high school after the altercation antezhher
in Sahara. Star described Sahara as more contained because “peopleakieg'out in
the hallways and there isn't a lot of violence there.”

Despite the fact that Sahara provided Star with a safe environment, sheddmaitt
she hated English. She disliked English whenever she had “to read too much” or was not
“interested in reading.” She explained that it was hard to focus when she was not
interested in the book. Star also admitted that she was “not good with writing assay
research papers.” Yet, she only enjoyed reading African Americaatlite that
interested her. If it did not, she claimed, “I would feel the same way” aboushieadid
any other reading material. Star could not recall reading any Africagridan literature
in her English classes, but when asked to recall one of her favorites, she ngentione
Pieces of a Maty Cas Sigers.

The only reason she “read this book about 2 months ago” was because “it caught my
attention in the first chapter; it didn’t start slow and boring; it was allesterg and plus
it was a love story and I'm a sucker for those.” Because | had never heard anyone
mention the African American female writer's name, | reseatthe book that Star

mentioned and found the storyline involved a Black female protagonist torn between
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three men: a musician, real-estate broker, and a good sex partner. SHedstougpke a
decision on which man to have a relationship with. All options were good, but she needed
to decide which was better. | inferred that Star enjoyed reading adrdtlite because,
as she noted in the Voicethread project, “I am family oriented,” “a big fan wiage,”
and “l want to live the rest of my life with a husband and six kids.” She also enjoyed
readingCosmopolitarmagazine.

Nevertheless, she appreciated the fact that Kiri Davis, director 8f@id Like Me
documentary, presented Black girls in a positive way. In the first chat goaump
discussion on Davis’ documentary, Star revealed, “I could relate to what thtedsaid
about how she feels like a part of our culture is missing.” Star used her owreagpsri
as a dark-skinned female to explain what she meant by the statement. Eiairigudk-
skinned female has not always been easy. Star claimed, “a lot of boys wouldroentple
my sister and not me” because she was lighter skinned and “I am darker thaméer.” S
shared that there were times when “I didn’t feel as pretty as her” leettaused to think
dark skin was ugly just because my sister would always make fun of the dark &oys sh
knew.” In addition to this, she claimed people thought “I knew how to fight and do hair
because | was black and lived in the ghetto.” Based on Star’s experiences, tesligpec
part missing from our culture was embracing the diversity in skin color whbiBlack
community. In support of this, Star shared with the other participants that if she could
make her own documentary, she would make one showing how Black girls are treated
“compared to their friends or other people who are not of the same race. | would make

this because | know racism still exist but | want to know if it's as bad aedttoshe.”
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Star committed to this entire study. She read all the assigned novelsl-togge
every chat room group discussion on-time, submitted all e-mail interviews, eatdcca
Voicethread project. As such, she used the e-mail interviews to disclose her sramajht
opinions on the online single-gendered book club featuring African American young
adult literature. In the first e-mail interview on Flake’s novel, Staraiegethat the online
chat room environment allowed them “to express ourselves without the concern of what
others think.” In the second e-mail interview, she claimed the online chat room
environment enabled her “to express myself freely.” In the third and fimalile-
interviews, Star concluded that the online chat room environment “gave everyaone thei
opportunity to speak exactly what they wanted to say, because they don't have to be
embarrassed or shy because no one knew who they were.” Put simply, Star found the
anonymity provided by the online chat room environment was a safe space to express her
thoughts freely.

Moreover, she liked the single-gendered book club because, as she stated in the firs
e-malil interview, “everyone interacted with one another.” According to Stasjrigke-
gendered book club allowed her to think about experiences that she had not encountered
before. In addition, she described the single-gendered book club in the second e-mail
interview as “awesome” because it “gave me the opportunity to think about andhexplai
my reasons.” Overall, Star valued the single-gendered book club because it provided a
space for her to think. For instance, in the chat room group discussion on Woodson’s
novel, Star took her time to answer a question about the importance of religion in Evie
and Anna’s lives. When asked if she thought their outlook on life would have been

different if raised in a religious home, at first she wrote, “I need orendecSix minutes
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later, she provided the following response, “I'm Christian, so when | read mydible
think about God, it's like | have no problems.” Based on this statement, she implied that
their outlook would have been different. Nonetheless, Star felt the single-gendered book
club provided time and space to say exactly what was on her mind.

From Star’s perspective, the anonymity in the online chat room environment enabled
her to feel comfortable expressing herself openly and freely. Along with time ahiat
room environment, the single-gendered book club gave her an opportunity to think about
responses before she wrote them. She believed the African American ferterke wged
in this study “brought the real life issues to the book.” Star believed the apteeented
real life issues that resonated with her experiences as a Black.fématleer words, the
novels contained information that allowed her to connect with some characterss expres
compassion for others, and see real life issues from different perspedingts.
importantly, she felt each novel taught her something about life.

In the chat room group discussion on Flake’s novel, Star related, “to how Maleeka
felt that she wasn’t as pretty as the light skinned girls.” Maleekaiggie to like her
skin color really resonated with Star because “I didn’t feel as prethedght- skinned
girls.” According to Star, Maleeka’s character shed some light on how diffieuhs “to
love who you are” when “everyone talked bad about your skin color.” In fact, she wrot
that the author did a “pretty good job” emphasizing the negative experiencdarttra
skinned females encountered within the Black community. Star believed tladl over
theme in the novel was to teach, in particular those in the Black community that they

“shouldn’t judge someone by the way they look.” As she explained it, “I feel like

122



shouldn’t judge someone by the way they look because | don’'t want to be the cause of
someone’s sadness.”

The protagonist in Flake’s novel also allowed Star to see how she grieved over the
loss of her father. In the chat room group discussion, Star revealed that sheéost thr
important people in her life. Like Maleeka, she lost her father but she also lost her
stepfather. For Star, the pain was almost unbearable. She described it as:

| lost my dad and my step dad to heart attacks; they were the ones | went

to for everything... after they died | wanted to die because my heart felt

like | was squeezing it day and night and it hurt to breath; and | felt like

everyone who loved me was dead so | should die.
In addition, she lost her best friend. She did not share what happened to her best friend;
she just provided how it made her feel. She claimed, “I didn’t have any one to talk to
because she was my only friend.” According to Star, these three people loved her “no
matter what | looked like.” Star claimed they that taught her how to love otlness. T
became evident as the study continued. Star showed a great deal of compassilsn towa
the characters even when their experiences did not mirror her own. For exdm@pidd s
the other group participants, “I felt sad that Maleeka thought she had to suck up to
Charlese so she can fit in.”

Furthermore, she appreciated the fact that Woodson’s novel made her think about
identity. Prior to reading the novel, Star claimed that she had never thought about
identity. Star wrote, “I had never thought about identity” and Woodson’s novel “gave me

the opportunity to think about it.” In fact, reading this novel gave her the opportunity to
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think about what she wanted other people to know about her. When asked to share how
other people described her, she wrote:

| don’t know because some people say | look stuck up and others tell me |

always look sad and even mad, some even call me a White girl because

I’'m quiet and keep to myself, but | want people to look at me and say she

looks like a sweet young lady and that she's going to be something special

when she's older.
In the chat room group discussion, Star defined identity as “the way you actuisBeca
she remained quiet and kept to herself, some peers equated her behavior withkading li
white girl. Like Esperanza, Star experienced the “acting white” syndvamea she did
not ascribe to being a loud Black girl. The novel enabled Star to think about how the
family “had to lose their identities” and how Evie and Anna “weren’t raised to be
religious.” She exclaimed, “I would hate to lose my identity and since |asedto be
religious, I think that it's unorthodox that they didn’'t have one.” Star blamed the mother
and described her as someone who was “basically thinking about herself.” In the novel
Evie’s mother was an active Jehovah’s Withess, but she never introduced it to her fami
Although she did not relate to any characters, Star exclaimed, “The novel made me
thankful for what | had.”

It became evident that Star appreciated the fact that the novels enabteddeerdal

life issues from different perspectives. In the final e-mail interyietar described
Williams’ novel as a “good book.” She thought it was a good book because “Kambia was
a cool character, and it always kept me wanting to read more.” The book taught Star “a

little lesson about what will happen if children are not protected.” Star belid\edrie
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should have to go through what Kambia went through, especially not a child.” She felt
“bad for Kambia because she was such a young girl.” Star admitted in thehfabom
group discussion that she knew a little girl about five or six that had been molested. She
claimed, “One day she started talking to me and my mom so we got her sometagelp.” S
saw the little girl that she knew in Kambia. From Star’s perspective, thé depieted
how “there is so little innocence left in the world.” Because the novel addressed wha
happened when parents neglected their children, Star believed it was impbedtsiee
recommended the book to friends and family members, so they would know what needed
to happen to prevent kids “like Kambia from being raped.”

Star considered the contemporary realistic young adult fiction used stutisto be
very informative. Because she felt the novels addressed real life, idsu@svels
provided teachable moments that allowed her to talk about her experiences in the world.
Overall, Star considered the online chat room environment, single-gendered book club,
and African American young adult literature as safe spaces that enabked&lk about
“real life issues” such as race matters and sexual abuse openly.r8tateattthe safety
in the online chat room environment to the anonymity. Because she could remain
anonymous, she felt comfortable sharing her thoughts and opinions. She described the
single-gendered book club as interactive where “everyone had an opinion and they were
anxious to say what it was.” In sum, this online single-gendered book club featuring
African American contemporary realistic young adult fiction enableddrink about

issues and explain the reasons why she felt the way she did.
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Summary of Results
This chapter examined the ways the participants in this group used the online chat
room and single-gendered book club to position themselves and their reading in relation
to the study of African American contemporary realistic young adulbficBased on the
responses, the participants agreed that the anonymity in the online chat room
environment and the comfort experienced in the single-gendered book club enabled them
to express themselves openly and freely. Although Bianca found, at times, the single
gendered book club was uncomfortable, she expressed in her responses that it was not the
other participants; it was when she mistyped a word or found the material in the novel
inappropriate. Overall, she enjoyed chatting with the other participants imgfhe-s
gendered book club.
Nonetheless, the participants responded to the literature differently. Vépegedaza

and Star related to characters and agreed that the literature addredfedssaes,
Bianca did not. She exclaimed, “Nothing in my life mirrored anything the dieasac
went through.” However, Esperanza and Star were able to use the novels to aohdeess s
complex questions that Tatum (1997) highlighted in her study:

Who do my parents say | am? Who do my peers say | am? What message

is reflected back to me in the faces and voices of my teachers, my

neighbors, etc...? What do | learn from the media about myself? How am

| represented in the cultural images around me? Or am | missing from the

picture altogether? (p. 18)
For instance, Esperanza and Star used Flake’s novel as a springboard to talk about thei

experiences as dark-skinned females. Like Maleeka, both girls facadeiand
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rejection from other Black peers. Although they responded differently to the e@indl
rejection, Esperanza and Star understood the challenges that Maleeka faca#t-as a da
skinned female at a predominately African American traditional publiecdcBianca,
however, did not relate to Maleeka and oftentimes found herself disappointed by the way
she handled peer pressure.
The participants also responded in different ways to Williams’ novel.

Although Esperanza believed the author stereotyped Black females, she still
agreed with Star that the novel addressed an issue that more people, particularl
Black people needed to discuss. She wrote:

| think books about getting raped could be a good thing...I know that came

out wrong. But think about it. Think about how Shayla didn't know about

rape. This shows what a person should do in that situation.
Bianca, on the other hand, found the novel disgusting and depressing. She felt
uncomfortable reading about sexual abuse and premarital sex in a young adult novel.
Because Bianca was a Jehovah’s Witness, she saw the book through a differehelens. S
read it and thought, “I was disgusted with the amount of depravity in it. No one has
morals today.” From Bianca'’s perspective, Kambia getting raped “shouldn’t epparha
in fiction, let alone real life.”

Black feminist, Patricia Hill-Collins (1990) identified the voices ofdlavomen’s

writers as a safe space that helped “its participants see their wéelewlify and act to
change it” (p.103). Although the literature enabled Esperanza and Star to read the

experiences, construct meaning, and position themselves in a larger socil doatitk
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not afford Bianca the same experiences. For Bianca, the literature didrroothner
experiences, and as a result, she rejected it.

Nonetheless, the participants’ responses highlighted what Black femngisezia
According to Collins (1986), common themes may link Black women and girls’ liees, y
these themes are experienced differently based on class, region, geretenpegf
religion, and age. Collins declared that there was “no monolithic Black womsetusee
rather, there are socially-constructed Black women'’s cultures thattoalgdorm Black
women’s culture” (p.522). The responses made by participants in Tuesday’s group
revealed that their identities are fluid and multifaceted. In addition, résonses
highlighted the overarching theme: naming racism and finding self.

In sum, the online chat room environment and the single-gendered book club offered
these girls, who rarely had opportunities to talk about their experiences, safetspace
accept, challenge, and even reject prevalent controversial themes aadassden the
African American contemporary realistic young adult fiction used in &search study.
Chapter 5 provides a discussion on the ways that participants in Thursday’s group
positioned themselves in the online chat room environment and single-gendered book

club.
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CHAPTER 5
THURSDAY'’S GROUP: A JOURNEY OF SELF-DISCOVERY

This chapter focuses on patrticipants in Thursday’s group. It is organized lar simi
ways as Chapter 4. It examines how participants in Thursday’s group used an otline cha
room environment and single-gendered book club to discuss what reading African
American contemporary realistic young adult fiction did for them. This enagamines
the ways that the participants in this group used the online chat room environment and
single-gendered book club to position themselves and their reading in relation to the
study of African American contemporary realistic young adult fiction.edwer, it shed
some light on Black feminist Patricia Hill-Collins (1990) claim about Blaomen’s
relationships with one another and the voices of Black women writers being sads spa
for Black women to find their voices. Put simply, this chapter presents an unsukcessf
online single-gendered book club.

This chapter has three sections. In the following section, the backgroundatiéorm
explains the origin of Thursday’s group. The subsequent section highlights each
participant’s thoughts and feelings about the online chat room environment, single-
gendered book club, and the literature selected for this study. Included ubdeggent
section is a glimpse of how the emerging themjeurney of self-discovemgflected in
each participant’s responses as she discussed the literature in the oglergeamnuered

book club. Presented in the final section is a summary on the current chapter.
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The Origin of Thursday’s Group

Prior to the first group chat room discussion, | e-mailed each particigahedule to
sign-up for the group chat room discussion. The schedule included Tuesday and
Thursday and a time frame ranging from 4PM-8PM. | listed the two days badesl on t
information that | retrieved from the phone conversations that | had with edicippat.
Before making this decision, | contacted each participant by phone about which day
the week she preferred to log-on and participate in the first group chat room discussion.
During the conversation, | explained to each participant that there were onlyggtven
participating in this study. To make the chat room discussions rich, I told ebtttagir
wanted, at least, three to four girls per group, just in case one failegtdo lat the
specified time. Several participants could not log-on to the chat room on Tuesday because
it was their day to attend school. These participants were Isabella, AngelaAamd
Jade. Four participants signed-up for the 5-6PM hour for Thursday’s group.

However, Isabella was the only participant in this group that logged-ondioaall
room group discussions, read all the assigned novels, completed the e-mailistervie
and submitted a Voicethread project. In the first chat room group discussion on Davis’
documentanA Girl Like Me Isabella, Aurora, and Jade were the only participants that
logged-on. The second chat room group discussion on Flake’s novel included Isabella,
Jade, Aurora, and Angel. The third chat room group discussion on Woodson'’s novel
involved Isabella, Aurora, Jade, and Angel. In the fourth chat room group discussion on
Draper’s novel, Isabella, Aurora, and Jade logged-on, but Aurora and Jade admitted that
they did not finish reading the book. As a result, the chat room group discussion ended

early. In the final chat room group discussion on William’s novel, Isabella agdl An
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logged-on. It became evident that Angel did not read the book, so | ended the chat room
group discussion abruptly. Nonetheless, Isabella and Angel submitted Voidethrea

projects.

Isabella’s Story: “I Am Happy with Me. If Someone Isn’'t Happy With Me
Then Who Needs Them. I'm Just Me, Take It or Leave It.”

| began with Isabella because she committed to this study despite teagbsiihat
she faced with getting other group members to read the novels. Isabelieseifed as
a 15 year-old Biracial female that embraced her African AmericatageriShe claimed
most people assumed that she was Hispanic and spoke Spanish because she was light-
skinned. Yet, she often told people that she was Black despite the fact that her mothe
was White and her deceased father was Black. In the chat room group discussion on
Flake’s novel, Isabella shared, “I don’t know anyone on my dad's side... My mom and
dad divorced when | was 4 and then my dad died when | was 7.”

When asked to explain why she did not communicate with her father’s side, she chose
not to respond. Instead, she revealed, “Most of my friends are white and the onlyl family
know is white so it is kinda hard sometimes.” Isabella struggled with theh&cinib one
on my mother’s side looked like me.” To make matters worse, in her grandmotfes;s e
“I am not black at all.” In fact, her grandmother prohibited her from braiding her hai
because “She doesn't like my African American background.”

According to Isabella, her grandmother showed favoritism towards the other
grandchildren because they were White. After spending a day with her gthednsbe

claimed, “I have low self-esteem. She makes me feel bad about myself. Sheecut
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down all the time. If | don't know something | am stupid. If | do know somethingd a
know-it-all. | can never win.” Isabella felt rejected by her grandnrothet, she did not
understand the reason behind her grandmother’s disdain for the African American
culture. As a result, Isabella joined this research study hoping to learn abédriden
American heritage. As she explained it, “| want to read the books and sanifdlate to
them.”

In the initial one-on-one chat room interview, Isabella admitted that she hgked hi
school, and as a result, “I decided to stop going all together.” Isabella dtmde
independent learning based charter school. At this school, she was required to attend four
days a week. While there, she taught herself. According to Isabella, theseache
“basically sat us all in a little room and told us to do projects.” She claimed, Gavey
us textbooks to read out of but | can't learn like that.” Isabella exaaime

| don't know how they can expect kids right out of 8th to know 9th grade
subjects. The teacher didn't tell us much. We had to research a topic and
then write and present a report. Our project had to have biology, history,
math, etc. | had to involve all the subjects regular freshman took. | only
did one project and it was about Zebras. | guess | had all the subjects in it
but I didn't learn about the subjects. | just learned about Zebras.
When she stopped attending school, Isabella claimed the high school did not offer
any help. Yet, the middle school offered to help Isabella’s mother because her
brother “had worse attendance then | did.” The middle school office told her
mother about Sahara. In the beginning, her mother was hesitant. Her mother

thought Sahara was homeschooling, and she did not want to home school them. In
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addition, she thought her children would not get enough socialization.
Nonetheless, they enrolled in Sahara. After enrolling, Isabella exdafirt@ink
it is great! | really really love Sahara. | am learning at my packon my own
time. | feel like | am learning more from Sahara than | would at a wadliti
school.”

In the initial one-on-one chat room interview, Isabella stated that she énjoye
reading books about the paranormal but could not recall reading any books
written by African American female writers. In fact, her favorite boals w
Twilight by Stephanie Meyer. She looked forward to reading the novels in this
study. In the first chat room group discussion on Davis’ documentary, Isabella
thought, “it was cool how a young girl made it.” When asked to explain, she
responded, “Well a girl like us thought it up and put together a nice informative
video that many young black girls can relate to.” While surprised about Blac
females bleaching their skin, Isabella shared, “I don't have issues wikimy
color, but I only wear my hair down if it is straight.” She described her hair as
kinky, thick, and poufy. Isabella’s grandmother did not like the kinky, thick,
poufy texture of Isabella’s hair. She associated it with her African Aiaeri
background.

In this chat room group discussion, Isabella recalled a time when “this girl
was calling me bad names but my mom was standing right there and the girl didn't
know it.” Because the girl thought Isabella was Hispanic, she called her
derogatory names that Isabella’s mother did not understand. Isabellahaited t

this happened on more than one occasion. However, when asked what stood out
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the most in the documentary, Isabella wrote, “The director at the end s&id the
was a part about body shape. | would have liked to see that part.” Based on this
statement, | assumed she also faced challenges because she did not have a petit
size figure. Isabella wanted to hear what a Black girl with a sifindey shape
thought about it. Nonetheless, she desired to make her own documentary about
girls of color “to see if they have to deal with serious racism issues like being
made fun of and stuff.” In the end, Isabella revealed that she learned “having
natural hair is ok.” Isabella concluded, “I think it was an awesome video.”
Despite the fact that other participants in this group did not read all the
assigned novels and could not participate in the chat room group discussions,
Isabella still committed to the entire research study. She read afisigaed
novels, logged-on to every chat room group discussion on-time, submitted all e-
mail interviews, and created a Voicethread project. As such, she used the e-mail
interviews to disclose her thoughts and opinions on the online single-gendered
book club featuring African American young adult literature.
In the first e-mail interview on Flake’s novel, Isabella wrote that &led |i
online chat room environment because it allowed her to express her feelings and
hear other people’s feelings. She stated, “I liked expressing my feahidgs
hearing other people's feelings on the book.” In the second e-mail interview, she
described the online chat room environment as a space that enabled her to “open
up” and “express myself more.” In the third and fourth e-mail interviews, she
wrote, “We can say whatever we want and we do not have to be afraid of being

judged because our identities are secret.” In other words, Isabella vaued th
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anonymity offered in the online chat room environment. She appreciated the
anonymity because it made her feel safe opening up and sharing personal
experiences.

In the first e-mail interview, she described the atmosphere in the single-
gendered book club as contentious at times. Yet, she claimed, “We understood
each other most of the time. We had some moments where we didn't see eye to
eye but it wasn't a big deal!” In this particular chat room group discussion on
Flake’s novel, Isabella and Aurora went back and forth on their opinions about
Caleb cleaning the bathroom. In this e-mail interview, Isabella red¢laht she
reacted strongly because Aurora “couldn't imagine why Caleb would tlean t
gross bathrooms when it wasn't his job.”

In addition, she noticed, “The other participants didn't finish the book before
the discussion.” Isabella declared, “I don't know how they expected to discuss the
book if they didn't read it all.” In fact, she exclaimed, “I wish everyoneeatsd
each other's opinions and didn't argue with each other.” In the second e-mail
interview, she described the incident that occurred in the chat room group
discussion on Woodson'’s novel. She wrote, “There was one part in the discussion
where two of the girls were arguing and we tried to change the subject but they
kept on arguing. | think it was senseless because they were arguing the same
point.” Isabella described the atmosphere in this chat room group discussion as
senseless.

Moreover, she revealed that in the final chat room group discussion, she could

tell the other participant did not read the book. For instance, in the chat room
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group discussion on Williams’ novel, Isabella thought that “she didn't read the
book when she thought Mr. Fox was an abuser because we were talking about
abusers and then Mr. Fox.” In the end, Isabella wished “there were more people in
the discussion and that we all read the whole book.” Overall, however, Isabella
felt understood most of the time in the single-gendered book club.

From Isabella’s perspective, the anonymity in the online chat room
environment enabled her to feel comfortable expressing herself openly agd freel
Yet, she felt the single-gendered book club could have been more successful if
participants read the books and respected each other’s opinions. Despite the
interruptions in the chat room group discussion, Isabella found the young adult
novels written by contemporary African American female writer®kbher to
think about herself, “about past experiences, and about the world outside my
own.”

In the beginning, Isabella did not know “the darkness of skin color was an
issue for some people.” She believed it was important to address the issue of skin
color because it showed how Maleeka felt like an outcast and succumb to peer
pressure. Isabella thought Flake did “a very good job addressing the issues
because we all sometimes feel like outcast and want a place to belomg” In t
chat room group discussion, Isabella recalled feeling like an outcast andt¢rying
belong just like Maleeka. She wrote:

| kinda related to Maleeka. | like to do schoolwork and get good grades. |

read a lot and sometimes my friends make fun of me because of it.
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Sometimes | ditch my book and schoolwork to act and hang out with my

friends but | am not as comfortable.
In addition, she mentioned feeling like an outcast when around her grandmother.
According to Isabella, her “grandma likes her white grandchildren better.”
Because she believed her grandmother showed favoritism, it made “me feel bad
about myself.” Nonetheless, she tried not “to let my grandma get to me and
besides | am around her more than my cousins are and she only shows favoritism
when they are around.” Despite feeling like an outcast, she believed people saw
her as someone that was shy and had hidden potential. She claimed, “My mom
says people see me as a spiritual person.”

When asked how she saw herself, Isabella responded with, “| am Christian; |
am bi-racial, | am a teenager; | am a student; | am an American;dlso be very
rebellious. | am me.” In the chat room group discussion on Woodson’s novel;
Isabella defined identity as having many different sides. From Isabella’
perspective, a person had many identities and not just one. Neverthelesks, Isabel
appreciated the fact that Woodson addressed the Witness Protection program.

According to Isabella, she has always been interested in the program but never
realized “how it would affect the people involved.” This novel enabled Isabella to
see that “a family is one unit....if one person is in a bad mood than the whole
family can feel the effects.” In other words, it allowed Isabella tdseeher
own actions affected her mother and brother. Although she never specified,
Isabella mentioned “some people get too much stress from their family and it

affects the family in the long run.” Based on what she shared about her
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experiences, Isabella stressed whenever she had to go around her grandmother.
Instead of responding negatively, she chose to do like Evie and “find an escape
from the pressures of her family.” In doing this, Isabella believed it enhbleid
avoid confrontation.

Avoiding confrontation was not the only thing that Isabella learned from the
novels used in this study. According to Isabella, Williams’ novel was very
interesting. In fact, she claimed, “I loved it. | will probably reread ihafuture.”
Isabella considered Williams’ novel her favorite in this research studubeat
addressed many issues such as sexual abuse, keeping secrets, fights, and
judgment. The issue that resonated with her the most was not “to judge someone
for their looks.”

Isabella saw in the character Doo-Witty how “Everyone judged him and
thought he was a big dummy.” Isabella believed he was “far from a big dummy.”
She saw in Doo-Witty “an amazing artist” that enabled her “to imagine hihat
pictures look like.” In fact, Doo-Witty opened Isabella’s eyes and allowedtioh
see that people, in particular her grandmother, were going to judge her regardles
Through Doo-Witty, she realized that it was time to stop blaming hersdiefo
grandmother’s unwillingness to accept the fact that being Black was part of he
heritage. After reading about Doo-Witty and the challenges that he faabdllds
concluded, “I am happy with me; if someone isn’'t happy with me; then who needs
them. I'm just me; take it or leave it.”

In the beginning, Isabella could not recall reading any books written by

African American female writers. In the end, she was able to rechiiriah of
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books out there about subjects | can relate to.” She claimed, “Now | know of at
least 4 amazing books written by extraordinary people; can’'t wait to readomore
them.” Overall, this research study opened Isabella’s eyes to a worlti¢hat s

knew little about. She really enjoyed the novels in the study, and wrote that she
would “probably read books by authors in the study and ones similar to it.”
Moreover, she attributed the safety in the online chat room environment to the
anonymity. Because she could remain anonymous, she did not fear being judged.
Although she found the single-gendered book club confrontational at times, she
felt understood most of the time. In the end, she wished everyone respected each
other’s opinions and more people in the discussions read all the books. Despite
the fact that she did not get a chance to discuss all the novels, Isabella concluded
that this study “warmed my heart” and “taught me that it was ok to talk alyout m

thoughts and feelings.”

Angel: “My Heart Beats Just the Same as Yours. My Blood Flow
Just as Yours, Get a Disease Just Like You Do. So Tell Me
What's Different but the Skin That I'm In?”

Angel decided to participate in Thursday’s group because it was the only day
available she had available. Angel self-identified as a 17 year-old Blaekefé¢imat lived
with both parents. In the initial one-on-one chat room interview, Angel described he
hectic schedule at pursuing a modeling career as hard. She wrote:

When | do go out, like auditions and things, it is really hard because | have

to be basically the outcast or the person who shines out... | have to
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because it’s like these other girls are basically blond. They get more

attention because they don’t have to go through things I do. | have to have

an education or simply the fact that | have to speak proper and you know

they can walk in and speak country and just came from the woods of

South Carolina or North Carolina and they’ll take um, they don’t care.

They know how to prep them. They are willing to prep them. But with me,

| have to come already prepared.
In Angel’s case, she believed certain criteria are imposed upon her by thenmode
agents because she was Black. Surrounded by White female images that were
synonymous with beauty and success, Angel was expected to look and act a esrtain w
Despite the standards imposed upon her, she refused to emulate those images, and as a
result, she did not get modeling assignments as often as she liked. She realthedehat
was a distinct difference in the treatment that she received in comparibenVithite
girls auditioning for the same job.

During this interview, Angel revealed that she lived in North Carolina for eameed
amount of time. While living there, Angel claimed that she witnessed racigoreBe
withdrawing from a local traditional public high school, she recalled “a big comsypve
between the blacks and the whites at the high schools.” In addition, she did not have a
good relationship with some teachers. One reason was that she tried to folbkmelthe
kids in order to be popular. Because she longed to be popular, at times, she sat in the back
of the classroom and “talked a lot... and never really tried to do any class or homework.”
When asked to explain, she wrote, “l wanted to be known throughout the school.”

Nonetheless, Angel saw what happened to her brother who also longed to be popular. He
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almost did not graduate. Witnessing what happened to her brother, Angel realizkbd that
cool kids were not “trying to amount to anything.” As such, she began to “put her head
into the books.”

Although she put her head into the books, the teachers and students did not respond to
her change positively. The cool kids still considered her “a loser and didn’t too much
want to talk to me.” The teachers thought, “| was a troubled student; it walsdike t
didn’t want to help me; they really tried to ignore me when | got my head bacthent
books.” She claimed one teacher told her that it did not matter because she “would not
amount to anything but work at McDonald’s.” According to Angel, hearing this #om
teacher “gave me a reason to just push harder to get to where | wanted to go without
having them telling me that again.” Based on this statement, the teaelsposise
motivated Angel to push harder and reject what her teacher assumed would happen to
her.

For most of Angel’s life, she found herself having to go the extra mile to prove to
others that she could get beyond the stumbling blocks placed in her path. Afterngocat
Angel “enrolled into Sahara to get my grades where they needed to be.” Shiegediescri
her experiences at Sahara as “really great because | can balancerythireg and |
don’t have to worry about it not being done the way | thought it could have been.”
Moreover, Angel revealed in the initial one-on-one chat room interview that sheenjo
reading African American young adult literature. Her favorite book wasds Flake’s
(1998) novelThe Skin I'm InWhen asked to explain, she wrote:

| like that book because she was a chocolate sister. And the fact that she

got picked on but still stayed strong even though she was poor. | like that

141



she was strong enough to not let them get to her throughout the whole
book.
Angel also enjoyed reading African American young adult novels written by
Angela Johnson. She liked her books because “they have very good points and
very good meanings about the everyday struggle that we go through.”
Nonetheless, Angel enjoyed reading when she had time. Yet, when asked if she
had read any books written by any African American female authors in her
English classes, she could not recall any and “now that it has been brought to my
attention | wonder why.” When Angel heard the study was going to be based on
Black girls, she became excited because “its like nothing ever happensafat us
if there is then people think it's always in a negative way.”

Due to a schedule conflict, Angel did not get a chance to log-on to the chat room
group discussion on Davis’ documentary. Furthermore, she did not submit the e-mail
interviews. Because she did not submit the e-mail interviews, there wasarandaiw
she felt about the online chat room environment and the single-gendered book club.
However, she logged-on to the second chat room group discussion on Flake’s novel. She
also logged-on to the third chat room group discussion on Woodson’s novel. After the
discussion on Woodson'’s novel, Angel did not log-on to the fourth chat room group
discussion on Draper’s novel. She attempted to log-on to the final chat room group
discussion on Williams’ novel, and it became evident that she did not finish reading the
novel. Nevertheless, Angel submitted a Voicethread project.

In the second chat room group discussion on Flake’s novel, Angel shared with the

group that she had read the book twice before joining this study. Nonethelest Isabel
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revealed that she could relate to Maleeka in the sense that, “When | was yeweg |
felt pretty because | always got picked on by girls because | amgighhed.” Angel
admitted that it “really hurt because | could never find a friend because sifimgolor.”
As the discussion continued, | asked the participants to discuss the ways that they
internalize judgments about their appearances. Angel wrote:

We all internalize judgments about our appearances by looking at these

women on covers and saying OMG they are so beautiful because they are

on the front cover. It affects our self- esteem because we are led to believe

that we are not good enough to believe I'm beautiful.
In other words, Angel believed most adolescent Black females internalizedgntdgm
about their beauty by looking at women on magazine covers. Angel claimed itcffecte
Black girls’ self-esteem because they are led to believe that theytbeautiful. Angel
spoke from personal experiences. Despite the fact that she was lighttskalexion, the
modeling agents did not offer her the same opportunities as the White girls auditioning
According to Angel, the modeling agents judged her by Eurocentric standards of beauty
For instance, at the auditions, they expected her to wear “a tank top, pants, and heels.”
When she chose otherwise, the agents considered her overdressed. If she woopa tank t
pants, and heels to auditions, Angel claimed the agents still did not pay her amyrattent
In the end, Angel enjoyed reading Flake’s novel for the third time.

Angel revealed in the third chat room group discussion that she identified with

Evie’s father in Woodson'’s novel. In the chat room group discussion, she shared
that there were times when she felt depressed. According to Angel,tshe fel

depressed because she lost one of the most important people in her life, her

143



grandmother. Losing her grandmother left her feeling all alone. Althoughlshe fe
alone, Angel overcame it and began counseling other teenagers that feli¢he sa
way she did. Angel believed loneliness caused so many teens to commit suicide.
She wrote:
| think so many teens kill themselves because they feel like no one cares
for them. | can see that pain all over their faces; that's why | try todalk t
people like that as much as | can because they need a friend.

During this particular conversation, however, Angel expressed her thounghts a
opinions on teens committing suicide. Due to a misunderstanding, Aurora assumed Angel
suggested that committing suicide was okay. As a result, the girls teegegue in the
chat room group discussion. Unfortunately, | had to end the chat room group discussion
because the two girls would not stop. In fact, they continued to go back and forth on the
very last question even after | attempted to end the discussion. Prior to ending the
discussion, | asked the participants to respond to a quote that Evie made about life
providing rewrites. As soon as | asked them to respond, Angel and Aurora argued for
approximately 10 minutes.

Angel: I think so because | lived to see another year as a new beginning
for me

Aurora: No, | think my life was written and not re written. God makes no
mistakes and he sees how my future will become before it began.
Angel: | felt my life started off different. Yes God makes no mistakes but
sometimes people’s lives do start over.

Isabella: | think God already knew that. He's smart.
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Aurora: Very smart.

Angel: Yes he is, but some people choose to feel they want to start life
again not because of God but maybe because of what may have happened
to them in the past.

Aurora: Because they choose to start off different. It's all by choice.

Angel: But some people choose to feel they want to start life again not
because of God but maybe because of what may have happened to them in
the past.

Aurora: Then they can start all over, if they want but God already gave

you your life from the beginning; it's your choice if you want to change it.
Angel: But some people can’t change it because maybe they are stuck to

it.

Aurora: But like | said God gives you a blank piece of paper, it's your
choice if you want to draw on it or not, if you make a mistake you can

throw that piece of paper away and start all over.

Angel did not complete the study. After the chat room group discussion on
Woodson'’s novel, Angel told me that she “felt like that one girl was really bgrgi
down on situations that | brought up.” Angel claimed everything, “I would say she shoot
me down and made it seem like | was wrong all because of her belief in GeskI"gis
such, Angel did not log-on to discuss Draper’s novel in the fourth chat room group
discussion but logged-on to the final chat room group discussion on Williams’ novel. In

this chat room group discussion, she admitted that she did not finish reading the novel.
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She could not answer most of the questions, and as a result, | had to end the chat room
group discussion.

Based on Angel’s responses, she did not find the single-gendered book club to be a
safe space where she could speak openly and freely. At times, she felt nsiswottier
the single-gendered book club. Yet, the African American young adult novels used in this
study offered opportunities for her to connect with characters and reflect onrher ow
experiences as an adolescent Black female. Despite the fact that she didpletectira
study, Angel’'s Voicethread project shed more light on what participatifsiistudy did
for Angel.

In the Voicethread project, Angel admitted, “When | was a lot youngdt,retdly
depressed and alone; | didn’t know why. | now feel a lot better than | ever faleef
Yet, she described herself as “a very sweet and kind” that “people take advaritage of
Angel, however, believed she was a “free spirit.” In this case, Angel meant sti¢amul
whatever | had to do possible to free whatever | felt was on my chest.” Béuagese
felt stymied in the single-gendered book club, I inferred that she did not fefdrtaioe

speaking openly and candidly about her personal experiences.

Aurora: “l Use to Think That If | Don’t Hear It From Other People
That I'm Beautiful, Then | Won't Believe It for Myself.”
Aurora was a 16 year-old Biracial female that felt “blessed to be miRenidra’s
mother was Filipino and her deceased father was Black. Aurora admitted toistruggl
with her Black identity. She claimed, “There have been times when | thougist | w

nothing because of my skin color, my height, and my nose. Everything! | have kinky hair
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and | have to use a pick comb to brush it out.” In fact, she resented the fact that she
inherited her father’s features, including his nose. When asked to explain, she wrote, “I
was too round like my dad's. | wanted to inherit my mom's nose.” Anything that
reminded Aurora of her blackness, it appeared as though she wanted to replidckat wi
Filipino heritage. In fact, she admitted that there were times when, d bateg black.”

| did not know Aurora was Biracial because she did not possess any extatunase
that led me to think otherwise. However, Aurora did not communicate with relatives on
her father’s side. When asked to explain, she did not respond. Instead, she shared the
challenges that she faced with relatives on her mother’s side. She clansdhon her
mother’s side treated her differently. According to Aurora, her aunt did redty‘igreet
me as her niece.” Aurora felt “it is almost like she does not approve of me édoaus
not full Filipino.” In some instances, she felt “left out, like | don’t belongurdta found
it difficult to feel comfortable around relatives on her mother’s side becdgsdid not
possess any features that resembled her Filipino heritage. As such, flina@j@cted by
a heritage she so desperately wanted to embrace.

Despite resenting her African American heritage, Aurora revealed initia¢ one-
on-one chat room interview that she enjoyed reading books by African Amencale fe
authors. In fact, she spent last summer reading Mary Monroe’sadloon't like
Ugly. Monroe was the recipient of the Essence bestselling author award for this book, and
she also earned the PEN/Oakland Josephine Miles National Literary Andal
nomination for the Black Writers Alliance's Golden Pen Award. Because shednj
reading, Aurora looked forward to joining this study. Yet, she thought “all of us wer

going to meet face-to-face almost like a regular classroom and discusglmgs about
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the book with one another.” | explained to Aurora that the only difference betwesen her
preference and this study was the online chat room environment.

Aurora desired to meet face-to-face because she loved interactingeejtile. When
asked about her experiences in schools, she claimed that she had “great experiences i
traditional public schools.” According to Aurora, she was involved in many extra-
curricular activities. Yet, she enrolled in Sahara because she witn&sdedding drugs
and having sex in the bathroom.”

When | asked about her experiences at Sahara, she claimed there wefenaale
students that degraded her because of her skin color. She identified one as Hispanic and
the other as Black. She alleged that they called her “gorilla bitch, afrospudft ass
nigger,” and they would tell her, “I should go back to Africa.” Working in a close-knit
environment, like Sahara, | would have heard about this experience. | never did. When
asked how she responded to the girls, she shared, “I did not want to stoop down to their
level, and I just said "Well God don't like ugly."

Aurora did not complete the study. She did not submit the e-mail interviews. Because
she did not submit the e-mail interviews, there was no data on how she felt about the
online chat room environment and the single-gendered book club. However, she logged-
on to three chat room group discussions. She attempted to log-on to the fourth chat room
group discussion on Draper’s novel, and it became evident that she did not read the
novel. She did not log-on to the final chat room group discussion, and she did not submit
a Voicethread project.

In the first chat room group discussion on Davis’ documentary, Aurora thought, “it

was very educational.” She found it interesting “how these girls sayghaskinned
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girls will not be accepted in an all black community even if they are natinaltk.”

Because Aurora spent time with family members on her mother’s side, she was
unfamiliar with the fact that skin color was a major issue in the Black community
Moreover, Aurora shared that she could “relate to all the girls being mesdiin this

video by their life experiences.” When asked to explain, she wrote, “...people judge me
right away” because “my mom is Asian” and “they see me as a half AfAogerican

girl.” She did not specify who judged her, but | inferred based on previous responses that
she was talking about relatives on her mother’s side.

As the discussion continued, | noticed a pattern developing. Aurora continued to talk
about how she had been “picked on a lot of times.” She claimed, “People would call me
Chinky because of my eyes.” According to Aurora, people even called her a “Chinese
Nigger... and I'm not even Chinese.” It became evident that Aurora struggled eeth ra
identity. To illustrate, in the third chat room group discussion on Woodson’s novel,
Aurora shared that she had “grown to accept myself, as a mixed girl.” Shedalaim
feel very blessed to be mixed.” In fact, Aurora made it very clear thataheat just
Black when asked to share her perspective on her Black identity.

When asked to provide a pseudonym for the study, at first, she was adamant about not
changing her name. She exclaimed, “Nope, I'm not changing the wayok asy name,
because that's what makes me unique and different from the rest of the human kind.”
Shortly after, she wrote, “| wanted mine to be Cinderella when | was like 2 lol ... or
Snow White lol... or Sleeping Beauty lol.” After listing the cartoon chardatarses,
Isabella told Aurora that Sleeping Beauty’s real name was Aurora.c8épted that

name immediately. Nonetheless, Aurora’s comment shed some light on how she felt
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about her Black identity. Unknowingly, she rejected it. | suspected that smtees
being a “half African American girl” because it caused her to feel hkeutcast around
the only relatives that she knew.

Because Aurora did not complete the study, questions still lingered. Despgaetthe
that she related to characters, Aurora never made it clear how rétatiage characters
influenced the way she made sense of her experiences. In particular, winet idiars
about herself and Black people from participating in this study? Did it helgkbaet li
helped Isabella? Because she withdrew from the study, | wondered if she dalisde

the material used reminded her of everything that she disliked about herself.

Jade: “I Have Never Been Picked on Because of Skin Color.”

Jade, self-identified as a 16 year-old from a family “mixed up of diffesea@s.” She
never self-identified as Black or Biracial, but | inferred that she ifiketitmore with her
African American heritage because she lived with her father, an AfAiczerican, and
her grandmother. In addition, she never identified her mother’s raced identity. When
asked about her parents, she shared that they divorced when she was little, and that I
have to go back and forth to my mom’s every other weekend.” According to Jade, it was
hard going back and forth, but “I guess | get use to it.”

In the initial one-on-one chat room interview, Jade revealed that she hadtgifficul
learning in a traditional public classroom setting because she whsdestsacted and
the class size was too large. Although teachers attempted to help het| straggied.

As she explained it, “I couldn't concentrate, and when | needed help with my hdmewor

the teachers would help but the way they explained it still didn't make sensausge
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she struggled, her parents agreed to enroll her in a private school. In this learning
environment, Jade felt more comfortable. She described the classes as vewithmall
only 8 to 10 kids in a classroom. Because the tuition was so expensive, she had to
withdraw from the private school. As a result, she enrolled in Sahara and found it
“reminded me of my private school” because the “teachers are reallyltielpfu

Jade shared that she was trying to get into the habit of reading on a bagidar
When asked about her reading preference, she listed Maya Angelou’s Kooal Why
the Caged Bird Singss a good novel. Jade mentioned that she usually spent about 35
minutes each day on reading the book. She had not read a book written by an African
American female author in her English classes. Yet, she looked forwaehttirig the
different types of books” in this study.

Jade did not complete the study. She did not submit the e-mail interviews. Because
she did not submit the e-mail interviews, there was no data on how she felt about the
online chat room environment or the single-gendered book club. However, she logged-on
to three chat room group discussions. She attempted to log-on to the fourth chat room
group discussion on Draper’s novel, but soon after, it became evident that she did not
finish reading the novel. She did not log-on to the final chat room group discussion, and
she did not submit a Voicethread project.

Nonetheless, Jade revealed in the first chat room group discussion that she did not
relate to the girls in the video, but thought “it was a really good video.” Itisadpher
when the girls said, “some black people went out and bought bleach to change their skin
color.” Jade thought, “that was really weird.” As such, Jade seldom respondecchmat

room group discussions. | attributed her non-response to the fast pace of the chat room
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group discussions. Jaded needed more time to process her thoughts. When asked about
the need to discuss negative experiences that Black females encounteradotigde

“Sorry I'm kind of stuck on that question.” To help, Aurora explained the question to her.
After explaining, Jade replied, “Ok....I think | get what you’re talking abblénk you.”

Jade continued to have difficulty keeping up in the chat room discussions. In fact, in
the chat room group discussion on Flake’s novel, Isabella and Aurora debated Caleb’s
reason for cleaning the school’s bathrooms. During this particular conversatierlida
not respond because she did not “get what you guys are talking about?” When asked to
explain what her face said to the world, she responded, “I don’t know I'm still thinking.”

A few minutes later, she wrote, “Ok | have an answer sorry for taking sg Bing

explained, “Hmmmm............... | think my face tells the world that I'm brave, outgoing,

and I'm not afraid to speak my mind.” After making this statement, | sharedasl¢h J

that this was a very candid response. | responded in this way because | began to notice
that she began doubting her own responses. For instance, when the group responded to a
guestion about prejudice towards darker-skinned females, Jade wrote, “I don't think it
matters........ | mean know one is better than someone else. | think | worded that right.”

She revealed in the third chat room group discussion on Woodson’s novel that she
could not relate to the characters. In this chat room group discussion, Jade’sagspons
remained very brief. When asked to provide a pseudonym, she revealed, “I would change
my name to Jade or Alicia. | really don't like my name it doesn't fit mas’ i§lthe most
she stated in this chat room group discussion. Yet, when asked to explain why télee felt
way she did, she did not respond. Five minutes later, | asked if | could use either name

for the study, and she replied, “Yea sure.” As the discussion continued, the girls
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responded to a question that asked them to share which character’s persopatityecs

their own if they were in Dad’s shoes. In response, Jade wrote, “I am not sure.”
Throughout this discussion, she wrote a brief response or no response at all.teduspec
that this happened because she had difficulty keeping up with the pace of the chat room
group discussions because most participants in this group typed extremely teestpT

up, it seemed Jade began in the third chat room group discussion to respond to questions
that did not require a detailed response. In fact, when Aurora and Angel argued back and
forth in this chat room group discussion, Jade did not say anything.

Based on Jade’s responses, | inferred that she felt intimidated by the balimean
environment and single-gendered book club. It was difficult for her to process the
guestions and keep up with responding at the same time. On the contrary, Jade revealed
that she learned a lot. In the first chat room group discussion, Jade sharedyénell
learned that we should be happy in our skin color and we shouldn't use bleach and we
shouldn’t care about what people think about us.” In the second chat room group
discussion, she mentioned that Flake’s novel was a good book. She identified it as “one
of my favorites.” She never shared her thoughts on Woodson’s novel. Unfortunately,
Jade did not complete the study. She attempted to log-on to the fourth chat room group
discussion but finally admitted that she did not finish reading the book. Overall, Jade
tried, but this particular online chat room environment did not offer her enough time to

process the questions.
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Summary of Results

This chapter examined the ways the participants in this group used three apaces (
online chat room environment, (b) a single-gendered book club, and (c) African
American young adult fiction to name and challenge their experiengesiag Black
females. Based on the responses, the participants in this group had mixed &belirtgs
the online chat room environment and single-gendered book club. Isabella described the
atmosphere in the single-gendered book club as contentious at times. Althouglh she f
free to express herself in the online chat room environment, the arguing seemesl to ha
made other participants feel uncomfortable. For instance, Angel felt mistoatkin the
single-gendered book club. Because the book club was located in an online chat room
environment, she assumed that it was safe to be candid about her experiences. Yet, she
concluded that this online single-gendered book club “proved my point to be true. I've
always kept things bottled up and that's why | never tell anyone because Ghtlleey
react.” In other words, this online single-gendered book club left Angevirgliao
space was safe.

Jade, on the other hand, felt intimidated by the online chat room environment and
single-gendered book club’s pace. Because Aurora did not offer any opinions or make
any comments about her perspective on the online chat room environment or single-
gendered book club, | found it difficult to make any inferences. Also, | found itwliffi
to make any inferences on Aurora’s thoughts and opinions on the African American
young adult literature. Although she wrote that she identified with charaittees
never made clear how identifying with characters enabled her to makeo$&es@®wn

experiences. As for Isabella, the literature used in this study “vdammyeheart” and
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“‘opened my eyes to a bunch of books out there about subjects | can relate to.” Reading
about the challenges that adolescent Black females faced with skin coloexhaie,

and body image allowed Isabella to see that she was not alone. Like Isabgdia, An

found that she could also relate to the characters in the novels, in particulékaValee
Madison. Nevertheless, the participants in this group had mixed feelings aboutiee onli
chat room environment and the single-gendered book club. Because they experienced the
online chat room environment and single-gendered book club in different ways, the girls
did not conclude as a group that they felt safe in the spaces provided.

For this particular group, the online chat room and single-gendered book club were
not used to ask each other questions, interject when necessary, and find and express one’s
voice. Although Isabella and Angel attempted to “speak up” and “speak out” on issues
that they felt strongly about, they spent more time in the online chat room and single-
gendered book club trying to defend their own positions. Unlike participants in Tuesday’s
group, Isabella and Angel did not get the chance to discuss in detail what r&fciag
American contemporary realistic young adult fiction did for them.

Nonetheless, Collins (1990) identified a single-gendered space and the voices of
Black women writers as safe spaces that offered opportunities for Blacknitom
challenge negative images ascribed to them, speak out when the repmsentahe
Black female’s experiences did not speak to their realities, and creaselialefinitions
to validate their own standpoints. The girls in this group did not respond in ways that
made the spaces appear safe. Yet, Isabella did the best that she posgltity eseiithe
literature as a springboard to embark on a journey of self-discovery. HowéaegteC6

provides a summary to detail the complexity of the intersection betweeyit@nd the
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lived-experiences of the young women participating in this study. Incladétapter 6

are practical implications and recommendations for further research.
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CHAPTER 6
A CAUTIONARY TALE

This study offered three alternative spaces in response itestterch and scholarship
that envisioned different kinds of educational spaces for adolescent Blackgdmal
come to voice(a) an online chat room environment, (b) single-gendered book club, and
(c) African American contemporary realistic young adult fiction. g alternative
spaces provided opportunities for seven young women of color to express themselves and
learn to resist and construct cultural meanings found in texts and in theifDeBkase,
2003). The spaces provided in this study enabled Esperanza, Star, and Isalyadia to tr
different ideas, beliefs, and behaviors as they read and discussed what readamy Af
American contemporary realistic young adult fiction did for them. For plarthe
online chat room and the single-gendered book club provided Bianca with a safe
environment to resist and call into question the issues that she read in theditdrae
three girls in Tuesday’s group defingafeas not having to worry about someone judging
or criticizing them. Because the online chat room and the single-gendered spabled
Bianca to feel safe, she felt comfortable expressing the dissatiafaod discomfort that
she often felt with the literature.

Unlike Bianca, Angel seemed to dismiss the notion that the online chat room
environment and the single-gendered book club were safe spaces. Although she did not
complete the study, Angel felt misunderstood in the chat room group discussion on
Woodson'’s novel. Although Jade did not complete the study, she felt that she learned a
lot from the literature. Nonetheless, Jade withdrew from the study possiblyskesize

struggled to keep up with the pace in the online chat room group discussions.
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In this particular online single-gendered book club, technical aspects haunted most
participants including myself. One aspect that haunted other participartedéade was
the speed in the online chat room group discussions. According to Castek, Bevans-
Mangelson, and Goldstone (2006), writing in the rapid back-and-forth online exchanges
can be difficult for the most proficient writer. Although Jade never mentidneas a
problem explicitly, Bianca alluded to it in the first email interview on Flakevel. She
wrote, “The only thing | would have changed is being able to type fastertiSwagby

the time | finished writing a relevant response, the conversation has moved bn, and
would have to adjust to the new topic.” As such, the participants’ responses revdaled tha
that technology is no panacea to creating community, especially when &chnic
difficulties occur unexpectedly.

However, Aurora specified that the online chat room environment was fun, but when
it came time to discuss race and racism, it appeared as though she struggletatereeg
racial identity for herself. Reflecting on the participants’ resporess=aled an issue
identified by Brooks, Browne, and Hampton (2008), DeBlase (2003), and Sutherland
(2005) as they conducted their research on adolescent Black femalesy litera
experiences. In the Brooks et al. (2008) study, they suggested that thei&gerfti
readers be thought of as fluid and multifaceted” (p.668). They advised educational
researchers to remember that the reader’s identity “will likely &aross a continuum as
protagonists and events in stories change, reveal complexities, or evolve” (Bxtoalks
2008, p.668). Even when readers identified with stories or stories reflected their own
ethnic background, Brooks et al. (2008) reminded the educational researchemibbeeme

the complexity of the intersection between literacy and the lived-exgeseof
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adolescent Black females. Remembering this detail enabled me to exhaenwmays that
the participants positioned themselves in their responses to the literatactoas with
complex identities” (Sutherland, 2005, p.391). For example, Bianca exhibited this
complexity when she proclaimed, “I am one of Jehovah's Witnesses. Racismoraes
between me and my friends.”
Nonetheless, this chapter provides a response to the research and scholarship that
envisioned certain locations (e.g., Black women writers, single-gensieaeds, and
online chat room environments) as safe spaces for adolescent Black femelegheir
own words “to begin to define their reality and sense of self and to constitute and
reconstitute their social identities” (DeBlase, 2003, p.323). By responding to ¢aectes
and scholarship, this chapter highlights significant moments to show thehaaygeittain
participants positioned themselves as individuals with complex identitidg In t
following section, | respond to the body of research and scholarship that consider
writings by African American female authors as a safe locationdony women of
color to make sense of their experiences. Included in this section is a regpitese t
research that supports single-gendered book clubs for Black girls. Put sheply, t
following section provides a discussion of findings related to the research questions.
The subsequent section offers a response to the research and scholarshimghat clai
an online book club effectively weaves together old and new literacy practates|{ér,
2009). In addition to the responses, this chapter provides practical implications for those
interested in this topic. In sum, the final section concludes with recommendations
future researcinterested in literacy research and practice that support alternative i

school spaces where adolescent Black females experience coming to voice
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Discussion of Findings Related to Research Questions
Response to Black Female Writers as a Safe Space

Patricia Hill-Collins (1990) identified Black women writers as a saéesor
African American women to use their own voices to define their own experiéiibes.
participants used the young adult literature to engage in dialogue with bacloiot
displayed a willingness to see their perspective of the world differamdlyvarked
collectively to change any negative representations of Black ferfmlad in the
literature and in their lives, the African American contemporary teajisung adult
fiction represented a safe space.

Assuming that the literature selected for this study provided a safe space f
participants to shape their ideas and definitions about themselves and othersdlI offe
seven young Black females an opportunity to read and respond to contemporarg realisti
young adult fiction written by African American female authors. As sucHitérature
enabled Esperanza, Star, and Isabella to speak and write from multipleaslertt
instance, Esperanza explained in the Voicethread project what readingethtsié did
for her as a young Black female. First, she described the researglas@adreat
opportunity for herself and other adolescent Black females “to discuss bottks i
Black authors that address issues that we face in our community.” Secondnsifiedde
Flake’s (1998) novelThe Skin I'm Iras “the book that really related to me because | have
dealt with similar issues when | was in school.”

Yet, she revealed in the final chat room group discussion on Williams’ novel that she
believed the author presented real life issues, but she portrayed the Blackifemale

stereotypical ways. As someone speaking from experience, Esperanza thaligmsiV
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portrayal of the Black female reinforced the stereotype that she is tabdps, and
promiscuous. In support of this, Collins (1990) argued that these stereotyp&s used
justify the economic, social, and political exploitation of Black femaleggadevhen
the Black female arrived in America as a slave. Nonetheless,dazjpés response to the
way Williams portrayed the Black female spoke to the call made by contew Bbaak
feminist Joan Morgan. Morgan (1999) argued that it was time “to take an honest look a
ourselves” and tell the truth about how “we have internalized new myths and have been
indiscriminate in crafting our identities from them” (as cited in Sprn2@02, p.1069).
Esperanza concluded that she would recommend the book to friends because it addressed
how important it was for African Americans, particularly women and girsotce their
concerns about issues pertaining to their experiences.

Williams’ novel resonated with Star because she also helped a yolutggirad
been molested. Although Star agreed with Bianca in the final chat room grougsits
that reading a young adult book about sexual abuse made her feel uncomfortalhile, she st
showed empathy towards Kambia. | concluded that the novel made Star feel
uncomfortable because it forced her to recall a horrific experience Wiimdgp@ young
girl heal that had been molested. For Star, this novel was too realistic amet leésitant
to share this novel with friends and other peers. Moreover, Star described Kangia as “
loving person” in the Voicethread project. She felt bad for Kambia because like the
young girl she knew, Kambia was also “such a young little girl.” Skayla, Star felt
compelled to be gentle with the young girl that she knew because she did not know
anyone else that would. Star’s affection towards Kambia is describelddyBminist

thought. According to Collins (1990), the best way of understanding another person’s
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ideas was “to develop empathy and share the experiences that led the person to for
those ideas” (p.210). For Star, reading this novel enabled her to grapple with and make
sense of her experiences with the young girl.

Similarly, Isabella identified Williams’ novel as her favorite book in tluelt In her
Voicethread project, she wrote that this novel “has many messages.” Tlegyentsd
resonated with her the most was “not to judge someone for their looks.” In partibalar, s
believed “Dew Witty was an amazing artist but everyone judged him and thought he was
a big dummy. He was far from a big dummy; | could just imagine what his pidtuiles
like; it would be cool to see in real life.” Reading about characters such as digw W
opened her eyes to “a bunch of books out there about subjects | can relate to.” The
literature offered in this study offered Isabella the opportunity she hopeckioeeln
the initial one-on-one chat room interview, Isabella shared that she joined thé¢ostee
if she could relate to the characters in the stories. In the end, she found whas she w
looking for- “four amazing books written by extraordinary people.”

Contrarily, Bianca found “reading the books in this study always left mdgqulizz
When asked if she could relate to any characters, Bianca responded, “I foutfd myse
unable to answer; nothing in my life mirrored anything the characters went thrbugh.
fact, Bianca used her inability to relate to the literature as a meahnalkenge the
authors’ intentions and express disappointment with characters and issues ddiresse
the books. For example, Bianca blamed the author Sharon Flake for making her feel “a
little disappointed with Maleeka because she wouldn’t stand up for herselié thitd
chat room group discussion, she described Woodson’s nogtepasssingSimilarly, she

used the same term to describe the tone in Williams’ novel. Yet, she went a $tep furt
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by expressing that Williams’ novel made her feel “disgusted and depreseeslipport
this, in the final chat room group discussion, Bianca emphasized that it waprégdpr
for young adult literature to address issues related to sexual abuse.

Bianca’s resistance to the literature revealed identification araplex. Bianca’'s
resistance was due in part to her religion. Bianca claimed that she nevezreoqu
prejudices or racism as a Jehovah’s Witness. For this reason, she requetieness of
the characters differently. In some cases, she seemed disengagdueftivenature. She
admitted in the first email interview on Flake’s novel that, “I don’t feel langtdifferent
when | read novels written by or about African American females. | donly icsle who
the author is or what color the main character is, so long as it's a good stdry.” Ye
Bianca’s disengagement from the literature did not result in silencing luer. Voifact,
her inability to connect with characters amplified her voice. As she ergacbdchat
room group discussion, Bianca’s voice grew louder as she expressed disgatigfiict
some of the issues and characters.

In complex and multiple ways, Bianca used her religion and not the litetature
define her reality and sense of self. In particular, she used her religiorptoasithact
out social identities in this online single-gendered book club. Thus, Collins’ (1990) claim
that the work by Black female writers is a safe space for Black womenrétbdind
voice is not always true. While Esperanza, Star, and Isabella got the oppodwsigy t
the literature to try on beliefs, behaviors, and values, this alternative in-sphaceldid
not validate Bianca’s experiences. Nonetheless, Bianca appreciatec titafahe could
see other participants’ perspectives in the Tuesday’s single-gendered book club.

Although she rejected the issues addressed in some of the literature, Bianca’s
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appreciation for hearing different perspectives showed that one did not have tg identif
with the characters in the literature in order for the literature to work.
Response to Single-Gendered Book Club as a Safe Space

Researchers identified single-gendered spaces as another safe spaoeithed
opportunities for Black women and girls to speak openly and write freely abaubwhrei
experiences (Collins, 1990; Henry, 1998b). In this study, the participants in Tuesday’
group described the single-gendered book club as a friendly, safe, and comfortable
environment where no one felt others judged them. In contrast, participants in Jisursda
single-gendered group did not always feel safe and comfortable. Isatsdlgbdd the
atmosphere in this particular group as contentious. In the e-mail interview drathe c
room group discussion on Woodson’s novel, she described the argument between Aurora
and Angel as “senseless.” Overall, Isabella felt cheated in tigkesyendered book club.
She exclaimed repeatedly, “I don't know how they expected to discuss the book if they
didn't read.” In the final e-mail interview on the chat room group discussion on WAlliam
novel, Isabella wrote, “I wish there were more people in the discussion and that we al
read the whole book.”

According to Appleman (2006), a book club is supposed to be a setting for
participants to help each other make connections between their own expemehces a
texts. Because the other participants did not finish reading the novels, Iskdbeitd get
to experience helping others make connections between their own personahegpgerie
and the texts. Furthermore, she did not get the opportunity to experience what some
argued would happen when African American females valued a female network that

offered a safe space (Collins, 1990; Scott, 2004a). When young Black girls valued a
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female network that offered a safe space, Scott (2004a) found that they begae to voi
their hopes, dreams, and struggles. Unfortunately, Isabella did not get this oppaasini

did participants in Tuesday’s single-gendered book club. Nonetheless, sheapgre
anonymity that the online chat room environment provided despite the fact that she could
not depend on the group dynamics to work to advance discussions and voice.

Response to Online Chat Room as a Safe Space

In the Scharber, Melrose, and Wurl (2009) research study, they found girlsesgre v
active and enthusiastic to talk about books in an online format. They found the girls-only
space provided “safe, guided social experiences” (Scharber, Melrose, & Wurl, 2009,
p.188). In support of this, Schofield- Clark (2005) found teenage girls’ use of the tnterne
and instant messaging provided them with a sense of control over their environment. In
one study, Scott (2004a) found that the chat room became the preferred virtuahlocati
for communication among young Black females attending a technology summe
program. At this camp, the participants used the chat room to maintain lines of group
communication. From Scott’s perspective, the online chat room enabled the gigisto cl
ownership over the context.

In this study, the participants that submitted the e-mail interviews esvtadt the
anonymity in the online chat room environment enabled them to feel safe because they
did not have to worry about any form of accountability or assessment. Because the
anonymity made them feel safe, the participants in Tuesday’s grouprfdibrtable
sharing different perspectives on delicate issues such as racism anchbeseal

On the contrary, some participants in Thursday’s group did not consider the online

chat room a safe space. In Thursday’s group, Aapeteciated the anonymity because it
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enabled her to feel safe leaving the chat room whenever she felt uncomfortable or
misunderstood. Isabella, on the other hand, noticed the anonymity had negative effects.
She wrote, “I wish everyone respected each other's opinions and didn't argue with each
other.” Isabella felt some in Thursday’s group took advantage of the anoramditysed

it to disrespect others instead of help other participants make connections with thei
personal experiences and the texts.

Considering the fact that more research on adolescent Black femalesylit
experiences in online forums and single-gendered book club spaces is needed, this
dissertation showed how fluid and multifaceted adolescent Black femalettieseare
in different alternative in-school spaces. In essence, this study showéeé bk
feminist Patricia Hill-Collins (1986) argued over twenty- years ago abeuBlack
women’s experiences. According to Collins, there is no monolithic Black women’s
culture. In this case, themes linked some girls’ lives, but it was evident tigatishe
experienced the themes differently, depending on class, location, ethmditgligion.
Bianca felt her experiences were missing altogether from thduiterget she used the
chat room and the single-gendered spaces to discuss her dissatisfattite \Wierature.

This research study called into question Black feminist researchershatarsclaim
that Black female writers and Black female social networks arespafies where Black
women can continuously define themselves without recrimination (Scott, 2004a). Based
on the findings, this study showed that it depended on the group dynamics and the
literature discussed. While Tuesday’s group participants experiencedaldileand

worked collectively using the literature to make sense of their experjeawas
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participants in Thursday’s group found themselves defending their experiences and
struggling to move beyond interruptions and outbursts.

In essencethis research study showed thateis a relative term and that there is no
certainty in an online single-gendered book club featuring contemporary realistig
adult fiction written by African American female writers. Althoutjis studyshowed
how an online chat room environment, single-gendered book club, and African American
contemporary realistic young adult fiction can be sites of possibilitieschalars and
practitioners supportive of providing opportunities for young Black femaleaddltieir
voice, the results from the current study revealed that the promise of ltleesatize
spaces were not always met.

Yet, the online chat room provided Black girls in the Scott (2004a) study with safe
social experiences. As such, | expected the online chat room and single-ddmidre
club to provide opportunities for participants in both groups to establish retapens
with one another, and as a result, feel comfortable speaking and writing frorovtheir
subjectivities. Equally important, | expected them to move beyond talking about
behaviors expected of them and others’ attitudes toward them as Blackdemal
replacing externally derived negative images imposed upon them with authentic
representations of themselves.

Based on the findings, Thursday’s group revealed that group dynamics are
unpredictable, and as a result, creating spaces exclusively for adoBkazk females to
authentically learn about and express themselves in subjective ways migbtasosafe
as some researchers and theorists have argued (Collins, 1990; Henry, 1998balitiis r

raised an important issue that educators and researchers interested ceatiBlesk
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girls’ literacy experiences in classrooms need to consider. While graogpnags might
have worked for African American women and girls in the past, the findings in this
research study showed that group dynamics in the twenty-first ceniginy not be the
way to go for adolescent Black girls, particularly for those that attemddaigools that
have limited or no face-to-face interaction.

This study allowed me to see there was no simple approach to implementing
contemporary realistic young adult literature written by Africamedican female
authors. While some researchers argued that the implementation of rurticul
literature by and about teenaged Black girls played an important parpinghBlack
girls validate their existence, the results from this research studgled that the exact
match from multicultural literature to these girls’ raced identigs not complex enough
to meet their needs (Hinton & Berry, 2005). | expected the girls to use tlagulieeto
reread and rename their experiences because research and scholarshigléhahe fi
adolescent Black females’ literacy experiences provided evidertdddheture written
by African American female writers was a safe space for y@&lack girls to come to
voice (Henry, 1998a; Sutherland, 2005). Honestly, | expected literaturenniitand
about African American female writers to do for the girls in this studgtvildid for me.

Reading literature written by African American female authorbledane to see my
hopes, dreams, and desires as a Black female. It provided a springboard forsoes®s di
my own experiences and forge self-definitions that countered the images used to
stereotype, ridicule, and malidsfrican American females. While some participants
experienced the literature in similar ways as | did, other participantsytany Bianca

did not see her experiences in the literature. Yet, Bianca’s dissatisfadth the
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literature enabled her to voice an important issue that research and scholardaigkon B
females’ literacy experiences need to address. As a participant idalisegroup, she
felt safe enough in both the online chat room and the single-gendered spacesds expr
the dissatisfaction with Flake’s novel and the discontent with Williarogeél.

| expected the girls to come alive since most of them had not readematulié
written by African American female authors. This did not happen. While istvasking
and upsetting, at times, to read the strong resistance that some hats tinediterature,
| realized that in the twenty-first century, | could not take my own pattisise them
with adolescent Black girls. In other words, | could not impose on them what |
experienced because | would risk essentializing the experiences cfcatvIBlack
females. O’Brien, Moje, and Stewart (2001) defiesdentializingas “the assumption
that all people with particular physical markers, or who identify in partieudgs have
the same thoughts, experiences, and needs” (p.41). To avoid essentializingif®dack
experiences, Scott (2004b) challenged scholars and practitioners to cotigdaultiple
locations in which Black girls find themselves and the contextual varigd@desfluence
behavior” (p. 385). In response to this challenge, | provide practical implicatidims
following section to inform teachers, researchers, and practitionerssted in teaching
young women such as my nieces about how to acknowledge the complexities of their

identities.

Practical Implications

Based on the data from the chat room group discussions, e-mail interviews, and

Voicethread projects, several practical implications emergeddet@f@oviding young
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women of color with opportunities to use an online single-gendered book club to make
sense of themselves and their experiences. These implications involve ddtals s

other researchers can capitalize and create their own online school book gimigr
women of color.

According to Moje (2004), adolescents’ lives take them through multiple spaces, and
as a result, their identities are consequently articulated, “in multiplessfratanake
their identities a complex hybrid of many different qualities of differefpel’8). Moje
argued that rather than identifying adolescents as having a strong ratég sileply
because they are a part of a particular ethnic identity, researchersomaidec how their
ethnic identities connected to the ways that adolescents positioned themselkes/a
different spaces positioned them. In this way, Black feminist thought’®pbnt
intersectionality would be appropriate because it takes into account the cibiegplex
the impact that Black femaleness (e.g., skin complexion, social clasguslaifiliation,
and culture) have on the lived experiences of Black girls (Scott, 2004b). O’Brien, Moje
and Stewart (2001) argued that literacy researchers and practitioneexamgte how
“people are different on the basis of their experiences and the ways they have been
positioned or positioned themselves in their social worlds” (p.41).

O’Brien, Moje, and Stewart (2001) found locating difference along the lines of
experience are powerful because this allowed researchers and prastitosneoid
essentializing with the assumption that all people with particular physaders (e.g.,
race or gender characteristics) or who identify in particular wags (@hristian or
Jehovah’s Witness) have the same thoughts, hopes, experiences, and dream&rin addit

O’Brien, et al. (2001) argued that thinking about difference in terms of expeaadce
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positionality also allowed researchers and practitioners to think about ititarsec
among categories of difference. Thus, | can acknowledge that the expeoétioe
participants in this dissertation are different from those of my niecegtbratouth
Carolina. Considering the difference in terms of experience and positiortasty, i
imperative that literacy researchers and practitioners offedex spectrum of literature
to young Black females because race and gender are more complextthzatghasg
these identities with characters in African American young acuibfi.

In a recent study, Moje and Luke (2009) suggested more theorizing of both literacy
and identity as social practices and how “the two breathe life into each (@Er5). In
this particular case, Moje and Luke’s metaphor identity-as-positioteisarg because it
took into account discourse and narrative, and it acknowledged the power of activities,
interactions, artifacts, space, and time. According to Moje and Luke, the idesity-
position metaphor invited people “to stand in certain positions, to take up particular
identities” (p.431). Put simply, the identity-as-position metaphor allowed peoplé to te
stories about themselves, represent themselves in narrative, and shohpastthey
told new stories. In this way, literacy’s role in identity-as-position seage“an enabling
tool, a device for making meaning of and speaking back to or resisting the cafdin
positions” (Moje & Luke, 2009, p.431).

The findings in this research illustrated how differently positioned the\gete in
terms of identities in different spaces. For instance, Isabella’s gathdnpositioned her
in negative ways due to her Biracial identity. Positioned by her grandmother as a
outsider looking in, Isabella felt rejected. She joined the study hoping to find a place

where others shared similar experiences. Fortunately, she found it in the Becalsse
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the novels addressed issues that resonated with Isabella, she was abletimnrépoself
as someone with confidence, hope, and optimism about her African American heritage
Similarly, the literature repositioned Esperanza to become outspoken on nagatges i
ascribed to African American females. In fact, the literature repoed her to see the
Black community in a more positive light. On the contrary, Bianca'’s relggbeliefs as a
Jehovah’s Witness shaped how she responded to the literature. In some cases, she found
the literature addressed issues inappropriate for young adults to read. Wigtreng
religious beliefs, Bianca'’s resistance to the literature presexastemnary tale for
researchers and practitioners interested in adolescent Blackitgristy experiences.

Her resistance also should remind researchers and practitionersitizicotiser
factors (i.e., religion) in order to avoid controlling identities that students pecahct
making assumptions based on particular recognitions of students’ identitiesdiAgdor
Moje and Luke (2009), making assumptions might lead to getting in “the way of critical
tools for naming, understanding, representing, or enacting the self” (p.433). Moje and
Luke posited that research on literacy-and-identity studies must remtdrabpeople are
constantly in the process of identifying and making meaning of identifiatBianca’s
resistance provides evidence for the need to consider Black girls’ youth amdsopti
along with “multiple text types and media in our literacy curricula” (M&jeuke, 2009,
p.433). Equally important, researchers and practitioners interested in adbRsck
girls’ literacy experiences should consider other alternative spactsyjaaly online
that allow young Black females to read and position themselves in diffeags.

In essence, this dissertation presented a cautionary tale. | wasaferto learn from

family members about the history in the South. Learning from family memiaipteel
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me to appreciate and understand literature written by African Ameecaalé authors
(e.g., Gwendolyn Brooks and Sonia Sanchez). Most participants in this study éaid par
that did not grow up in Las Vegas, but the participants did. Because most patsicipa
grew up in Las Vegas, they experienced race differently. This mayihduenced the
way some responded. In the end, | realized that | did not know them as wélbagltt
Given three months of intensive data collection, | only got a snapshot. Yeg thaighe
girls carried something with them. In particular, | hope Bianca got maref dlois
dissertation than what she revealed. The following section provides recommes dati
future qualitative research seeking to understand the different wayscad|B&ack
females respond to young adult fiction in alternative spaces and theheay®sponses
exhibit the complexities of their identities and identifications as youwsgem of color in

the twenty-first century.

Recommendations for Future Research

This study adds to the bits and pieces of fragmented knowledge about adolescent
Black girls’ perspective on their literacy experiendReflecting on the methods used in
this study, as well as the results obtained, led to the following recomnoersdiatr
future research:

1. Future research studies interested in adolescent Black girls’ {itexperiences

should consider conducting a longitudinal study using alternative spaces toexam

if, at all, how adolescent Black girls’ identities shift over tiragleey grapple with

and make sense of themselves and their experiences.

2. Future research interested in adolescent Black girls’ literacy expes should
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consider developing Black feminist theory in relation to adolescent girls.

3. Future research interested in adolescent Black girls’ literacyiempes should
complicate race by conducting an intergenerational book club or expand the book
club to include adolescent Black girls from different geographicalitotat

4. Future research interested in adolescent Black girls’ literacyiempes should
consider focusing on the approach of literacy, specifically with drliteaacy to

move adolescent Black girls into a more deconstructive stance in regards to

multicultural literature.

174



APPENDIX A: IRB APPROVAL NOTICE

® /NLV

CELEBRATING FIFTY YEARS

Social/Behavioral IRB — Full Board Review
Approval Notice

NOTICE TO ALL RESEARCHERS:

Please be aware that a protocol violation (e.giluf@ to submit a modification for
any change) of an IRB approved protocol may resultniandatory remedial
education, additional audits, re-consenting sulgeotsearcher probation suspension
of any research protocol at issue, suspension ditahal existing research
protocols, invalidation of all research conducteter the research protocol at issue,
and further appropriate consequences as determinyethe IRB and the Institutional
Officer.

DATE: September 24, 2007
TO: Dr. Tom Bean, Curriculum and Instruction
FROM: Office for the Protection of Research Subjects

RE: Notification of IRB Action
Protocol #: 0708-2426

This memorandum is notification that the project referenced above has been reyiewed b
the UNLV Social/Behavioral Institutional Review Board (IRB) as indidateFederal
regulatory statutes 45CFR46. The protocol has been reviewed and approved.

The protocol is approved for a period of one year from the date of IRB approval. The
expiration date of this protocol is September 5, 2008. Work on the project may begin as
soon as you receive written notification from the Office for the Protecti®eséarch
Subjects (OPRS).

PLEASE NOTE:

Attached to this approval notice is tb#icial Informed Consent/Assent (IC/IA) Form
for this study. The IC/IA contains an official approval stamp. Only copies of figgabf
IC/IA form may be used when obtaining consent. Please keep the originalfor y
records.

Should there banychange to the protocaol, it will be necessary to subikibdification

Form through OPRS. No changes may be made to the existing protocol until
modifications have been approved by the IRB.

175



Should the use of human subjects described in this protocol continue beyond September
5, 2008, it would be necessary to subntantinuing Review Request Forn60 days
before the expiration date.

If you have questions or require any assistance, please contact thef@ftinee
Protection of Research SubjectO®RSHumanSubjects@unlv.educall 895-2794.
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APPENDIX B: RESEARCH STUDY FLYER

® /NLV

CELEBRATING FIFTY YEARS

WOULD YOU LIKE TO PARTICIPATE?

This year | will be conducting a research study at Sahara ChagierSdhool to

complete my dissertation (a long research paper) for UNLV, and | would like you to
participate. | am interested in talking to African American girls abdw#twhey think

as they read, write about, and talk about literature and multimedia that $eaiurey

adult African American females as characters. Those of you who would like to
participate will be required to communicate in online focus group discussi&ns in
Collegechat room, one-on-one interviews, e-mail, and discussion board. | will assign
usernames to log-in in order to protect your identity. Each group discussion or one-
on-one interviews will take approximately 1 hour. This study will last 1 semest
starting September 24, 2007 ending January 18, 2008.

If you are interested, you must be an African American female between thefage
14-17, enrolled at Sahara, enrolled in Ms. Lyons, Ms. Scarbourgh, Ms. Smith, or Ms.
Smitherman (pseudonyms) English class, and have access to the Intericatapgrt

in the home. If you are an African American female over 17, or enrolled in my
English class, or do not have access to the Internet, or are not enrolled at $ahara, y
cannot participate in the study.

If you decide to participate, you will also need parental permission. Onceivee
permission from both you and your parent (s), you will meet with me during school
hours and | will give you copies of 4 novels, and you will be able to keep them as a
gift for participating in the study. If you participate in the study anddeeto

withdraw, you will still be able to keep the 4 books. The materials include 10lkar-
Kiri Davis’ (2006) documentanj Girl Like Me Sharon Flake’s (1998) novEhe

Skin I'm In Sharon Draper’s (2002) novebuble Dutch Jacqueline Woodson’s

(2002) noveHush and Lori A. Williams’ (2000) novélVhen Kambia Elaine flew in
from NeptuneThe online documentary and novels will include sensitive themes such
as beauty, illiteracy, spirituality, physical abuse, oppression, and racisraeii$iéve
themes will be discussed in the materials reviewed.
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APPENDIX C: RECRUITMENT PRESENTATION

Initial one-on-one recruitment presentation with all potential participants

This text is provided in order to communicate the intent of my initial one-on-one
recruitment meeting with all potential participants. | will not disire or read from
this document but composed it as a way to think through the elements | wished to
detail in my presentation.

| am so glad you agreed to meet with me today, so | can tell you a few thngs a

my research study, and you can decide whether you want to participate. And, even if
you decide now that you do want to participate, you can change your mind later- |
need to be sure that's especially clear. What we will do together has nothing to do
with your grade for your English class or how your English teacheryategsclass
participation.” Do you have a question at this point? Okay, let me tell you a little
about myself, and then we’ll see if you have any questions.

Currently, | teach ninth grade English at Sahara, and I've been teaching at the
University of Nevada, Las Vegas part-time. | taught a course callestdty Issues
for a Diverse Society” this past summer that focused on students’ writing and
discussing what they read- a lot like a high school English class, really, but for
college students when they want to get their masters’ degrees to improve their
teaching.

| started to have some questions about teaching and learning that made mendecide t
go back to school and become a student again, so | enrolled in a Ph.D. program in
Curriculum and Instruction with an emphasis in Literacy, meaning that | am
interested in how teenagers use reading, writing, and speaking to learn, to
communicate with other people, and to think about who they are in the world. So,
I've finished 4 years of taking classes, and now I'm about to spend the next year
writing a dissertation- which is like writing a huge research paper.

Dissertations are usually over 100 pages, and some are even more than 300 pages. |
had to design a research project-something | thought would be interestingyto stud
and learn about- then | spend time collecting information about that topic- teen | g

to write about what I learn, and hopefully it will get published in journals that

teachers read. Do you have any questions at this point?

| am interested in what it is like for African American teenage giristudy literature

and multimedia in an online environment written and produced by African American
females and is about African American people. I'm interested in what you haasg to s
as you read this literature, as you write about it, discuss it with otheaAfri

American girls online, and even discuss it with me.

What | want to do with you, then, is to meet, during a 14 weeks period, 4 times online
as a group for approximately 1 hour to discuss what you read. | will give each of y
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a username to log-on the chat room that | assign so participants will not know who
you are. You will also be expected to meet with me online for 2 one-on-one

interviews in the same assigned chat room. When we meet one-on-one, it will just be
you and | talking about what you have read, concerns about the group discussions, or
any other concerns or questions you might have. There will be 4 e-mailentgrin

which you will be required to respond to questions that | e-mail to you. Duringl e-ma
interviews, you will be required to reflect on all of your experiences dgriogp

discussion and one-on-one interviews. You will also have the option to post any
comments about the reading assignments on a discussion board.

However, | will read along with you, so we can refer to parts of the book or whatever
but | mean this to be an opportunity for you just to talk and for me to learn more
about what you are thinking about, what is important to you, what you think is great,
what bothers you as you read this literature, and even what bothers you during group
and one-on-one discussions, etc... Do you have any questions or do you just want to
say something about all this stuff that | am telling you?

Both you and your parents will have to sign a form that says it is okay for you to
participate in this study and that it is okay for me to include what you say in my
dissertation. Nevertheless, if you and your parents sign the forms and you star
participating and then change your mind and decide you don’t want to participate any
more, it is alright. You are not committed to continuing. | won’t be sharing what you
say with any of your teachers; what you talk about online will be confidential.

After we are all done working together, | have the job of figuring out how altulfffe s
discussed online can help make teachers in both online and traditional public schools
better teachers- especially for African American teenage fem8leseventually, I'll

be writing about our work together. I'll let each of you make up a name for yourself
whatever you want me to call you in the paper | write- so that people who read it
can't identify you. | also have to make a different name for Sahara, afichawe to

call any other person that | reference by a different name.

This is the kind of project that you hear on TV or read about, “According to a study,
the researchers found that...” So, | am a researcher, and | would like you to be a par
of one of those studies that other teachers are going to read about and hopetully lear
from.

| am done telling you everything that you need to know for today. Do you have any
guestions or comments about my project?
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APPENDIX D: PARTICIPANT CONSENT FORM
Youth assent FORM
My name is Benita Dillard and my faculty advisor is Tom Bean.

We are asking you to take part in a research study because we aréotigeng more
about the opportunities a high school African American girls’ experiences in a

online noncredit after school book club provide when they read young adult literature
and watch multimedia about issues that commonly concern them. For this study, we
will be reading and discussing young adult literature and watching an online
documentary that deal with issues of beauty, education, oppression, identity, physical
abuse, family, spirituality, and fictive kinship, etc.

If you are interested, you must be an African American female between thefage
14-17, enrolled at Sahara, enrolled in Ms. Lyons, Ms. Scarbourgh, Ms. Smith, or Ms.
Smitherman (pseudonyms) English class, and have access to the Intericatapgrt

in the home. If you are an African American female over 17, or enrolled in Ms.
Dillard’s English class, or do not have access to the Internet, or are no¢emtoll
Sahara, you cannot participate in the study.

If you agree to be in the study, we will meet online in a live chat session to discuss
young adult novels and other literature dealing with issues that Africaariéan
adolescent girls experience. There will be a one-on-one interviewvia ehlat room

at the beginning of the study to learn more about experiences with reading young
adult literature written by African American females in a traditignddlic school

English course, in an online high school English activity after school, and in your
home and community. We will meet as a group and one-on-one in a live chat room to
discuss the literature we read. These group discussions will require you todialk a

the assigned readings with other participants. The one-on-one discussiofiswill a

you to talk about the literature and ease any discomfort that you mayesqeeri

Also, we will meet one-on-one using e-mail, so you can write about your tisoaight

the reading and the issues related to the focus group and one-on-one interviews. You
will also have access to a discussion board to post thoughts, comments, or questions
about the reading assignments. The chat room sessions will not be open to the general
public on the Internet. To ensure your privacy and protection, we will assign each
participant a username for the group discussions. Nevertheless, if you give your
username to other participants, then your information will not be confidential.
However, due to the small study population, there is a risk of breach of confidentiality
in the chat room if you reveal potentially discernible information. Furthermore, |
cannot guarantee that other study participants will not disclose informfedim the

chat room discussions.

You may feel awkward or uncomfortable at first sharing in an online grouglor fe

self conscious about me interviewing you one-on-one. For this research, yoem writt
comments will be recorded and documented. However, you will not be identified by
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name in the research study; your identity will be coded to help protect your own
privacy.

This study will give you the opportunity to read and discuss books and multimedia
with other African American girls in ways you might not normally get toouary

English classes. We will provide the 4 books, so there will be no cost to you for
participating in the study. You will read Sharon Flake’s (1998) novel The

Skin I'm In, Sharon Draper’s (2002) novel Double Dutch, Jacqueline Woodson’s
(2002) novel Hush, and Lori A. Williams’ (2000) novel When Kambia Elaine flew in
from Neptune. You will be able to keep the 4 books as compensation for participating
in the study. Also, you will watch 17 year-old Kiri Davis’ documentary “A Igie

me” and respond to it. If you decide to withdraw from the study before it ends, you
will still get to keep the books. Also, you will not have to worry about staying after
school; all communication will take place online unless you need to meet in person.
We hope this will be an opportunity for you to do some reading, thinking, and talking
about issues that really matter to you as African American teendge gir

Please talk this over with your parents before you decide whether or not to
participate. We will also ask your parents to give their permission for yokdgé#at
in this study. But even if your parents say “yes” you can still decide not tosdo thi

If you don’t want to be in this study, you don’t have to participate. Remember, being
in this study is up to you and no one will be upset if you don’t want to participate or
even if you change your mind later and want to stop. This is a voluntarily online
afterschool English activity that takes place outside of the 4 hours youpm@tex to

be at school. You will receive no credit for participating in this study.

You can ask any questions that you have about the study.

Signing your name at the bottom means that you agree to be in this study. You and
your parents will be given a copy of this form after you have signed it.

ALL INFORMATION THAT YOU SHARE DURING CHAT ROOM GROUP AND
ONE-ON-ONE DISCUSSIONS AND IN E-MAIL AND DISCUSSION BOAR
WILL BE KEPT CONFIDENTIAL AND WILL NOT BE SHARED WITH
ANYONE ELSE, UNLESS YOU SHARE INFORMATION THAT LEADS US TO
BELIEVE YOU ARE IN DANGER OR AT RISK OF HARMING YOURSELF OR
OTHERS. IN SUCH A SITUATION, WE WOULD FOLLOW SCHOOL
PROCEDURE AND INFORM YOU COUNSELOR AND ALLOW YOU TO
DISCUSS THE ISSUES AND MAKE A DETERMINATION ABOUT WHAT
SHOULD BE DONE OR IF YOUR PARENTS NEED TO BE CONTACTED. IN
ADDITION, WE ARE REQUIRED BY LAW TO INFORM YOUR COUNSELOR
AND POSSIBLY CHILD PROTECTIVE SERVICES IF WE BELIEVE YORRE
BEING ABUSED OR NEGLECTED. THESE WOULD BE THE ONLY
SITUATIONS IN WHICH ANY INFORMATION YOU SHARE IN GROUP
DISCUSSIONS WOULD BE SHARED WITH ANYONE ELSE. WE WILL NOT
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SHARE PERSONAL INFORMATION DISCUSSED IN GROUPS, ONE-@NNE,
E-MAIL, AND DISCUSSION BOARD UNLESS WE BELIEVE YOU ARE IN
DANGER.

Print your name Date

Sign your name

Participant Note: Please do not sign this document if the Approval Stamp isgros$s
expired.
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APPENDIX E: PARENTAL/GUARDIAN INFORMED CONSENT

® /NLV

CELEBRATING FIFTY YEARS

Parental Note: Please do not sign this document if the Approval Stamp is missing or is
expired.

PARENTAL PERMISSION

Purpose of the Study

Your child is invited to participate in a research study. The purpose of this stody is
examine African American adolescent females’ experiences and respoBases i
voluntary online after school English activity where girls read young adukls and
watch multimedia written by African American females that deal \gghes related

to African American adolescent girls’ experiences. (For exampéitipeeducation,
identity, family, spirituality, fictive kinship, oppression, racism, and physicase).

Participants

Your child is being asked to participate in the study because she has shown voluntary
interest in joining an online after school English activity that involves litegand
multimedia discussions in group and one-on-one chat room forums. She meets the
criteria for inclusion in the study if she is an African American ferbaleveen the

ages of 14-17, enrolled at Sahara, enrolled in Ms. Lyons, Ms. Scarbourgh, Ms. Smith,
or Ms. Smitherman (pseudonyms) English class, and has access to the Internet,
particularly in the home. If she is over 17, or enrolled in Ms. Dillard’s Englisk,clas

or do not have access to the Internet, or are not enrolled at Sahara, she cannot
participate in the study.

Procedures

If your child wishes to volunteer to participate in this study, she will be asksal t
the following:

Participate in 5 group interviews for approximately 1 hour each at a desigimage

in a chat room forum with researcher and other participants to discuss litaradure
multimedia that focus on issues that interest her as an African Americaiefem
student, daughter, and friend. Each participant will receive an assigned usbyname
the student researcher to protect her privacy.

Participate in 1 one-on-one interview for approximately 1 hour at a time agreed upon
by student researcher and participant to discuss literature, multimediayand an
concerns. Participate in 4 e-mail interviews that will require the tginespond to
open-ended questions at their convenience to reflect on her experiences as
participants in this study.
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Voluntarily post thoughts about her readings and group discussions on an online
discussion board.

Benefits of Participation

There may be direct benefits to your child as a participant in this study.ilbhe w
receive the opportunity to discuss experiences with other participants ljlspbak

in her own authentic voice, interact with researcher and participants beyond the
regular school day, and learn about African American female writers and prduce
In addition, her participation will contribute to the field of research and knowledge
about literacy instruction for African American adolescent girls, wkidl help

inform other researchers and teachers of African American girls.

Risks of Participation

There are risks involved in all research studies. This study may include iomhyain

risks. For example, girls may feel uncomfortable at first particigatirdiscussion

groups in an online chat room or feel awkward about communicating with the student
researcher one-on-one online. Also, there may be risks associated with dgstussi
sensitive themes present in the study materials. The research ineessigatt a

clinician or trained to deal with such risks. Nevertheless, all interviews acuksgien
board postings will only be viewed and transcribed by the research investigators to
protect participants’ sense of privacy and confidentiality.

Cost /Compensation

Therewill not be a financial cost to your child to participate in this study. As a
compensation for participating in the study, your child will be able to keep the 4
novels that will be used. The novels are Sharon Flake’s (T988¥kin I'm In
Sharon Draper’s (200Double Dutch Jacqueline Woodson'’s (2002ush and Lori
A. Williams’ (2000)When Kambia Elaine flew in from NeptuAdso, the
participants will watch 17 year-old Kiri Davis’ (2006) documentar§irl Like Me
This study will take approximately one hour of her time during each interview
session, for a period of 14 weeks. Your child will be able to keep the books even if
she withdraws from the study before it ends. However, she will not receiveforedi
participating in this voluntary online after school English activity.

Voluntary Participation

Your child’s participation in this study is voluntary. It is a noncredit voluntaryenl
after school English activity. Your child may refuse to participate in tbhdysor in

any part of this study. Your child may withdraw at any time without preguidic/our
relations with Sahara or the university. You and your child are encouraged to ask
guestions about this study at the beginning or any time during the resealch st
Your child will also be receiving an assent form that she must sign to pasgiaipat
the study.

Confidentiality
All information gathered in this study will be kept completely confidenBakh
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participant will be assigned a username to ensure her privacy in the tedigmnat
room. Nevertheless, if the participant gives her username to anotheppattithan
her information will not be confidential. No reference will be made in writtenair or
materials that could link your child to this study. Yet, due to the small study
population, there is a risk of breach of confidentiality in the chat room if the
participant reveals potentially discernible information. However, allrdscwill be
stored in a locked facility at UNLV for at least 3 years after conguiedf the study.
After the storage time the information gathered will be shredded and discarded.

ALL INFORMATION THAT YOUR CHILD SHARES DURING CHAT ROOM
GROUP AND ONE-ON-ONE DISCUSSIONS AND IN E-MAIL AND
DISCUSSION BOARD WILL BE KEPT CONFIDENTIAL AND WILL NOTBE
SHARED WITH ANYONE ELSE, UNLESS SHE SHARES INFORMATION
THAT LEADS US TO BELIEVE SHE IS IN DANGER OR AT RISK OF
HARMING HERSELF OR OTHERS. IN SUCH A SITUATION, WE WOULD
FOLLOW SCHOOL PROCEDURE AND INFORM HER COUNSELOR AND
ALLOW HER TO DISCUSS THE ISSUES AND MAKE A DETERMINATION
ABOUT WHAT SHOULD BE DONE OR IF YOU NEED TO BE CONTACTED.
IN ADDITION, WE ARE REQUIRED BY LAW TO INFORM HER COUNSELOR
AND POSSIBLY CHILD PROTECTIVE SERVICES IF WE BELIEVE SHE
BEING ABUSED OR NEGLECTED. THESE WOULD BE THE ONLY
SITUATIONS IN WHICH ANY INFORMATION SHE SHARES IN GROUP
DISCUSSIONS WOULD BE SHARED WITH ANYONE ELSE. WE WILL NOT
SHARE PERSONAL INFORMATION DISCUSSED IN GROUPS, ONE-@MNNE,
E-MAIL, AND DISCUSSION BOARD UNLESS WE BELIEVE SHE IS IN
DANGER.

Parent Consent:
| have read the above information and | agree that my child may participate in this
study. | am at least 18 years of age. A copy of this form has been given to me.

Parent Name (Please Print) Date

Signature of Parent

Name of Participant/Child (Please Print)
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APPENDIX F: RESEARCH STUDY PLATFORM

oy

CourseAdrin Gradesook Emal Chat Dot Sharing Dropbo Webliography

w Course Home ﬂ

# Syllsbuz = Course Home
1=}
# Calendar
v Introduction B Expand All !
b 1st Interview Announcements [% Submitter Date
B Wesk of Nov, 26th Instructor Dilard 2 Nov 07

M B M ek of Nov. 5th Instructor Dillard 6 Nov 07

¥ SkinI'm In B8 ek of oot 24t Instructor Dillard 290ct07

) hush ] B M Weekof oet. 15th Instructor Dillrd 140207
B O ooz o Instructor Dillard 80ct07

b Double Dutch

b Kambia Elaine 1412007

b Final Project
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APPENDIX G: SUMMARY OF MATERIALS USED
Kiri Davis’ (2006) documentarp Girl Like Me
Site to find summary:

http://www.mediathatmattersfest.org/6/a girl like me/index.php?s=bi

Sharon Flake’s (1998) novéhe Skin I'm In

Site to find summanyhttp://homepages.wmich.edu/~d2baker/skinplans.htm

Jacqueline Woodson'’s (2002) novéilsh

Site to find summary:

http://utopia.utexas.edu/explore/books/book_reviews/book_reviews.php?book id=54
Sharon Draper’s (2002) noviebuble Dutch
Site to find summary:

http://www.simonsays.com/content/book.cfim?tab=22&pid=413195&aqid=21

Lori Williams’ (2000) noveWhen Kambia Elaine Flew in From Neptune

Site to find summanyhttp://www.bookpage.com/0004bp/lori aurelia williams.html
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APPENDIX H: LIST OF QUESTIONS FOR INITIAL

ONE-ON-ONE CHAT ROOM INTERVIEW
1. Tell me about your educational experiences in traditional public schools?
2. Tell me about your educational experiences at Sahara Charter High School
3. What do you like best about traditional public school?
4. What do you like about Sahara Charter High School?
5. Which learning environment do you prefer? Why?
6. What do you like best about English classes?
7. What are your favorite things to do in your English classes?
8. How many books by and about African American females did you read in your
English classes at Sahara?
9. Which was your favorite?
10. How often do you read at home? What do you read?
11. Do you ever discuss literature online, on the telephone, at home? Whom do you
talk with? What kinds of things do you talk about?
12. What excited you the most when you heard me talk about this project?
13. What makes you feel uncertain or unsure, or what are you concerned about at this
point?
14. What questions do you have about the project or about what I’'m asking you to

help me with this semester?
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APPENDIX I: HOW TO CREATE A GROUP INE-COLLEGECHAT ROOM
STEP ONE: CLICK ON “CHAT”

ICuurseMmin Gradebook Email Chat Doc Sharing Dropbex  Webliagraphy

L3

STEP TWO: CLICK ON “ADD NEW ROOM”

S (O Help |
C
| Chat

& odd Mew Reoom

Chatrooms Archives
Main

Wiew Chat Logs

STEP THREE: TO CREATE A NEW CHAT ROOM INTERVIEW, FIRST, ENTER

THE CHAT ROOM NAME, ASSIGN MEMBERS TO THE GROUP, AND CLICK
ON “CREATE ROOM”

Create New Chatroom

Room name :

Description :

[] create a private room (chat sessions are NOT logged)

Assigned To : | 4| C|ass Members ¥

[ Create Room ” Cancel l

STEP FOUR: SAMPLE INITIAL ONE-ON-ONE GROUPS
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General Course Info Course Enrollment 4 Group Management

@ ~dd New Group

Group A: 1027033-1st Interview @ Edit Group @ Delete Group
Last Name First Name Email Address Status

1027033 Student 1027033@odysseyk12.0rg Student
Group B: 135124 1st Interview @ Edit Group @ Delete Group
Last Name First Name Email Address Status

135124 Student 135124@odysseykl2.org Student

STEP FIVE: ONCE THE GROUP IS CREATED, PARTICIPANTS SAW THE

LINK DESCRIBING THE SPECIFIC INTERVIEW TO ENTER

Chatrooms Archives
Main Wiew Chat Logs

This i= the main discussicn room for this course

@ Edit

QOne on One Interview Wiew Chat Logs
S Edit @ Delete

STEP SIX: CLICK ON “CLICK BUTTON TO ENTER CHAT”

‘€ Research Study One on One Interview - Windows Internet Explorer L._J@i
£ | http:/jodyssey.ecollege. comfcv fchat/ChatApplet.aspx?CourseID =276 10 50 8&guid = 75D dsRISE0 |

=

Click Button to Enter Chat

IMPORTANT: This window must remain open in order to use the Chat
feature. If you close this window, the Chat application will shut down.
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STEP SEVEN: EXAMPLE OF CHAT ROOM INTERVIEW FORUM

Foom Options People Themes Links Help

a Inztructor: Dillard

Java Applet Window

STEP EIGHTE-COLLEGEAUTOMATICALLY SAVES THE CHAT ROOM

INTERVIEW FOR VIEW

S Edit
Group £ 123456 1st Interview View Chat Logs

S Edit @Delste
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APPENDIX J: LIST OF QUESTIONS FOR EMAIL INTERVIEW
1. What effect do you think discussing this book in an online school is having on you
and other participants?
2. What did you think of today’s group chat room interview?
3. Tell me about a moment in the discussion that caused you to react strongly or feel
uncomfortable? Why do you think you had that reaction?
4. How well did other participants/researcher understand what you had to say?
5. What did you want to discuss that did not get discussed during the group chat room
interview?
6. Can you explain why you chose not to talk about certain topics/scenes/incidents
during group chat room interview?
7. What did you think about a particular participant’s response or question?
8. How well does the author address the issues? How well does the researchéhdeal w
those issues during the group chat room interview?
9. What do you wish had happened differently during group chat room interview?
10.How do you feel when you read contemporary realistic fiction written bigaif

American female authors?
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APPENDIX K: LIST OF QUESTIONS FOR FIRST
CHAT ROOM GROUP DISCUSSION
Link to site:

http://www.mediathatmattersfest.org/6/a girl like me/index.php2s=bi

1. Could you relate to any of the girls in the video?

2. What's your first impression of the girls in the video?

3. What stereotypes impact black girls’ experiences in school, at home, dt, @ndc

in the community? Think about what the girls said about Black girls’ intetigand
appearance?

4. Would you agree with some of the stereotypes?

5. Which girl do you relate to the most in the video?

6. What are some of things black girls are doing to fit in?

7. What stereotypes impact your experiences in school, at home, at church, and in
your community?

8. Do you feel your race, gender, or both create negative or positive expsfienc

9. Do you ever wish you were not black, female, or both a black female? Explain?
10. Why did most of the black children prefer the white doll over the black doll?
11. What was something you did not already know that you learned from the video?
12. If you were to produce a video about black girls, what story would you tell and

why?
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APPENDIX L: LIST OF QUESTIONS FOR ALL
CHAT ROOM GROUP DISCUSSIONS
Skin I'm Inby Sharon Flake
Some questions are from the following site: http://www.adl.org
/education/curriculum_connections/winter_2005
/The_skin.asp?cc_section=The_skin

1. In what ways do we all internalize judgments about our appearance? How do these
feelings affect our self-esteem and identity?

2. When someone says something negative about us, we tend to think about it a lot
and sometimes let it bother us. Why?

3. Maleeka describes herself as "the kind of person folks can't help but teageu Do
think her negative attitude toward herself influences the way others tr@at he

4. Why do we let our peers have so much control over our happiness? What do you
think?

5. Why do you think Maleeka is ridiculed for being dark-skinned in a school that is
predominately African American? (Question from Site)

6. Where do you think such attitudes about skin tone come from?

7. Think about this: why is Sweets able to see past color and stand confident? What
does it take to remain self-assured in the face of prejudice and cruelg&ti(Qu

from site)

8. Why do you think Maleeka changed her mind about attending the better school?
How do her feelings about color and appearance play into her decision? (Question
from site)

9. What do you think your face says to the world? What qualities do you think you
project and how do you think others perceive you? (Question from site)

10.How do your own self-perceptions differ from what others see in you? (Question
from site)

11.What does it take for us to look beyond our external appearances (looks and

hairstyles) and really get to know and appreciate ourselves? How canweersthis
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direction? (Question from site)

12.No one has mentioned Caleb. Why does Maleeka see Caleb's acts of kindness and
service as crazy? Would these acts be considered weird at Sahara?

13. Do you agree with Caleb that "you have to take a stand when things aren't right?"
Have you had to take a stand at Sahara? What obstacles, if any were inydur wa

14. If you were Maleeka, how would you handle all the characters that nadtreat

you? (Question from site)

15. Sometimes we associate with people or situations that are bad for oureseif-est
What things can we do to increase our self-acceptance and help us feel coenfortabl
with the skin we're in? (Question from site)

16. Could you relate to any of the characters?

Hushby Jacqueline Woodson
Some Chat Room Group Discussion Questions taken from the Penguin Reading Guide

Site: http://us.penquingroup.com/static/rquides/us/jacqueline woodson.html

1. Could you relate to any of the characters?

2. If you were in Dad's shoes and witnessed an African American murdered, what
would you have done?

3. What if someone in your family was murdered by cops, would you want justice to
be served?

4. Do you feel you have one identity or multiple identities? If so, what ay@ the

5.0n page 42, Cameron says sometimes she hates being black. Have you ever hated
being black, a female, or anything else?

6. Do any of you consider being black a separate identity?

7. When | asked if you had multiple identities, some of you said you just have one.
Would being black be a part of that one or is it separate?

8. How would you define identity?

9. On the discussion board, | asked if you had to choose another name, what name

would you choose and would it change the way you act?
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10. suicide?

11. What disorder do you think Dad had?

12. Who do you blame for Dad's condition?

13. If you were in Dad's shoes, which character's personality would you have
resembled- Dad's, Mom's, Anna'’s, or Evie's?

14. Do you think religion is what kept Mom from losing it?

15.Do you think a person's life could ever be normal after something like this
happened?

16.How important is religion? Do you think if they had been raised in a religious
home, Evie and Anna's outlook would be different?

17. So, who's to blame for the family's depression? Mom or Dad? or both?

18.0n page 179, Evie said Lulu said, "God having set our stage long before we were
even in this world." Do you think this is true?

19. On page 180, Evie stated, "My life is a rewrite. | hope this is the last revision." Do

you look at your life as a rewrite? Explain why or why not?

Double Dutchby Sharon Draper
Chat Room Group Discussion Questions

1. Could you relate to any of the characters?

2. Do you know of anyone who was placed in foster care?

3. What do you think about Delia's inability to read?

4. Is it possible for a parent to not know if her/his child is illiterate?

5. What about the Tolliver twins and Charlene? Did you identify with any of the
characters? Is this novel realistic?

6. What stood out to you the most in this novel?

7. Did Draper, the author, do a good job addressing the issues of illiteracy,
abandonment, bullying, stereotyping, lying etc..?

8. What questions are left unanswered?

9. Have you ever felt misunderstood? How did you handle the problem?
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When Kambia Elaine flew in from NeptumeLori A. Williams
Chat Room Group Discussion Questions

1. Could you relate to any of the characters?

2. Were there any parts of the story that made you feel uncomfortable?

3. If you were Shayla, how would you handle a friend like Kambia?

4. Have any of you ever known someone who was sexually abused or abused in other
ways?

5. What do you think about Shayla's mother letting her dad Mr. Anderson Fox back
into the house?

6. Why do you think Shayla felt uncomfortable around her dad?

7. If you were Shayla, how would you respond to Anderson Fox?

8. Have you ever felt uncomfortable around an adult? If so, what did you do?

9. Who would you blame for Tia's defiance with Doo-Witty?

10. What do you think about the lady in the church who protected Tia? Should she
have contacted Tia's mom or grandmother? Why do you think she did not?

11. What do you think about the teacher who just kicked Kambia out of the
classroom?

12. Does the author do a great job depicting the lives of African American &male
13. Would you recommend this book to a friend?

14. If you could change anything in the novel, what would you change and why?
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APPENDIX M: EXCERPT OF CATEGORIES AND PROPERTIES

Excerpt of Categories and Properties

Online Chat Room

Remain Anonymous safe environment, say whatever and not be afraid of being
judged b/c our identities are secret, express themselves, encouragéegceet
different perspectives, re-affirm our own reactions to matters, Disloings that we
have in common, express ourselves w/o the concern of what others think, express
myself freely, misunderstood

African American Young Adult Fiction

Related to Characters/Issuesliterature addresses issues in society that most people
are afraid to bring up; “Classy way that won't step on anyone’s toes.” halkt akin
color, talk about stereotyping and issues in black community, authors did a pretty
good job, brought the real life issues to the book led to thoughts about identity, all of
the issues are very important.

Did not relate to Characters/IssuesDon’t feel anything different reading books

written by AA females; don’t care about the color of characters, disappointed w/
Maleeka’s handling of peer pressure, author didn’t raise issues in my mindpread f
pleasure and enjoyment; so “I don’t think about issues in books at all,” no issues were
raised in my mind; “I was disgusted w/ the amount of depravity in it. No one has
morals today.”

Single-Gendered Book Club:
Comfortable: Discuss race openly, ask others to explain a question or comment,
interactive, interesting, felt understood, everyone had an opinion

Uncomfortable: felt understood most of the time, “I don’t know how they expected to
discuss the book if they didn’t read it all,” “I wished everyone respected eaclsother’
opinions and didn’t argue with each other... | wish there were more people in the
discussions and that we all read the whole books,” contentious
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APPENDIX N: EXCERPT FROM TUESDAY'’S FINAL CHAT ROOM GRar
DISCUSSION ON WILLIAMS' NOVEL
1. Tue Jan 08, 2008 05:52:13 PM>Instructor: Dillard: Does the author do a great job
depicting the lives of African American females?

2. Tue Jan 08, 2008 05:52:54 PM>Student 321198: On the whole, no. Not everyone
lives like the characters in the book.

3. Tue Jan 08, 2008 05:53:19 PM>Student 86267: | AGREE

4. Tue Jan 08, 2008 05:53:26 PM>Student 135124: in a way yes and in a way it's kind
of a stereotype.

5. Tue Jan 08, 2008 05:53:46 PM>Instructor: Dillard: How is it a stereotype 1351247
6. Tue Jan 08, 2008 05:56:09 PM>Instructor: Dillard: Are you there 1351247

7. Tue Jan 08, 2008 05:56:11 PM>Student 135124: well it's saying black women are
loud. What they say goes. They are stubborn. They either work 2 jobs or they "pay thei
rent on their backs" (that's a quote from the book btw) It's the typical wayedeoglat
black women

8. Tue Jan 08, 2008 05:56:30 PM>Student 135124: sorry it took a bit long hahaha

9. Tue Jan 08, 2008 05:56:50 PM>Instructor: Dillard: What does btw mean?

10. Tue Jan 08, 2008 05:56:55 PM>Student 321198: By the way

11. Tue Jan 08, 2008 05:57:00 PM>Student 135124: or sorry. yeah by the way

12. Tue Jan 08, 2008 05:58:06 PM>Student 135124: | mean there are a lot of black
women that are like that but that is the typical stereotype

13. Tue Jan 08, 2008 05:58:21 PM>Instructor: Dillard: What do you think 86267 and
321198. Do you agree with 1351247

14. Tue Jan 08, 2008 05:59:38 PM>Student 321198: Yes, | agree with her. | know
several black women. They are not prostitutes, working two jobs, cussingggettin
pregnant early- none of that. They have families who deeply love them.

15. Tue Jan 08, 2008 06:00:25 PM>Student 86267: | DUNNO YEA SOME BLK FOLKS
IS LOUD AND DEMANDING BUT NOT ALL ARE. AND | BELIEVE THAT EVERY
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RACE HAS A FEW FREAKY WOMENT (IF YOU KNO WHAT | MEAN)16. Tue Jan
08, 2008 06:01:18 PM>Instructor: Dillard: Would you recommend this book to a friend?

17. Tue Jan 08, 2008 06:01:21 PM>Student 135124: hahaha yeah | meant to apologize if
that sounded harsh, but | was using examples from the book. | didn't mean to offend
anyone

18. Tue Jan 08, 2008 06:01:53 PM>Instructor: Dillard: | don't think you offended anyone
135124.

19. Tue Jan 08, 2008 06:02:05 PM>Student 86267: YEA YOU DIDN'T
20. Tue Jan 08, 2008 06:02:08 PM>Student 135124: ok good

21. Tue Jan 08, 2008 06:02:24 PM>Student 135124: | just wanted to say sorry just in
case

22. Tue Jan 08, 2008 06:02:28 PM>Student 86267: BUT YEAH | WOULD
RECOMMEND THIS BECAUSE ITS A GOOD BOOK

23. Tue Jan 08, 2008 06:02:42 PM>Student 321198: | would not recommend this book to
a friend because | didn't really like it. And yea, 135124, | wasn't offended.

24. Tue Jan 08, 2008 06:03:32 PM>Student 135124: | would too but only because it
teaches them the consequences of bad communication

25. Tue Jan 08, 2008 06:03:39 PM>Instructor: Dillard: Why do you think it is a good
book 862677

26. Tue Jan 08, 2008 06:04:41 PM>Instructor: Dillard: Why didn't you like it 3211987

27. Tue Jan 08, 2008 06:05:31 PM>Student 86267: | THINK IT WAS BECAUSE
KAMBIA WAS A KOOL CHARACTER AND IT ALWAYS KEPT ME WANTIN TO
READ MORE, AND | ALSO HAS A LITTLE LESSON IN LIKE HOW NOT TO
CARE FOR YOUR CHILD

28. Tue Jan 08, 2008 06:06:05 PM>Student 321198: Like | said at the beginning-- It was
too depressing. | don't like to read depressing books- reading is my time veageht
a fantasy world.

29. Tue Jan 08, 2008 06:06:41 PM>Instructor: Dillard: If you could change anything in
the novel, what would you change and why?

30. Tue Jan 08, 2008 06:07:15 PM>Student 86267: KAMBIA GETTING RAPED...

THAT'S MY WORST FEAR AND NO ONE SHOULD HAVE TO GO THROUGH
THAT

200



31. Tue Jan 08, 2008 06:07:35 PM>Student 135124: | would change the way black
people are depicted in here

32. Tue Jan 08, 2008 06:07:59 PM>Student 321198: Exactly 86267. That shouldn't even
happen in fiction, let alone real life.

33. Tue Jan 08, 2008 06:08:54 PM>Student 135124: | think books about getting raped

could be a good thing...I know that came out wrong. But think about it. Think about how
Shayla didn't know about rape. This shows what a person should do in that situation

201



APPENDIX O: EXCERPT FROM THURSDAY'S THIRD CHAT ROOM GBUP
DISCUSSION ON WOODSON'S NOVEL

1. Thu Nov 29, 2007 08:02:19 PM>Instructor: Dillard: If you were in Dad's shoes,
which character's personality do you think you would have resembled- Dad's, Mom's,
Anna’s, or Evie's?

2. Thu Nov 29, 2007 08:03:25 PM>Student 1027033: | think the Dad’s because
sometimes I'm like that | get in a situation where I'll really pull glyaway from the
world where | feel | don’t want to tell anyone how I feel or just want to be alone

3. Thu Nov 29, 2007 08:04:17 PM>Student 93884: | would say the father, because |
would like to just have some alone time, with myself and meditate

4. Thu Nov 29, 2007 08:05:04 PM>Student 248177: | think | would resemble Evie's
personality the most

5. Thu Nov 29, 2007 08:05:12 PM>Student 160327: Evie, | would find something
else to do to keep my mind off things but not to the extreme like the mom

6. Thu Nov 29, 2007 08:05:46 PM>Student 1027033: Yeah the mom was tripping

7. Thu Nov 29, 2007 08:05:44 PM>Instructor: Dillard: 1027033 and 93884 do you
think you would have attempted suicide also?

8. Thu Nov 29, 2007 08:06:06 PM>Student 1027033: I've already tried it before

9. Thu Nov 29, 2007 08:06:27 PM>Student 93884: no | would not try to attempt
suicide, never have never will.

10. Thu Nov 29, 2007 08:06:35 PM>Student 1027033: but now I'm a stronger person
so no but | mean | think about it sometimes

11. Thu Nov 29, 2007 08:07:06 PM>Student 93884: | don’t really let the negative
things effect me as a person. | have a strong self- esteem, besideshbgerttie
guts lol.

12. Thu Nov 29, 2007 08:07:48 PM>Student 160327: | don't agree with suicide
because it really hurts the people around you

13. Thu Nov 29, 2007 08:07:54 PM>Student 93884: * | mean high self esteem**yeah
that too. | don’t want my family to go through all that pain

202



14. Thu Nov 29, 2007 08:09:07 PM>Student 1027033: Well sometimes people don't
believe something wrong with you and they tend not to believe there is something
wrong

15. Thu Nov 29, 2007 08:10:05 PM>Student 93884: if you don’t address your
problems or if you don’t communicate, then of course they won'’t know

16. Thu Nov 29, 2007 08:10:34 PM>Student 1027033: no not like that
17. Thu Nov 29, 2007 08:10:39 PM>Student 1027033: | mean if you tell ppl
18. Thu Nov 29, 2007 08:10:48 PM>Student 160327: true, they won't understand

19. Thu Nov 29, 2007 08:11:20 PM>Student 93884: yeah if you tell them, but if you
keep your emotions bottled up inside then no one will know

20. Thu Nov 29, 2007 08:11:23 PM>Student 1027033: | mean some ppl don’t say
anything and you can tell

21. Thu Nov 29, 2007 08:11:50 PM>Student 93884 unless you keep a smile on your
face, and act like nothing is wrong or pretend there is nothing wrong with you there*

22. Thu Nov 29, 2007 08:12:35 PM>Student 1027033: yeah
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