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"ABSTRACT

The Dynamics of Faith-based Organizations
and Their Effects on Educational Standardization

by
Patricia Gail Haase

Dr. Craig Walton, Examination Committee Chairperson,
Professor of Ethics and Policy Studies
University of Nevada, Las Vegas

Remnants of Christian tradition exist in American culture although we live in
a pluralistic society. Faith-based schools seek to restore elements of the Christian
tradition, believing those values essential for their children. Some in the greater
community look to such schools for elements and practices to translate and apply to
the greater systems.

Private faith-based education can be considered generally successful, but there
are problems that warrant discussion. Most of the dynamics are typical of all
organizations, but perhaps some would not be expected in a moral organization.
Others dynamics are unique or exaggerated in faith-based organizations.

Non-profit organizations, including faith-based, exist to fulfil a human need
and depend on leadership to initiate, grow and maintain. Decisions affected by
pressures to preserve the system can divert the organization from the original mission.
Eventually the system may need the mission to support the organization. Continual
self-assessment of both the organization and the leader, with integrity and moral

excellence can prevent degeneration of the mission.

iii
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CHAPTER 1

INTRODUCTION

Voices of the Twenty-first Century call for non-profit, faith-based
organizations to address social problems in American culture. Some of the problems
are new—America changed from a ninety-five percent rural society to a ninety-five
percent urban society in less than one-hundred years.l

Some of the problems are old—merely reflections of the general ways that
humans organize themselves. Concepts of how groups establish themselves, whether
children on the playground, adolescents strictly enforcing their own social order,
families, politics in civic life, or business and nonprofits, are all fascinating. Since
tradition has diminished as a means of social control, Americans, with their unique
sense of self-determination and independence, seem to have to “find their ways™ of
giving and taking power—determining when to lead and when to follow and whom to
lead and whom to follow. If social engineers are going to look to nonprofits and faith-
based organizations to meet some of the needs of the culture: rehabilitation, family
restoration, social services, and particularly, education, then their dynamics bear some
study.

This thesis focuses in general on faith-based organizations, and specifically,
on leadership in non-profit, faith-based schools. Most faith-based schools are
associated with larger faith-based, nonprofit organizations, and, as such, share their

dynamics. Faith-based communities certainly mirror several of the many dynamics

! Peter Drucker, “Civilizing the City”, in The Community of the Future, ed.
Frances Hesselbein and others, (San Fransisco: Jossey-Bass, 1998), 2.

1
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observed when human beings organize themselves for any good purpose. This thesis
studies how dynamics within these organizations affect and reflect moral leadership,
and, in turn, how moral leadership can encourage and develop moral organizations,
including an increasingly moral community.

The formation and history of our western culture and ethic is inextricably
linked with its traditional Christian heritage, so some general community reflections
and issues bear discussion, since the import of education to our culture cannot be
overestimated. This introduction sets up some of the problems, outlines the chapters,
identifies the main authors, and defines some of the terms.

The focus here is on leadership. No healthy organization continues without
successful leadership. Very few organizations can be as quickly discredited as a
nonprofit, faith-based organization whose leadership has failed. Dynamics of
leadership are difficult to comprehend without looking at the respective
organizations, and the dynamics of those organizations cannot be fully grasped
without understanding the leadership. Moral leaders can develop moral organizations,
and moral organizations can foster and advance moral leadership. Also of interest, is
the fact that a moral person will struggle in an immoral organization and an immoral
person will damage an otherwise moral organization.

Nonprofit organizations (NPOs), probably without exception, form in
response to a need. This is the “mission”. The mission refers to the purpose for which
the organization was founded. Missions may change during the lifetime of an
organization. Organizations can take on a life of their own—and the mission can be
maintained, neglected, abandoned, or even, by a strange inversion, used as a tool to
support the organization. This can be just as true of nonprofit, faith-based

organizations as any other.
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Peter F. Drucker, of the Drucker Foundation for Nonprofit Leadership,
classifies our culture into government, business and social sectors.2 He believes that
NPOs hold a great deal of hope to rebuild community in our culture. This includes
faith-based systems, especially the new phenomenon, the mega-church. 3 Drucker
sees mega-churches as interactive communities, fulfilling many assorted and related
needs, especially for disenfranchised, fragmented Americans.”* Nonprofit agencies
have great potential to restore some of the sense of community that Americans
believe they have lost. Peter Drucker believes that nonprofit, faith-based
organizations (NPFBOs) can build community in two ways: (1) as they fulfill their
mission, and, (2) as an opportunity for volunteerism, which is instrumental for
building individuals into community. If Drucker is right, NPFBOs have the potential
to greatly impact the welfare of the nation.

In business, you can measure success on a profit-loss basis, but in NPOs the
product is more abstract, an effect that it has on a need. Education itself is difficult to
effectively measure and additional faith-based components in the faith-based groups
make it almost impossible to measure effectiveness, either quantitatively or
qualitatively. If it is a challenge to measure how well we are doing, it is also possible
to hide, from our clientele as well as ourselves, how badly we might be doing.

Issues of interest are not only the typical corruption associated with occasional
religious organizations; instead, the focus is the everyday dynamics involved in
almost all faith-based organizations. For example, péople bring more than labor and

time to the mission—they often dedicate their lives. There are problems with levels of

2 Peter Drucker, “Civilizing the City”, essay, reprinted in Leader to Leader,

Drucker Foundation (Jossey-Bass, Inc., pub., www.pfdf.org/leaderbooks, accessed
Feb. 16, 2001).

3 Safford, Tim, “The Business of the Kingdom,” Christianity Today, vol. 43,
no. 13, (ILL: November 15, 1999), 46.

* Ibid.
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dedication, of people comparing themselves to each other, and of people bringing
various expectations of appropriate behavior.

In the past, religious tradition or affiliation made loyalty a strong determinant
for membership, but the mobility, independence and narcissism of the current culture
indicates that successful organizations must have an initial appeal or attractiveness to
gain participants, and they need to continually re-attract them to maintain them. It is
certainly a challenge to do this without looking to charisma, showmanship and charm
as the highest values for leadership. A media-immersed generation looks for a certain
entertainment factor where they participate.

On the other side of the coin is the search for significance. The attempt to
counter-balance the fickleness of the culture leads some to “attach” to an entity or
organization when meaning is found for the individual. This is observable in cults as
well as in otherwise healthy organizations. In this thesis, this is called ‘investment’.
People invest portions of their lives, not just their money, in whatever gives their lives
meaning. It might be family, career, golf, or an NPO. In some cases, too much of a
good thing leads to burn-out. I am in the field of nonprofits, so my perspective is not
without bias, but I cannot think of any person that I know very well that has not been
severely burned by dynamics in an NPO. NPOs have a way of pushing the
boundaries, intending only to do good, but sometimes abusing their own, normally in
the name of serving the mission. This pathology, especially regarding faith-based
schools, is the focus of this thesis.

Of course, this phenomenon is not limited to faith-based organizations—it is a
factor of many non-profit or cause-based projects, including education in general. I
have found the same perception of burn-out among staff and volunteers in various

causes. In the words of one man involved in environmental crusades, “You give
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everything for the cause, but then the cause uses you up and throws you away. It does
not give anything back.”

Some of these problems are the inevitable result of the psychological and
personality types of people who become involved in causes, but this would only
explain a small percentage, such as those who completely lose their identity in a cult.
But from the leadership point of view, the dynamics should still be examined, so that
volunteerism can appeal to a wider base of people and so that this intense burn-out
can potentially be avoided.

All types of organizational leadership have common factors, but each system
has unique elements and demands. Because so many of these faith-based private
schools are related directly or indirectly to churches, the dynamic of the
employer/spiritual leader in conjunction with staff/follower loyalty and vulnerability,
is an element in this project. This thesis will attempt to look at the special effects
some of these particular dynamics have on leadership and the cultural climate. Faith,
dedication, loyalty, credibility, vision, morality, and many other elements play a part
of the cultural climate. The “flip side> can be the possibility and propensity for
spiritual manipulations of others with the use of culturally appropriate language or
guilt-trips that exploit the vulnerability of others.

The Peter Drucker Foundation and the Barna Institutes® have done a great deal
of research focusing on what makes a good leader. However, there is less emphasis
on what goes wrong in leadership, especially as it relates to human dynamics and
failings, not merely corruption. While most non-profit leaders feel heavily weighted
with the responsibility to lead with integrity, they may not objectively comprehend

the perceptions from outside their own subculture well enough to see how their

> Jean Maria Arrigo, Claremont College, researcher in Military Intelligence
ethics, interview by author, August 2000, Las Vegas, NV, telephone.

® Barna Research Institute, [Christian research website] (accessed until April
13, 2001) available from www.barna.org., internet.
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actions and attitudes affect other people. They have tremendous impact on those
whom they lead, and their systems have impact on whom they serve. I hope this study
spawns some discussion about such issues, and challenges leadership to see

themselves and their systems a little more clearly.

The World Exists Only by the Breath of School Children
Baba Mezia IT’

It would be difficult to overestimate the importance of education in the
evolution of Western culture. The influence of Jewish, Greek, Roman, Muslim and
Christian traditions thread through more than thirty-five centuries. While the word
“school” is not mentioned in the Old Testament, there are at least thirty-four root
words in the Hebrew language that refer to teaching or teacher.® Historical evaluation
of the progress or regression of any given period of Western history, in large part, can
be attributed to the continuum of education. Muslim tradition kept the classics alive
during the Western Middle Ages.9

Paul Kienel recently spent the first year following his retirement from the
Association of Christian Schools International researching twenty-three libraries in
ten countries to compile the first volume of a History of Christian School Education.
Modern European and American education is rooted in Catholic Brethren and
Lutheran origins, with significant contributions by John Calvin and John Knox. For
two centuries, the Catholic Brethren of the Common Life, founded by Gerard Groote

of Holland, emphasized the importance of a pious life in hundreds of schools

’ Baba Mezia II, 11. cited in Barkley, quoted in Gangel and Benson, quoted
by Paul A. Kienel, in 4 History of Christian School Education, vol.1l, (Association of
Christian Schools International, CO, 1998), 5.

8 Paul A. Kienel, 4 History of Christian School Education, vol.1, (Colorado
Springs: Association of Christian Schools International, 1998), 28.

? Ibid., 101.
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throughout Europe. The Brethren introduced student research projects, class reports,
story-telling, question and answer, visual aids, plays, and grade-level distinctions.
This was the era that benefited from the invention of the printing press, so an
explosive growth in education would be something of an expected occurrence.

Martin Luther, who attended a Brethren school, was a major educational
reformer.'® He restored some ancient ideas, such as music and gymnastics, and
instilled some original ideas, such as educating everyone—including girls. Luther
also promoted the concept of women teachers. Luther molded the focus of education
back to grammar, rhetoric, ancient languages, and the Bible.

One of the most significant of Luther’s contributions was that of the study of
natural science—the process of observation. John Calvin’s contribution was the
development of large, formal organizations, based on the influence of Johannes
Strum, who built a city-wide Christian school system in Strassburg, Germany (now
France)l ! Because schools for everyone was a new concept, Luther proposed less
than two hours of classes per day, but Calvin’ and Knox’s schools were far more
structured. Both Calvin and Luther secured measures of public support for their
school systems. Luther’s schools eventually became publicly owned, while Calvin’s
schools received funds from civil fines."?

Colonial churches as well as their compulsory schools were publicly funded
for decades. Any resemblance of a forced national religion ended with the passage of
the Bill of Rights, but communities sponsored religious schools with public monies
well into the Nineteenth Century. Religious education was considered an important
element of a well-rounded education, which was merely an extension of the

community values. But by the end of the twentieth century, religious education was

' Ibid., 195.
"' bid., 218.
- 121bid., 220.
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not considered an appropriate element of public education. The current growth in
faith-based private schools may be partly driven by the secularization of public
schools and their current value-neutral status. People often opt for private school
because of the values.

The demographics involving private schools are outlined in Chapter Two.
According to the NCES, one-fifth of America’s schools are faith-based schools.
According to the same research, ten percent of the nation’s students attend private
schools. Currently, integrated religious education is an elective option available only
to those who can pay tuition for a faith-based school or afford to use home schooling.
Parents who currently support private schools likely expect either integrated religious
education or superior education, or a combination of the two. Some parents are
motivated to choose private school primarily because of the religious instruction, and
others may be there “in spite™ of the religious education (they tolerate the religious
aspect) because they want old-fashioned values and a good education Chapter Two
looks in more detail at why leadership in nonprofit organizations should be studied,
including Peter F. Drucker’s philosophies for restoring community in America and
why FBOs have a role.

Chapter Three summarizes some of the past century’s well-known ieadership
theories. Management of Organizational Behavior, by Paul Hersey and Kenneth H.
Blanchard, is used for a brief summary of theory.r3 This thesis does not adequately
discuss their conclusion—that the reason research is inconclusive in finding a specific
model of ideal leadership is because leadership is situational. It is indeed situational,
but there are many variables that contribute to such situations, such as temperament,
perspective, moral inversions and self-deceptions. In addition, NPOs are not

measured by profitability, so leadership needs to be that much more people-focused.

" paul Hersey and Kenneth L. Blanchard, Situational Leadership, 6™ edition,
(U.S.: Prentice-Hall, 1993).
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A contrast of task-centered leadership with employee-centered leadership concludes
the chapter, along with a discussion of what it truly means for leadership to “trust”
workers.

Unmasking Administrative Evil, a book by Guy Adams and Danny Balfour,
forms the framework for Chapter Four. Adams and Balfour discuss the elements in an
organization that cause harm, even though the ‘players’ in the organization do not set
out to cause harm. These elements range across moral inversions, ‘two-faces’,
technical-rational approaches, institutional biases, and masks that prevent actors in
organizations from seeing their actions objectively.

Ethos and climate describe an environment, a dynamic, an atmosphere of a
particular culture or place of work. The climate in a happy, successful school would
be expected to be supportive, nurturing, safe, etc., or a negative climate could be
tense or distrusting. The ethos during a race riot would be expected to be ‘charged,’
guarded, volatile, emotional, distrusting, but a positive ethos can feel safe and
supportive. Institutional bias refers to a “state of mind” among co-workers that is
affected by the ethos of the institution.

There is no shortage of writing on ethics or on leadership. Those in leadership
know they are supposed to be moral and upright, but are perhaps lacking some of the
understanding of how to get there, or, more realistically, what keeps them from
getting there. Understanding organizational dynamics, the very “humanness” of
human organizations may help in the practical applications of morality and ethics.
Leadership researchers have searched for distinctive traits and attitudes that make
some leaders more successful than others, but most of the research is inconclusive
and empirically unprovable. The issues of ethical leadership in business, including
churches, focus most often on honest and moral business practices, but the issues,
especially for an FBO, actually go more deeply than that. Marte Tilton, ex-wife of

televangelist Robert Tilton, says, regarding a PrimeTime Live expose (on reported
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10
opulence and extravagance),l4 while the television accusations were not true, “all of
the stuff they reported didn’t even relate to what needed to be exposed. The media
could never expose the cause...” 15

Chapter Five ties these elements in with some of the distinct dynamics within
FBOs, especially in relationship to the mission. The preceding three chapters covered
more general issues, but this chapter narrows down to some of the specialized
dynamics among conservative Christian groups. Some of these refer to the investment
mentioned before, as well as expectations. There are issues of maintaining the
mission, and of preserving the institution. Keeping the mission focused requires
keeping those involved on the same page, and organizations historically have used
various methods to ensure the loyalty and dedication of their members. If the
organization convolutes to where it needs the mission to keep the organization
existing, rather than needing the organization to fuifill the mission, then engaging the
loyalty of the membership can be that much more essential. Then unorthodox or even
immoral means may be used by some to gain loyalty.

Chapter Six looks at the special problems that come from the church and
school relationship and the effect that has on the mission. Because most faith-based
schools are sponsored by a larger organization, schools are also under the “umbrella”
of the First Amendment. This indicates very limited governmental regulation
balanced with a great deal of autonomy, which gives FBOs the ability to be flexible.
Churches run these schools, but the school is only a part of the operation of the
church. The determination the churches’ own vision can have significant positive or

negative effect on school. Chapter Six also discusses some of the problems and

14 Mark Haville, The Signs and Wonders Movement Exposed, (Middlesex UK:
National Prayer Network), video tape.

15 Carol Chapman Stertzer, “She Found the Grace to Forgive,” Charisma
Magazine, vol. 26, no. 1, (Lake Mary, FL: August, 2000), 103.
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11
challenges involved in leading such schools. It looks at what makes them distinct
from their public school counterparts.

Because parents entrust their children to an educational institution, there is a
responsibility for the institution to provide the services for which they have
contracted, or to be honest when they cannot. This is not to say that faith-based
schools are in any way directly dishonest, but that because of cultural climates,
institutional biases, and organizational ethos, they can be less than objective in their
own self-analysis.

Chapter Seven deals with additional issues that are somewhat unique to the
Conservative Christian movement, as well as some dynamics such as temperament
style, which are not unique to FBOs, but apply to the situations found in FBOs.
Merton’s “Strain” theory helps to explain some of the stages of involvement in issues
of life.'® Merton theorized that people behave outside the expected norms (deviancy)
when there is a “strain” in the mission (goals) of the organization and the individual’s
ability (mean) to reach those goals. There can be very high and demanding “goals”
within faith-based organizations. If those goals seem to become unattainable, either
individually or corporately, there are dynamics which Merton’s theory illuminates.

Those in organizations understand that all are human and fall far short of
perfection. People have to “ put up with each other —learn to get along—overlook
each others faults, etc.” Co-workers in an FBO can be compared to rocks in a
tumbler, polishing off each other’s rough spots. But how do members of the
organization determine when the imperfections are more than mere human flaws?
How does one determine what is to be tolerated and what needs to be expunged?

Jesus said not to judge in the famous passage, “Do not try to take the splinter out of

16 Robert K. Merton, “Social Structure and Anomie”, American Sociological
Review, Vol. 3, No. 6 (October 1938), 672-82.
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your brother’s eye until you have taken the plank out of your own.”'” Almost as well
as western culture knows that Jesus Christ told his followers not to judge, they know
about an incident in the temple, where Jesus prepared a whip and used it to disrupt the
financial affairs of the religious system of the day,l8 apparently “judging” their
desecration of the temple. There appears to be stark contrast in the two teachings
from Jesus, of not judging on the one hand, and then judging so concretely and
completely on the other. One can find perspective in Ecclesiastes however; “A time
to embrace and a time to refrain from embracing, a time to tear down and a time to
rebuild. A time to tear and a time to mend. A time to be quiet and a time to speak
up.”19 The problem for humans, however, is when to apply which, or even when to do
nothing.

Determinations of deviancy are very significant issues in the faith-based
community. Written and unwritten ‘codes’ of acceptable and unacceptable behavior
often distinguish groups and preserve groups. When are these distinctions healthy,
and when are they abusive? All organizations have certain ‘codes,’ which bring
dilemmas to the day-to-day processes. Is lying merely a human failing, such as a
mistake or a character flaw? When do daily actions change from “managing” to
diabolical manipulations?

In assessing a problem, circumstance or situation, how does one determine
whether the problems are caused by institutional ethos, a failing of individual ethics
20

or the result of true corruption? Jonathan Edwards determined three levels of flaws.

He talked about a level of human failing, which might be from lack of experience or

'7 Matthew 7:3, NASB.
'8 Mark 11:15-17, NASB.
19 Ecclesiastes 3:4- 7, NASB.

20 yonathan Edwards, “Of Censuring Professing Christians,” The Works of
Jonathan Edwards, Vol. 1, (1834, reprint, Avon, GB: Banner of Truth Trust, 1992),
415.
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another cause. The second category is a failing that comes from sin. This should be
corrected, according to Edwards, by a peer. This third category is the hypocrite. We
tend to view the hypocrite as more of the second category, but Edwards considered
the hypocrite, the person who knowingly did wrong and did not care, as beyond
correction, except that God restore him.?!

There are also issues of forgiveness. Even when it is determined that someone
has done something wrong, and they appear to be repentant, there are decisions to be
made about applications of appropriate consequences. This is an enormous element of
our judicial system, regarding remorse and attempting to consider rehabilitation as
part of our system. As confusing as it is for judges and juries, there is a less visible,
but very conscious element of this in every faith-based organization.

The balance of what to tolerate in each other, what to correct and what to
ignore, is at the heart of the challenges that come from working and supervising other
people in any workplace setting. But in an FBO, there are more issues on the table
than job performance. Translating universal expectations into policy for the actors
involved in organizations requires defining, projecting, anticipating and preventing
very human problems. Of necessity, codes monitor actions, not attitudes. Codes
address specific policy decisions. In faith-based organizations, written and unwritten
codes involve a state of “being,” which is much less tangible and therefore, more
difficult to translate into policy. Doing the right thing is important, but it is much
more powerful for people do the right things because behavior is an extension of good
character—honesty, virtue, honor, humility, and respect. That person does not need a
code, he does the right thing due to his character. Codes and standards should be
safety nets—not words that merely codify what one can or cannot get away with. Our
culture, with its dedication to freedom, cannot depend on externally forced codes of

behavior to maintain healthy organizations.

2! Ihid.
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Chapter Eight focuses on some of the individual moral choices that affect
organizations. Being a minister, nun or a priest is not a vocation that can be set aside
when a time card is punched. The likelihood that society imposes additional
expectations can be assumed—when one thinks of the word “hypocrite” it is likely
that a person thinks first of someone religious or involved in a religious vocation.
Books of ‘codes’ can attempt to address ‘who or how to be’, and Christians even have
a code book of sorts, called the Bible. But often its direct application is considered
outdated, too hard to achieve, theoretical, not practical, or not fully understood in
context. There are those who understand and embrace this as a code of conduct, but
even for those, there remain disagreements and conflicts over interpretation and
application.

Working in a mission-focused organization can bring distinct dilemmas
concerning pressures that the systems can bear on individual ethics. This thesis will
also look at some general ways personality, leadership traits and virtue, attitudes, and
personal character affect leadership in NPFBO. “Why moral people do bad things?”’
is illustrated by a diagram in Chapter Eight, used to analyze some of the elements
involved in that issue. Inspirational sources for these sections include Sissela Bok’s
Lying, Jonathan Edward’s Religious Affections, Warren Wiersbe’s The Integrity
Crisis, David Wells, No Place for Truth, and David Nyberg’s The Varnished Truth.
22

The Varnished Truth discusses lying and self-deception. Some of his concepts

are considered in the context of moral inversions such as when people determine that

22 Sissela Bok, Lying, Moral Choices in Public and Private Life, (New York,
Vintage, 1978); Jonathan Edwards, edited by James Houston, Religious Affectations,
(Bethany House, MN, 1996, originally published Multnomah Press: 1985); Warren
Wiersbe, The Integrity Crisis, (Nashville: Thomas Nelson, 1988); David Wells, No
Place for Truth, or Whatever Happened to the Evangelical Theology? (MI: Eerdmans,
1993); David Nyberg, The Varnished Truth, (ILL: University of Chicago Press,
1993).
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they must lie or deceive for the higher good or delude themselves into believing that
their actions are moral. Nyberg says that moral people have the most need to delude
themselves because they think of themselves as moral people. Immoral people do not
need to delude themselves. They do not care.

Because the conservative Christian movement is concerned with Divine Law
and higher law—that all truth is not relative—it may have neglected to address the
fact that two moral people can reach different conclusions in an organization. In such
a case, both can be completely convinced that they have the ethical and moral high
ground and therefore the other does not.

Integrity is a matter of being integrated, or ‘complete’. A person of integrity
has to be willing to look at themselves and examine their own motives. “People with
integrity have nothing to hide and nothing to fear.””” Perhaps, at least in most
instances, the mystery of determining the higher good is a matter of sorting through
one’s own filter of agenda, pride, desires, ego, and institutional biases. It is better to
go through these processes and have the confidence that comes from integrity,
knowing the style, temperament, strengths and weaknesses, than proceeding from
hubris, and finding, after the fact, that one could have avoided harm.

Organizations as well as individuals must be challenged to be moral agents.
They must be willing to self-assess, to take a hard look at the masks, the moral
inversions, the bureaucracies that cause harm for which it seems no one is “to blame.”
It is true that a whole is no more than the sum of its parts, but organizations are
responsible, even if it is part-by-part, to be honest and moral, and to correct or

expunge the elements that do harm. St. Augustine, in his essays, “On Lying” and

2 )
23 Wiersbe
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“Against Lying,” relates that it is impossible to do immoral acts in the name of a
moral agency.24

Ecclesiastes 3:3 also says that first one may have to tear down and then build
back up. It would be presumptuous to assume that anything presented in this study is
definitive. It has been more a matter of trying to identify several appropriate variables
of philosophy, sociology, education, organizational theory, theology and experience
to try to dig through the layers and look at the “leaks” that are soaking the ground on
which we are trying to build a foundation. Fixing the “pipes”, the conduits of
authority and influence, will, in turn, cause solutions to flow more consistently,
bringing moral organizations to the place of influence where they can truly be a

resource to assist in building community.

2 st Augustine, “Against Lying”” From the Retractations, Book II. Chap. 60.
Translated by the Rev. H. Browne, M. A, Christian Classics Ethereal Library,
Calvin College, May 27, 1999, www.ccel.edu.
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CHAPTER 2

WHY STUDY PRIVATE SCHOOL LEADERSHIP

At the beginning of the Twenty-first Century, American educational systems
are challenged with enormous difficulties. There are no simple solutions. Whether the
problems are within the schools, or if significant social problems are merely reflected
in the schools, is a continuing debate. Public schools, as all large organizations, are
fraught with ethical issues and challenges. This thesis does not address problems of
public school, but rather the problems of private schools. The issues brought forward
here are not discussed because the problems are worse than those in public schools,
but because they exist, and because public trust is placed in private schools to provide
something that public school does not.

This chapter looks at the importance of nonprofits in general, and private
schools in particular, to the community. It also gives a brief review of the background
of religious liberty, and the protections those concerns define—a guarantee of
freedom of religion and a protection against a governmental establishment of religion.
The current dialogue concerning such related issues is a factor in the growth of faith-
based schools, and is also a factor in how they see themselves within the social order.
I will not argue for or against school choice (vouchers) in this thesis. I will attempt to
deal with issues regarding the organizational dynamics in nonprofits: how those
dynamics affect leadership and how the dynamics are affected by leadership.

For almost twenty years, the private school sector has been seriously analyzed

to find if there is some secret of success in private schools that can be replicated in

17
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public schools.' Information comparing how private and public schools are organized
and governed, as well as information comparing their relative academic effectiveness,
is now commonly used in discussions about how to improve education worldwide.
For example, does a more autonomous organizational structure—a form of site-based
management—make private schools more effective because they can construct
solutions at levels that are closer to the problems? Or does a centralized
administration consolidate services and gain benefit from a wider base of experience
and knowledge? In other words, local autonomous school administrators have the
power to make a school better but they also have the power to make it worse.

There are generalizations made about private schools as well as public, but
neither should be stereotyped. “School sector [public or private] is not a simple
organizational fault line running through the nation’s schools.”™ A 1990-91 statistical
study comparing private and public schools found that some private schools, such as
large Catholic schools, had more similarities with public school (leadership
educational levels, class size, staff-student ratios), than Catholic schools did with
other private schools. This particular study, a 1996 NCES Statistical Analysis Report,
How Different, How Similar?, divided Catholic schools into parochial, diocesan, and
private order categories, and found that two of the Catholic school groups and the
unaffiliated faith-based secondary schools bore administrative similarities with public
school regarding the size of administration. So in this typology, a particular group of
Catholic schools was more similar to public schools than to a different category of

Catholic schools. These studies collected national and regional data in six

: Greely, Andrew, Catholic High Schools and Minority Students, (New
Brunswick: Transition Books, 1982), 111.

2 Baker, David, Mei Han, Stephen Broughman, How Different, How Similar?
Comparing Key Organizational Qualities of American Public and Private Secondary
Schools, National Center for Educational Statistics, Statistical Analysis Report,
(October 1996, NCES 96-322), ix.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



19
organizational domains of seven categories of private schools: educational goals,
professionalization of principals, size and compensation of staff, levels of critical
decision-making, and curricular e:mphasis.3

Public school districts and states budgeted an average $7,316 unadjusted
dollars per enrolled student in 1999,4 to provide a public school education to the
citizens of their respective states. Funding for the per-pupil expenditure is raised
largely through property taxes, therefore, the general population funds public
education, whether or not they have children. Numerous federal programs also
provide additional funding for education. Proposed voucher programs are normally
smaller percentages or flat rates that are smaller than the per-pupil expenditure.
Private schools are funded by tuitions, grants and contributions. A few states provide

partial funding, in the form of textbooks or transportation to private school students.

If Private Schools Are The Answer, What Is The Question?

Problems facing the public schools are, in a large part, social problems.5 The
2000 Phi Delta Kappa/ Gallup Poll showed problems with discipline were perceived
as the second most significant issue that public schools face, after funding.
Previously, it has been the top concern. Public schools have become a social agency,
a community in themselves. Schools have become both a sample microcosm and a
protraction of the problems that plague society. In the 1998 poll, drugs, discipline,
smoking, alcohol and teen-aged pregnancy all earned a seventy-one percent or higher,

respondents marking the issue either very serious or fairly serious. Fighting and gangs

3 Ibid.

% Table 170, nces.ed.gov/pubs2000/digest99/tables/PDF/Tablel70.pdf,
downloaded March 31, 2001.

> Henry Steele Commanger, The People and Their Schools, (Bloomington,
IN: Phi Delta Kappan, 1976), 31.
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were rated sixty-four percent and fifty-seven percent respectfully. It did not change
much in the 2000 poll.

In another area new to the [2000] poll, respondents, by a margin of
65% to 25%, indicate that the public schools should give more
emphasis to teaching about environmental issues. However, this
objective is not as strongly supported as is giving more emphasis to
teaching about drug and alcohol abuse or teaching about racial and
ethnic understanding and tolerance.’

In the indisputably changing dynamics of traditional family and community,
schools are increasingly regarded as the social problem-solving agency. Conflict
resolution, character education, multi-cultural emphasis, health and disease
prevention, just to name a few, are issues that have moved from being a matter of
family influence and determination, to becoming curricular ma_tters.7 The use of
school systems to disseminate social values is an unavoidable development and some
teachers decry this for two reasons. One is the ever-present challenge to teach value-
laden subjects in a reportedly value-neutral atmosphere, and the other is the literal
classroom time that must be devoted to subjects other than academics.® This dynamic
is in contrast to faith-based schools, which can, by definition, discuss and impart the
values that reflect the sponsoring organization, which in turn, is protected under the

First Amendment.

® Lowell C. Rose, “The 32" Annual Phi Delta Kappa/Gallup Poll of the
Public’s Attitudes Toward the Public Schools”, Phi Delta Kappan, Phi Delta Kappa
International, P.O. Box 789, Bloomington, IN 47402-0789, 2000.

7 Thelbert L. Drake and William Roe, The Principalship, 4* Ed.(Macmillan
College Publishing Co., 1994), 7.

8 Dr. Gail Dixon, principal, UNLV Educational Administrative Class,
including discussions with public school teachers,1996.
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Over Six Million Children Attend American Private Schools

According to a 1996 U. S. Department of Education, Office of Private
Education report based on 1990 to 1991 data, one out of ten American children attend
a private school and one-fourth of American schools are private.9 A 1996 National
Center for Education Statistics lists the number at 6 million out of 46 million, or
thirteen percent.lo The private schools are generally smaller than public schools, and
this fact accounts for the disproportionate figure—that ten to thirteen percent of the
students in American attend one-fourth of the schools. The fact that a quarter of
American schools are private indicates that attention is appropriate as to why they
exist, whether they are effective, and how they are administered. Faith-based or
sectarian schools represent eighty percent“ of these private schools nationally. This
means that twenty percent of the nation’s schools are sectarian or faith-based.

Research also studies whether removing economic barriers to private schools,
and thereby offering more choices, might address some of the problems of education.
One of the proposed remedies on the table is a system of vouchers. Voucher plans
vary from program to program, but generally speaking, vouchers refer to an amount
of public money given to a parent to use for an educational alternative. Under a
voucher plan, the child’s designated public school may be augmented or replaced by
choices between a different public school, tutoring, magnet, charter, home or private
school.

There is a perception that if the economic barriers are removed, then parents

could elect private school and more options for a better education would be available

? Ibid., 6.

'° Donald McLaughlin and Stephen Broughman, Private Schools in the
United States, a Statistical Profile, 1993-94. A Survey Report, NCES 97-459, (U.S.
Department of Education, June 1997) 1, downloaded March 4, 2000. www.
Nces.ed.gov/pubs/digest 97/97983, html.

" 1hid.
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to them. Vouchers are forms of funding that parents or children can use to attend a
school, other than their designated neighborhood public school. There are various
voucher proposals, and they vary by funding sources, inclusion or exclusion of faith-
based programs, and by amounts of money. The general theory is to put a portion of
that per-pupil expenditure money or the federal program money into the hands of the
parents to use in schools that they choose for their children. This is why proponents of
vouchers refer to the issues of “School Choice.” Under the theory, parents can use the
vouchers to pay for education for their children in whatever venue the parent deems
most effective.

Voucher programs and school choice plans are controversial for many
reasons. One argument is that vouchers would drain the most motivated and
interested families out of the public school systems. Opponents also theorize that
vouchers would drain resources out of the public school system. In one way this is
true. If legislators set a cap on total funding, then there is a limited pool of resources
for distribution; but, in another way, it is not true. Per-pupil expenditures are “‘per
pupils in a public school”, and, for a student currently enrolled in private school, no
one gets public money—no tax dollars are funded for that child. If a system of
vouchers is instituted, funding for current private school students would be new
funding. Parents, who pay for their own children in private school, often believe that
they are paying for two educations — one through their taxes and one at private
school. In a more accurate sense, however, property tax assessments are not limited to
households with school-aged children, so parents who pay tuition to a private school
are not actually paying for two educations—they are helping to pay one, as all
property owners do, plus funding an additional one, the education at the private
school. Tuition itself renders any choice non-existent for many American families.

Many in two-income households cannot even home school because they cannot
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afford to stay home. Thus, public school is currently the only choice for most
Americans.

To place public and private schools alongside each other for comparison is
very misleading because there are many factors involved in the perceived differences
of quality of education.

Public schools may not restrict their enrollment, but admission to private
schools is selective. Public schools are often cumbersome bureaucracies. They have
to deal with statewide equitability issues and offer special education programs,
regardless of the cost. They must deal with strong unionization and collective
bargaining, and therefore cannot deal as straightforwardly with many educational
issues as can their counterparts in the private sector.

On the other hand, private schools must generate their own funding which is
an enormous obstacle in itself. the While per-pupil expenditure in public school goes
largely for salaries, supplies, and overhead expenses, tuition in a private school is also
stretched to fund facilities as well. This fact, and the lack of any unionization, means
that private school teachers usually work for significantly lower salaries and have no
collective bargaining benefits, tenure, or automatic arbitration except as provided by
that state’s general labor laws. They have benefits as are provided by the school itself,
which rarely includes retirement. Some do not even have health care insurance.

One fifth of the nation’s private schools are not faith-based, and a significant
number of those are for profit, or business ventures, which may have a somewhat

different climate than a NPFBO.

The Faith Part of Faith-based
An additional issue in the voucher discussion is, of course, religion. As noted,
four-fifths of private schools are faith-based. This is often the reason for which the

schools were founded.
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Not all nonprofits are faith-based, but, generally speaking, almost all FBOs
are nonprofit. (The exceptions would be bookstores, music labels, etc., which are
business ventures, but have a faith-based related theme). As mentioned, twenty
percent of the nation’s schools are faith-based. Some voucher programs are designed
for secular schools only, but these are problematic. This solution still leaves eighty
percent of the nation’s private schools inaccessible to the economically
disadvantaged. This solution can also be considered discriminatory, especially since
parent and/or student funding by the government for use in pre-schools and post-
secondary schools has been found constitutional.

Regardless, the fact remains that, in the case of using vouchers, money from
public sources will end up in the hands of faith-based institutions, which will, in turn,
support the institution. The great debate centers upon whether or not this constitutes a
governmental “establishment of religion”. The counter discussion centers on whether
the exclusion of such schools constitutes a “discrimination of” or an “interference

with” religion.

The Study of American Organizations

Peter F. Drucker, sometimes called the guru of modern organizational
management, is now in his nineties. He is considered a leader among leaders because
he considers leadership, not only from the vantage point of business, but in terms of
what leadership needs to be to build community. For most of his life, Drucker
addressed leadership and management needs of the business world, but has recently
given the most attention to the management of NPOs.'"?

Drucker has written on leadership since he observed the contrasts between the
systems of pre-war Germany and the climate and organization of post-war America.

The contrasts of those cultures, in combination with the cultural evolution from the

12 Safford, 46.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

24



post-war period to the present, have led him to seriously consider leadership among
nonprofits to be worthy of a great deal of attention.

As a teen, he moved from his home in Austria to Germany, where he watched
the rise of Hitler. Drucker wrote his first book admiring a nineteenth-century Jew, and
the book was banned and burned when the Nazis took power in Germany. At the age
of 24, he moved to England. His experience watching the rise of Nazism is
foundational for everything that Drucker writes. “He is haunted, not so much by
Hitler as by the vacuum that Hitler filled. The Europe of Drucker’s youth lost its way,
economically, spiritually, governmentally. Europe lacked ‘management,” which
Drucker defines as the ability to make human strength productive under new and

challenging conditions.” '3

Instead, Europe ...was fixated on nostalgic memories...Drucker’s
work is dedicated to ‘never again.’ He says, ‘to make our institutions
perform responsibly, autonomously, and on a high level of
achievement is ...the only safeguard of freedom and digm’ty.”'

Drucker moved from England to America before the war started, and saw the
contrast between a bitter and despairing Europe and a hopeful and cooperative
_America. Hitler was defeated less by bravery and more by industry.

When Drucker started writing, at mid-century, America was only a few
decades into the development of the assembly-line and the Taylor method of top-
down management, which took over American business from the 1920’s. Theories
centered on ways of conceiving work; that anything can be done, not just making
tanks and cars, if the larger task is broken down into smaller tasks, and management

can manage to make all of the smaller tasks come together into one product.

3 Ibid.
4 1bid.
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Drucker conceives of American culture as a society of organizations. When
Drucker started observing and writing about management and organizations, there
was not a business school or how-to management book in existence. While
organizations were not new, they were forming a pre-emptive role in our culture,
forming new heroes, “forcing ‘great leaders’ to show that they could exert their
powers through vast bureaucracies.”"” Huge organizations, family-owned
proprietorships, were relinquishing management to hired experts who were specialists
in managing people to achieve a common goal.

Before World War I, only one out of twenty people lived and worked in the
city. Even in the most industrialized nations, the rural population was still the
majority. Most made their livings through agriculture. By the end of World War II,
twenty-five percent of Americans lived and worked in the city. 16 Now, at the
beginning of a new millennium, a scant fifty years later, only five percent of the
industrialized world does not live and work in an urban area. This is significant

because, as Peter Drucker relates in his essay, “Civilizing the City”,l 7

there is no
historical precedent for a civilization evolving from ninety-five percent rural to
ninety-five percent urban in less than one hundred years. This brought numerous
cultural changes which led to the development of theories to deal with the new
economic, social and business patterns that had not been needed in a more rural,
independent America of the Nineteenth Centu.ry.18

Traditional community, according to Drucker in “Civilizing the City”, was

forced upon the rural population by inherited and established social dynamics. People

in rural communities both needed and tolerated each other. Community, in the rapid

' bid.
' Drucker, “Civilizing the City.”
7 Tbid.

'8 Ibid.
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developments of city life, inherited little tradition. Systems were coming into
existence, with few initial unifying factors outside of ethnicity or inherited
institutional commonality, such as religion. Ethnicity, religion and work became the
cohesive factors for establishing a semblance of community. People quickly
developed commonality in the neighborhoods, schools, churches, and of course,
common work experience. The common work experience was a large factor
influencing community, especially as particular new large industries attracted large
numbers of people to fill the new jobs. This put Americans in a relatively new
position—that of having to create new social order, forming new associations. Before
that, social order was more or less imposed by a combination of tradition and
circumstances.

Drucker identified evolution of the organization as the factor that drove the
transition from the abandonment of our established communities—such as family,
farm, neighborhood—toward an artificially assembled community, where people
were in combination with those with whom they had nothing in common but work.
He theorized, at first, that community could be established in the corporate world. In
1943 Drucker wrote The Future of Industrial Man; what he proposed then what he
called the “self-governing plant community.”lg But he does not consider that any kind

of solution now:

Fifty years ago, I believed the plant community would be the successor
to the community of yesterday. I was totally wrong. We proved totally
incapable of that even in Japan. The reason is that everyone does the
same job. What holds them together is what they do from nine to five,
and not what they aspire for, what they live for, what they hope for,

. .. 20
what they die for. That’s a community.

19 Ibid.
20 safford, 46.
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If Drucker has given up on business to create community, he never thought

that government could provide community—the “more we ask of government, the

more frustrated we feel.””' He believes that nonprofits are the hope for the future.

“Nonprofits give disengaged workers a place to make a contribution through serving

others. They draw rich and poor into a web of common concern.”>

Nonprofit Organizations —the Two Sides of the Solution®
Leadership development is needed in all three sectors, but Drucker is currently
focused on nonprofits because he believes the potential effectiveness of these social

agencies contains hope for developing community in cities.

Only the institution of the social sector, that is, the non-government,
non-business, nonprofit organization, can create what we now need,
communities for citizens and especially for the highly educated
knowledge workers who increasingly dominate developed societies. ..
Only nonprofit organizations can provide the enormous diversity of
communities we need—from churches to professional associations,
and from community organizations taking care of the homeless to

heaith clubs.?*

Drucker also says that nonprofits also provide for the second need of the city,

the need for effective citizenship for its members.

Only the nonprofit social sector institution can provide opportunities to
be a volunteer and thus can enable individuals to have both: a sphere
in which they are in control and a sphere in which they make a
difference.?

2 Ibid.

22 Ibid.

> Safford, 46.

%% Drucker, “Civilizing the City.”
% Tbid.
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Within Drucker’s organizational sectors, faith-based hospitals and private
schools have a foot in each of these classifications. While they are largely social
agencies, private schools, from preschool to college, are also businesses. But, because
they also mirror services of the government sector in their respected services and
administer forms of government regulated licensing and health and safety codes, they
bear some similarities to the government sector, as well.

The management of volunteer organizations brings unique challenges. Some
faith-based nonprofits use a top-down structure of management, but they are still very
dependent on the good will and dedication of the grass roots to fulfill the mission. An
organization as large as the Red Cross is nothing without volunteers, both to do the
work and to contribute to the cause. Even a “top-down” model of management in an
NPO requires people skills, which may not be essential for success for a top-down
manager of a profit-driven business. For example, if a company provides a product
that many people need, then the company will likely be successful, depending on the
management and demand for the product. Public relations are important to the
company, as recently observed in the tobacco and utility industries, but the products
continue to sell because there is demand. Sexual harassment and discrimination
judgments have been found against major international companies, but the companies
did not go out of business, because people continued to want the product.

In an NPO, however, in an abstract way, credibility and the ensuing public
relations are the operating capital. If a private school has a poor reputation, no one
will go. If a large enough scandal involving a religious organization is exposed, the
ministry will fold. If a published photo of the spokesperson for “save the seals™ shows
him shouldering a large shotgun with his muddy boots on the head and rack of a large
dead elk, the organization may suffer. The nonprofit does not have to have credibility
with the public at large, but it does have to have credibility with enough people to

support the organization and its mission.
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This very freedom from the profiteerism, from top-down domination, from
government and from immobilizing bureaucracies, combine to make nonprofit
agencies, by nature, capable of creative, passionate, and motivated solutions—and

potentially vulnerable to disasters.

The Religious Roots of American Education

Our nation’s educational history has a great religious tradition, and Christian
influence dominated for more than half of the 400 years of American education. From
the earliest colonies until mid-eighteenth century, there were established state
religions. A revolt against the corruption involved in the marriage of government with
the religious institutions gave rise to the passion for the First Amendment of the U.S.
Constitution. Generations of experience told our founding fathers that it was
impossible for religion to be any kind moral compass for a culture if it was also
corrupt and linked to civil governing power.

American education is inextricably linked to our nation’s religious heritage.
As North American settlements became colonies, the typical “church’ building often
served as a community center, as well as a place for worship. Since the minister,
parson, pastor or priest was often the most highly educated member of the
community, the church commonly became the place of education. He who taught
principles and precepts on Sunday often taught reading, writing and arithmetic on the
weekdays. If the pastor or priest was not the immediate classroom teacher, he often
had direct influence over the teacher who was with the children. It was a cultural
determination then and continues today, that it was in the common interest of the
community, colony, state and nation, to have an educated citizenry and therefore, the
responsibility of that same community to fund the education of its young members.
Therefore, churches and their church-run schools were funded with public monies

during a significant period of American history.
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Essentially, as our Bill of Rights states, the congress or any law-making entity
cannot establish religion or interfere with the practice of religion. This language
evolved directly as a reaction against European state religions—the remnants of
which had operated on American soil.

Issues of religious liberty are integrated with issues of private school ethics.
FBOs are theoretically protected from the intrusion of the governing forces, lest the
government be in the business of either establishing or restraining religion. The
American penchant for Freedom of Religion was born, not only out of torture and
prison in national churches in Europe, but also from political pressures and injustices
derived from state churches in Colonial America. Citizens in colonial Massachusetts
supported their ministers with a mandatory “tithe” in all townships. The right to have
the “tithe” go to support the minister of their own faith was a hard-fought political
battle, won fifty years before the Declaration of Independence. In New York, corrupt
English-appointed governors put non-Anglican ministers in prison and gave the
churches and parsonages to Anglican ministers —those 6f the Church of England.
These Anglican pastors, who had just received their pastorate via raw political power,
were inclined to be more indebted to the crown, and possibly less inclined to hold
various people in power accountable to distinct moral standards. These ministers
benefited from the arrangements, as well. Dedicated areas of land, farms called
“glebes”, were part of a powerful minister’s benefit package. It was not unheard of
for one Anglican pastor to be a bishop in one township, and a vicar another, and a
dean in yet another, all at the same time. He did not have to live, work or serve in the
parishes in which his glebes were located, or even visit, and there was nothing his

neglected parishioners could do about it.2°

%6 Marvin Olasky, Fighting for Liberty and Virtue, Political and Cultural Wars
in Eighteenth-Century America, (ILL: Crossways Books,1995), 74.
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For three-fourths of the century leaders of the Church of England
(supported by mandatory tithes) often provided a moral cover for
London appointees; dissenting ministers—Presbyterians,
Congregationalists, Baptists—sometimes challenged corruption. For
example, as Combury became unpopular, he wrapped himself in
Anglican robes: Support from the state-established church could make

it seem that opposition to him was rebellion against God.”’

By 1735, about “the time of the Great Awakening, colonists already had
begun to move the king from the center of power and to substitute a greater King
[God].” 28 As they exposed the corruption of man, the frustration over established
religious institutions remaining a prop for corruption rather than a voice against
abuse, fraud, and greed, appears to have had a solidifying effect on the dissident
voices. The years of blatant persecution of those faithful who challenged the
corruption, in combination with the sincerity established in the Great Awakening,
appear to have erupted into a passion against state established religion. This passion
rose up against the cronyism, the abuse of power, and unjustness of a organization
using religious terms for very carnal purposes.

This also coincided with the strengthening of an independent press.
Newspapers were developing the theoretical vision to gain an independent voice.
“They would be truth-tellers ready to glorify God and expose man’s corruption, even
if it occurred in palaces and governors’ mansions.”>’

The Bible clearly instructs followers to obey those in authority over them. In
Jonathan Edward’s writings during this period, an adamant respect for governmental

and spiritual authority permeates his commentary on ethics.’® But it was the

27 Ibid., 29.
28 Ibid., 83.

2% Marvin Olasky, Central Ideas in the Development of American Journalism
(Hillsdale, N.J.: Lawrence Erlbaum, 1991).

30 Edwards, Affectations.
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corruption that essentially legitimized the revolution in the eyes of the Protestants,
perhaps peppered by the “righteous indignation™ that came out of the Great
Awakening, of which Edwards was a major influence.

Religion is, for many citizens, an integral element of their core belief systems,
and efforts to separate religion from justice and from civil codes have often led to
frustration and controversy. Through rationalism, scientism, modernism and
humanism, Americans have sought a “neutral” policy-making base—looking for
ways to reach a moral consensus without imposing one particular theistic paradigm
over the whole. The effectiveness and application of pluralism, of course, depends on
one’s own paraciigm, because rationalism and humanism and the rest are certainly
worldviews, if not “religions”. In 1961 the Supreme Court Torcaso v. Watkins argued
that theistfc religions could not be favored by the Court over non-theistic religions. In
fact, in a footnote that clarifies what the Court means by non-theistic religions, we
read, “Among religions in this country which do not teach what would generally be
considered a belief in the existence of God are Buddhism, Taoism, Ethical Culture,
Secular Humanism, and others.””' There are many that believe that Humanism is the
“established religion” of the late twentieth century. These believe that a neutral
paradigm does not exist, so it is therefore impossible to find.

Some of these have turned to private FBOs, which have multiplied. There is
perception that the state does indeed, endorse one religion—non-theistic humanism,
in the attempt to be pluralistic. This is the root of some of the conflict over curriculum
and is a consideration in the issues of equitability. Parents of theistic religions have to
pay tuition to provide an education consistent with their values, while the non-theisté

do not. Humanists may consider the current education consistent with their values,

! Torcaso v. Watkins, 367 U.S. 488, 495, . 11 (1961)., quoted from David
A. Noebel, J.F. Baldwin and Kevin Bywater, Clergy in the Classroom: The Religion
of Secular Humanism, (Summit Ministries, 1999), www.Christiananswers_net.
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although many humanists are d