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Abstract

The purpose of this study is to examine the connection between education and
employment outcomes for African American males through the dual lenses of Critical Race
Theory (CRT) and Stereotype Threat (ST) in the historical context of the 1965 Moynihan Report.
A qualitative case study design allowed for the collection of rich data through in-depth
interviews designed to elicit the Black male participants’ perspectives and lived experience of
education and employment. For more than fifty years, the trajectory of African American male
education and employment has been a negative one. This study documented, in their own voice,
the African American males’ viewpoint of education and job opportunities at various education
levels. There are studies that show the persistent education gap between Black males and their
non - Black cohorts. In addition, there are studies that show a similarly persistent gap between
Black male and White male employment. However, few studies have used a qualitative approach
that sought to hear from Black males directly. This study will help fill that gap by interviewing
and gathering artifacts from 8 Black males at six levels of education; high school dropout, high
school graduate, community college graduate, and college graduates with a Bachelor’s degree, a
Master’s degree, and or a Doctorate degree. The first chapter presented the problem statement,
background on the problem, a statement of purpose, introduction to the research questions, some
operational definitions, the conceptual frameworks, my connection to the study, a brief review of
the topic literature, a brief review of case study method, limitations of the study, and the
significance of the study.

Chapter 2 reviewed the relevant literature on the state of the problem, starting with a brief
history of Black male education and employment in America since slavery. The chapter then

reviewed the relevant literature on the dual conceptual frameworks, and the Moynihan report as



historical context for the study. Next, chapter 2 reviewed relevant studies on Black male
education and employment. Chapter 2 summarized the status of Black males in order to set the
stage for this research examining the Black male perspective through the lens of Critical Race
Theory and Stereotype Threat.

Chapter 3 reiterated the conceptual frameworks of CRT and ST, in the context of
Moynihan Report. The rationale for choosing the qualitative research methodology and the
multi-case study design was outlined. The paper explained the role of the researcher, elaborated
the research questions, and described the participants, relevant ethics, data collections, data
analysis, and timeline.

Chapter 4 showed the findings of the participants lived experiences including portraits of
the eight participants, method of analysis, the five themes derived from the data; education,
family, neighborhood, jobs and racism.

Chapter 5 examined discussions, conclusions, and recommendation from the data. A
findings analysis was conducted which answers the research questions, relating the findings to
Critical Race Theory, to Stereotype Threat, and historical context of the Moynihan Report. The
chapter closed with the limitations of the study, implications for future research, and

recommendations for policy.
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CHAPTER 1: Introducing the Study

The purpose of this study is to examine the connection between education and
employment outcomes for African American males through the dual lenses of Critical Race
Theory (CRT) and Stereotype Threat (ST) in the historical context of the 1965 Moynihan Report.
A qualitative case study design allowed for the collection of rich data through in-depth
interviews designed to elicit the Black male participants’ perspectives and lived experience of
education and employment. There has been much written about Black male underachievement in
school, high dropout rates, high unemployment, low participation in the labor force, and high
incarceration rates. However, few studies have actually included the voices of Black males
themselves to get their perspective. Many studies of Black males are focused on treating this
population as abstract numbers rather than examining their individual life experience. The
numbers, used to describe several key educational and employment indicators often reinforce the
negative stereotypes of African American males as an “endangered species” that needs constant
remedial attention just to survive in American society. In Chapter 2, | provided a brief history of

African Americans from slavery to the present that showed their resilience in slavery, Jim
Crow, the Civil Rights Movement, and now the School to Prison Pipeline. This study attempted
to look beyond the numbers to see how African American males cope with real life issues,
specifically education, and employment. Through in-depth interviews, participants revealed, in
their own voice, what they saw as the opportunities for and obstacles to their individual success
and/or failure, as viewed through the dual lenses of CRT and ST, and in the historical context of
the 1965 Moynihan Report. Success is a relative term and not an absolute known end for every
individual. The rich qualitative data generated by listening to individual life stories provided

future researchers, educators, and others a better understanding of the dynamics beyond the data.



Problem Statement

There continues to be a serious gap between African American and White male
employment statistics (Acs, Braswell, Sorenson, & Turner, 2013). For more than fifty years, the
overall African American unemployment has been approximately twice that of their White
counterparts (PEW Research, 2013, para. 1). Since 1954, the first-year labor statistics were
disaggregated by race, when White unemployment averaged 5.0% and Black unemployment
averaged 9.9%, the gap has persisted (PEW Research, 2013, para. 2). During the 1980’s the gap
grew to average of 2.77 times the White unemployment rate; while... interestingly, the lowest
gaps came during the recent “Great Recession” when Black rates were 1.67 times higher (PEW
Research Center, 2013, para, 3). Also, this problem persists at different education levels. In
October 2011, the unemployment rate for African Americans with a bachelor’s degree was 7.1
percent vs. 3.9 percent for Whites. African Americans with community college education had an
unemployment rate of 13.1 percent versus a White rate of 7.0 percent. African Americans with a
high school diploma had a rate of 15.5 percent versus Whites rate of 8.4 percent. African

Americans with less than a high school diploma had a 24.6 percent unemployment rate
versus a White rate of 12.7 percent (U.S. Department of Labor, 2012, p. 5). Clearly, there is a
longstanding problem, as evidenced by these large and persistent gaps between Black and White
unemployment rates. This study sought to investigate the links between education and
employment opportunities by examining the experiences of African American males at different

educational levels, with the hope of identifying strategies for solving the problem.



Background of the Problem

In this section, a brief history of the experiences Black men in the United States since the
period of enslavement is undertaken relative to two parameters. These parameters are Black male
education and employment.

Black Male Education Since Slavery

Myrdal (1944) in The American Dilemma estimated that 95% of slaves were illiterate in
1860. There were approximately four million slaves in 1860 (Kolchin, 1993, p. 254). During
slavery, the South passed laws to make the education of enslaved Africans illegal (Kolchin,
1993). After slavery ended, Whites used the Plessy v. Ferguson (1896) decision to create a
“separate but equal” doctrine, known as Jim Crow laws to continue the subjugation that kept
Blacks illiterate in both the North and the South (Allen & Jewell, 1995). Legally, Jim Crow
ended in 1954 with the Supreme Court’s Brown v. Board of Education decision that struck down
the “separate but equal” doctrine in order to integrate all schools, but de facto Jim Crow
persisted. According to the U.S. Census, the literacy rate was 7 percent in 1959, and by 1960, 82
percent of Blacks, 5-20 years old were in school (Allen & Jewell, 1995, pp. 81-82). By 1992,
72.3 percent of Black males were completing high school compared to 81.2 percent of White
males (Allen & Jewell, 1995, p. 84). In addition, 34 percent of Black males were in college
compared to 42 percent of White males (Allen & Jewell, 1995, p. 84). In 2013, 87.8 percent of
Black males completed high school compared to 93.3 percent of White males (NCES, 2013,
Table 104.20, p. 2). In addition, 17.4 percent of Black males have Bachelor’s degrees or higher
compared to 37.1 percent of White males (NCES, 2013, Table 104.2, p. 2). In this snapshot of
Black male education since slavery, there is clearly some progress, but improvements are still
needed. In their study for the Justice Policy Institute Cellblocks or Classrooms? The Funding of

Higher Education and its Impact on African American Men, Schiraldi and Ziedenberg (2002),



they revealed how many states have one general fund to support both corrections and higher
education. They also found that from 1985 to 2000 aggregate state spending on higher education
had decreased 29 percent while spending on prison had a 175 percent increase in funding
(Schiraldi and Ziedenberg, 2002, p. 8). The Schiraldi and Ziedenberg (2002) report states, “We
cannot definitively say that the prison system is siphoning off Black men who were destined to
go to college” (p. 9). However, what made the news headlines was this sensationalized data
point: “In the 1990’s, Washington, D.C. literally had more Black inmates in its prison than
students in its university system” (p. 9) resulting in generalized and pejorative stereotype that
there are more Black males in prison than on college campuses. Speaking directly to my study,
the report also states, “Clearly African American men did make progress in accessing higher
education over the two decades, but some systemic barriers remain that are limiting their
opportunities for equal access to colleges and universities” (p. 9). The study sought to understand
what systemic barriers participants had experienced, and what those experiences meant for their
personal education and employment outcomes. In so doing, the study also provided insight into
why such systemic barriers may have influenced, for example, working class Whites different
from Black males. There is no doubt there is a lot of work to be done to improve Black males’
education and job prospects.
Black Male Employment Since Slavery

In American society, employment prospects are generally believed to be largely a
function of education. In 1860, approximately four million enslaved Africans in the South had
jobs. In a perverse way, this could be viewed as 100 percent Black employment (Kolchin, 1993,
p. 254). On January 1, 1863 approximately all four million of these people were effectively

rendered unemployed by the Emancipation Proclamation (Kolchin, 1993, p 254). However,



during Reconstruction many states, especially in the South, passed Black Codes forcing Blacks
to sign labor contracts that imposed heavy penalties on them for not being employed by Whites.
Known as “share cropping and tenant farming,” this Reconstruction-era labor system lasted well
into the 20" century, coinciding with a deep agricultural depression that lasted three decades
(Kolchin, 1993; New Jersey State Library, 2016). In 1913-1914, the Southern United States was
experiencing economic depression because of falling cotton prices, made worse by boll weevil
infestation that destroyed cotton crops. This led to Blacks again being rendered effectively
unemployed, but many Whites blamed the freed slaves for the depression (Baskerville, 2001).
Consequently, some Whites started groups like the Ku Klux Klan, Midnight Riders, and Knights
of the Golden Circle to intimidate and punish Blacks. Arthur Raper published a study in 1933
which stated that between 1889 and 1930 there were 3,724 lynchings of mostly Blacks attributed
to these groups (Raper, 1933, p. 1). These conditions in the South prompted “The Great
Migration” in which some five million Blacks moved North and West between 1915 and 1960
seeking better lives (Christensen, 2016, p. 1). This Black migration from the South coincided
with the start of World War I, a war that created a need for cheap labor in Northern factories to
produce war material (Highway History, 2016). Word of better pay beckoned Blacks to leave
the South’s “debt slavery”, and offered hope of selling their labor at a higher rate in the
mercantile economy of the North’s “promised land.” Many of those five million internal
migrants moved to cities like New York, Detroit, Philadelphia, Chicago, St. Louis, and
Cleveland (Christensen, 2016, p. 1). This had the unintended consequence of creating large and
densely populated Black ghettoes in each city because, even in the so-called promised land,
Blacks were forced to live in specific areas (Harlem in New York, Chicago’s Southside, or

Detroit’s metropolitan area) segregated from Whites (Baskerville, 2001). In Detroit, the Ford



Motor Company sent agents into the South to recruit Blacks to work in their factories (Detroit
African American History Project, 2016), with the result that the Black population in Detroit
grew from an estimated 40,838 in 1920 to 482,229 in 1960 (p. 1). Each city that received such a
large influx of Blacks seeking a better life had problems integrating large numbers into their
existing housing, employment, social life, and culture. Prior to the migration, these cities were
White centered with Blacks only at the margins (DAAHP, 2015). Because less educated Blacks
from the South, in particular, were viewed as competition for low paying jobs held by poorly
educated Whites, Blacks were unwelcomed (Federal Highway Administration, 2015).

During WWI, similar to the situation encountered by White women, Black males were
needed to fill the labor shortage created by the exodus of White males into military service.
When the war was over, however, and the labor shortage turned into a job shortage, racial
tension quickly emerged and ran high; 25 race riots occurred in the last six months of 1919 alone
(Federal Highway Administration, 2015, p. 31). The North was beginning to mirror the South;
the problems that Blacks had hoped to leave behind (e.g., intimidation, discrimination, bad
housing, and exclusion) were re-emerging. Even some Northern labor unions such as the
American Federation of Labor (AFL) would not allow Blacks to join. This caused unions like the
Congress of Industrial Organizations and the Brotherhood of Sleeping Car Porters to form and
include more Blacks (Race in History of Labor Unions, 2016). However, these so-called
inclusive unions only accepted Blacks due to the convergence of White interests with those of
Blacks, i.e. to save and expand unions by allowing Black membership. There are similar interest
convergence situations in other unionized employment arenas, notably professional sports, Black
males especially those in high-profile, high visibility sports (baseball, basketball, and football)

were not allowed to join until it was in the interest of White unions, as well as of management.



Most unions became partners to Blacks during the push for civil rights including during the
1960’s voting right activism in the south (History of Labor Unions, 2016). Clearly, “ghetto life”
created new problems for Black families fleeing the problems associated with “being Black in
the South”, notably living in densely populated low-income housing, not having access to quality
education, needing public assistance, and having trouble finding work. This latter problem was

particularly salient for Black men with families to support.

Statement of Purpose

The purpose of this study was to examine the connection between education and
employment outcomes for African American males through the dual lenses of Critical Race
Theory and Stereotype Threat in the historical context of the 1965 Moynihan Report. A
qualitative case study design allows for the collection of rich data through in-depth interviews
designed to elicit the Black male participants’ perspectives and lived experiences related to
education and employment. | analyzed the data to identify themes that may have helped in
understanding the current education and employment conditions of African American males.

Critical Race Theory (CRT) and Stereotype Threat (ST) was be applied as interpretive
frameworks to assess if and how the participants’ race had affected their educational and
employment outcomes. From the CRT perspective, the study was particularly concerned with
whether or not participants ever felt that they were discriminated against because of their race,
and, if so, whether they believed this caused someone else (individuals and/or groups) to be at an
advantage relative to them. The study examined what, if any, experiences the participants had
with the law and the court system. Both subjectively, as well as analytically, this study sought to
illuminate how such experiences influenced their education and employment outcomes. More

specifically, in this regard, the study sought to discern whether or not-participants, who had been



court involved, believed they were treated unfairly (relative to other individuals and/or groups).
Stereotype Threat was applied as a lens through which to assess whether or not participants’
performance on any tested measures could have detrimentally altered their educational
performance or employment trajectory. Specific details of participants’ experiences of
Stereotype Threat attributable to their school or work environments were explored. Finally, the
study used the 1965 Moynihan Report as an historical baseline for assessing what, if any,
changes had occurred in Black males’ academic environments was be and employment
achievements in the last 50 years. Specifically, a comparison of the study participants’
achievements (contextualized with current achievement data on male achievements in aggregate)
was made to the achievements of Black men, as documented in the Moynihan report. Particular
attention was given to each participant’s own voice-his own rationale-for how and why he had or
had not achieved in education and employment, including exploring how and why he defined

achievement as he did.

Introduction of Research Questions

The stated purpose of this study was to examine the connection between education and
employment outcomes for African American males through the dual lens of Critical Race Theory
and Stereotype Threat in the historical context of the 1965 Moynihan Report. A qualitative case
study design allowed for the collection of rich data through in-depth interviews designed to elicit
the Black male participant’s perspectives and lived experience of education and employment.
The following questions guided this study:

e How, if at all, does educational attainment play a role in African American employment

opportunities?



e How, if at all, do the key tenets of Critical Race Theory components emerge in the
critical analysis of African American male education and employment opportunities?
e How, if at all, does Stereotype Threat impact African American male education and

employment opportunities?

Operational Definitions

The following are key terms that were of central importance to the study. Operational

definitions of these terms as they were used in this study are as follows.

African American/Black - For the purpose of the study, the term African American and/ or
Black was used to describe the participants who were self-identified as being of African descent,
but native African American due to birth in the United States, and descent from enslaved
Africans versus immigrant Africans who became American and were thus considered African
American (McGhie, 2015).The terms Black and African American were used interchangeably,
and both were capitalized to show respect for a group of people.

Critical Race Theory (CRT) - First emerged as a counter legal scholarship to the positivist and
liberal legal discourse of civil rights. This scholarly tradition argues against the slow pace of
racial reform in the United States. CRT begins with the notion that racism is normal in American
society. It departs from mainstream legal scholarship by sometimes employing storytelling. It
critiques liberalism and argues that Whites have been the primary beneficiaries of civil rights
legislation. Since schooling in the USA purports to prepare citizens, CRT looks at how
citizenship and race might interact. CRT’s usefulness in understanding education inequity is in
its infancy. It requires a critique of some of the civil rights era’s most cherished legal victories

and educational reform movements, such as multiculturalism (Ladson-Billings, 1998).



Disidentification - Occurs when a stereotype threat situation becomes chronic and one
reconceptualizes the self and one’s values to remove the domain as an aspect of self-identity, or
as a basis for self-evaluation (Steele, 1997).

Qualitative Method - A research stance that is multi-method in focus, involving an interpretive,
naturalistic approach to its subject matter. Qualitative researchers study things in their natural
settings, attempting to make sense of or interpret phenomena in terms of the meanings people
bring to them (Creswell, 1998).

Race - Race is a social construct that acts as a human selection of attributes based on physical
characteristics like skin color, hair type, and other physical features. These attributes are often
stratified and used to discriminate among people (Hasberry, 2013). Racism - Prejudice,
discrimination, or antagonism directed against someone or some group of a different race based
on the belief that one’s own race is superior (Racism, n.d.).

Stereotype Threat (STT) - This is the social-psychological threat that arises when one is in a
situation or doing something for which a negative stereotype applies (Steele, 1997). White - For
the purpose of the study, the term White was used to identify Caucasians, chiefly North
American White-skinned of European origin (Caucasian, n.d.). White was capitalized to show

respect for a group of people.

Conceptual Frameworks

The following section covers the conceptual frameworks that guided this study.
Conceptual Race Theory (CRT) was the primary framework with Stereotype Threat adding an

additional conceptual perspective, and the Moynihan Report gave the study historical context.
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Critical Race Theory

This study’s conceptual frameworks were Critical Race Theory and Stereotype Threat. |
used CRT as the primary lens to investigate how its central tenets related to the lived stories of
the participants in the study. Delgado and Stefancic (2001) define Critical Race Theory (CRT) as
a movement by a collection of scholars who want to transform the relationship between power
and race. The CRT movement grew out of the frustration that a group of lawyers had with the
Critical Legal Studies (CLS) Movement. CLS was the original critical theory movement started
by lawyers who had been law students during the 1960’s and early 1970’s. This group focused
on how law contributed to illegitimate social hierarchies, producing domination of men over
women, as well as non-Whites, and the poor by the wealthy. CLS believed that neutral language
and institutions, operated through law, mask relationships of power and control (The Bridge,
2014). Another group of lawyers led by Derrick Bell and Alan Freeman contended that the CLS
critique of the law could not offer strategies for social transformation because it did not include
race and racism in the analysis (Yo0sso, 2005). They reasoned that not listening to the lived
experiences and histories of those oppressed by institutionalized racism limited the credibility of
CLS scholarship (Yosso, 2005). Thus, Critical Race Theory emerged to include race and racism
in the critique of law and institutions. CRT has been evolving as a concept over the last 40 years,
ever since Bell, Freeman, and Richard Delgado first presented it as a framework for analyzing
racism in legal institutions. CRT has also been used as a framework for investigating racism in
education. Ladson-Billings and Tate (1995) first applied the CRT framework to education in
their paper Toward a Critical Race Theory of Education. This was followed by Ladson-Billings
(1998) paper Just What is Critical Race Theory and What is it Doing in a Nice Field like

Education. In the later paper, Ladson-Billings (1998) quoted Crenshaw and colleagues, (1995)
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which said, “There is no canonical set of doctrines or methodologies to which CRT scholars all
subscribe” (p. 12). Recently some CRT scholars have begun to subscribe to what have become
the five tenets of CRT. DeCuir and Dixson (2004) in their paper ...Using Critical Race Theory
as a Tool of Analysis of Race and Racism in Education clearly set out the CRT tenets as counter-
storytelling, the permanence of racism, Whiteness as property, interest convergence, and a
critique of liberalism. DeCuir and Dixson (2004) presented five CRT Tenets that are: Counter
storytelling - method of telling a story that aims to cast doubt on the validity of accepted
premises or myths especially ones held by the majority Matsuda (1995); Critique of liberalism -
critique of three basic notions embraced by liberal legal ideology: colorblindness, neutrality of
the law, and incremental change (Crenshaw, 1988); Whiteness as property - due to the history of
race and racism in the U.S. and the role U.S. jurisprudence has played in rectifying conceptions
of race; the notion of Whiteness can be considered a property interest (Harris, 1993); Interest
convergence - significant progress for Blacks is achieved only when the goals of Blacks are
consistent with the needs of Whites (Bell 2004); and, Permanence of racism - racism, both
conscious and unconscious, is a permanent component of American life (Horsford, 2007, p. 170).
| used each of these tenets to investigate and analyze the life stories of the participants. Each
participant’s story allowed emergent data to show any connection between the tenets of CRT and
those of Stereotype Threat and the participant’s education. The main tenet was the use of counter
story; telling by participants, we hear their voice and personal story. The other tenets’
intersection with the data came from the analysis, coding, and themes from the narratives. Those
intersections allowed an analysis to determine whether any of the remaining tenets have
influenced participants’ education and life outcomes. Yosso (2005), stated “Looking through a

CRT lens means critiquing deficit theorizing and data that may be limited by its omission of the
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voices of People of Color” (p. 75), in this study’s case, those of Black males. Yosso also stated
that she “defines CRT in education as a theoretical framework that challenges the ways race and
racism impact educational structure, practices, and discourses” (Yosso, 2005, p. 74). She has
critiqued the CRT assumption that students of color come to the classroom with cultural
deficiencies because that assumes the cultural norm is White middle class, but she now wants to
substitute a new concept she calls “community cultural wealth” (Yosso, 2005). Yosso in
collaboration with Solérzano see “community cultural wealth as an array of knowledge, skills,
and contacts possessed and utilized by Communities of Color to survive and resist macro and
micro-forms of oppression” (p. 77). Students of color do not have access to the same social and
cultural capital as White students; however, they still bring “cultural wealth” which offers unique
social capital from their ethnic group. By definition, it is different from White Eurocentric capital
but can be used to help minority students develop an identity that both reflects their culture and
is also successful in the classroom. CRT can challenge the deficient thinking that uses middle
class White culture as the standard while deeming all “others” as lacking in some way.
Unfortunately, many children of color come from low-income families that do not have the same
advantages as White children such as computers in the home. Having a computer in the home is
an example of capital wealth advantage that White children have that helps them in school.
Children of color may not have such capital wealth, but they have “community cultural wealth”
to bring to school that teachers can tap into to encourage students to believe in themselves and to
help improve achievement. Example of this “community cultural wealth” might be how children
of color navigate peer-to peer relationships or how they handle multiple tasks because they are

accustomed to that at home.
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CRT has expanded to include other groups because other marginalized groups felt that
CRT was Afro-centric and excluded them. Yosso stated, “Over the years, the CRT family tree
has expanded to incorporate the racialized experiences of women, Latinas, Native Americans,
and Asian Americans” (Yosso, 2005, p. 72).
Stereotype Threat

In 1997, Dr. Claude Steele of Stanford University introduced a concept he

called “Stereotype Threat” which he describes as follows.

The theory begins with an assumption: that to sustain success, one must be
identified with school in the same sense of it being a part of one’s self-
definition, a personal identity to which one is self-evaluative accountability.
For such an identification to form, one must perceive good prospects in the
domain, that one has the interests, skills, resources, and an opportunity to
prosper there, as well as that one belongs there, in the sense of being accepted
and valued in the domain. If this relationship to schooling does not form or is

broken, achievement may suffer (p. 614).

Steele (1997) postulated that a social-psychological threat arises when one is in a situation or
doing something for which a negative stereotype about one’s group applies. This predicament
threatens one with being negatively stereotyped, with being judged or treated stereotypically, or
the prospect of conforming to the stereotype. This is called stereotype threat; it is situational
threat, “a threat in the air” that, in general form, can affect members of any group about whom a
negative stereotype exists. Moreover, for those who identify with the domain to which the
stereotype is relevant, this predicament can be self-threatening (Steele, 1997, p. 614). According

to Steele, stereotype threat has two consequences for the person stereotyped. First, during
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classroom test taking an emotional reaction could directly interfere with cognitive performance;
and second, if the threat becomes chronic in a situation, it can pressure disidentification. The
stereotyped person no longer identifies with the domain, such as education and school (Steele,
1997). Relative to the study, because an individual’s education may determine what kind of jobs
he can obtain, if the individual is impacted by a stereotype threat that negatively affects his
academic performance, his employment opportunities may be reduced. In the case of this study,
endemic racism created a cultural stereotype threat that had proved to be deleterious to
successful educational and employment outcomes for Black males, the target participants for this

study.

Moynihan Report: Historical Context

In 1965, Daniel Patrick Moynihan, in his seminal report The Negro Family: The Case for
National Action, identified a “tangle of pathology” (p. 29). Moynihan borrowed this term from
Dr. Kenneth Clark who coined the phrase to describe working class Black life “in the ghetto”
(Patterson, 2010). According to Moynihan, the tangle of pathology consisted of the matriarchal
pattern of Negro families, differences in educational attainment between Negros and Whites,
chronic and high unemployment of Negro male workers, the Negro family’s dependence on Aid
to Dependent Children (ADC) welfare, the rise in Negro illegitimate births, and a growing
subculture of Negroes in poverty. Moynihan’s report also mentioned two other disturbing issues
that demand attention: the number of males not participating in the labor force and the number
of incarcerated Negro males. The issues identified in the Moynihan report are still germane
today and, thus, provided context for this study of African American male education and
employment status. Accordingly, the study used the Moynihan report for historical context and

to establish a historical baseline for comparing data on families, especially males from 1965 to
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today. Data comparison focused particularly on education and employment data for African
American males then and now. The Moynihan report consists of five chapters: The Negro
American Revolution, The Negro American Family, The Roots of the Problem, The Tangle of
Pathology, and The Case for National Action. In summary, Moynihan argued, “The fundamental
problem ... is that of (Negro) family structure. The evidence -not final, but powerfully
persuasive- is that the Negro family in the urban ghettos is crumbling” (Moynihan, 1965, p. 1),
and that at the core of this problem was, again, the “tangle of pathology.” At the center of the
tangle was the matriarchy that, according to Moynihan, undermined the traditional position of
the Black male in the family. This, in turn, may feed into the other tangled elements: Black
males’ poor educational outcomes, weak job prospects, life in high-poverty neighborhoods, high
illegitimate birth rate, and exposure to/involvement in crime (Acs, et al., 2013). Moynihan
predicted that Black males would leave their families when they lost their “traditional” position
as family head (due mainly, to the challenges associated with securing employment gainful
enough to adequately provide for their families, and that this situation would become self-
perpetuating (Acs, et al., 2013). In retrospect, Moynihan’s prediction seems almost clairvoyant
given much of what has happened to Black males over the last 50 years. However, at the time of
the report, he took a lot of criticism for the information in the report that had come from various
sources including the work of esteemed Black social scientists as Kenneth Clark and E. Franklin
Frazier. The report also drew from the work of social scientists like Thomas F. Pettigrew,
Eleanor and Sheldon Glueck, statistics from the Department of Labor, and the New York City
Department of Health, among others. The point is that Moynihan assembled the report based on
a review of the current research literature and statistical data to support his thesis. The thesis of

his paper is that these events (tangle of pathology) in combination, confront the nation with a
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new kind of problem ... a national effort is required that will give a unity of purpose to many
activities of the Federal government in this area, directed to a new kind of national goal: the
establishment of a stable Negro family structure (Moynihan, 1965, p.1). While Moynihan’s
thesis is commendable and very ahead of its time, he only assembled data that was descriptive.
Much of it was based on the lowest socioeconomic group of African Americans, and yet from
this data, he drew conclusions that he generalized to all Black culture and “life styles.” Further,
he did not compare his data on Blacks to Whites of similar socioeconomic status. For example,
he used the statistic that 21 percent of Black women in low-income communities were heads of
households to conclude that all Negro families — across all income levels — were matriarchal.
Males headed 79 percent of Negro families at the time. Unfortunately, Moynihan’s report
portrayed Negro culture and “life style”, as observed in low-income communities, as
pathological rather than as an adaptation to structural racism and discrimination. In doing so, the
same people who comprised the “Great Migration” from the south were now forced into densely
crowded slums, were without access to education and jobs, and were blamed for their challenges
as if those were endemic to them as a people, rather than growing out of the oppressive social
structure into which some members of that people were systematically funneled. Before
Moynihan even published his report, E. Franklin Frazier recognized the erroneous stereotyping
in the report and expressed concern that it might become self- perpetuating. He argued that
although Moynihan’s conclusions accurately described a segment of the Negro population, it
could be used to paint the entire Negro culture as pathological, especially when contrasted
against White middle-class culture. Some social scientists such as Robert Staples, Lee Rainwater
and William Yancey also criticized Moynihan for not highlighting “the lack of economic

conditions which are conducive to the maintenance of a stable family life” (Staples, 1971, p. 2).
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In fact, Lee Rainwater (1966) produced a monograph entitled The Negro Lower-class Family
that reported the results of what today is considered the first systematic study of the Negro
family. In this monograph, unlike in the Moynihan report, Rainwater did not associate social
problems clearly resulting from poverty with Negro culture. Further Rainwater viewed the Negro
family’s organization as a function of coping with the oppressive racist situation in which it
existed (Staples, 1969). As I researched the Moynihan report as historical context for this study,
| came to understand the importance of understanding the political and personal environment in
which Moynihan was working at the time during intense Civil Rights events of the prior two
years (1963-1965), and as a White high-ranking official. These intense events included the
murder of rights activist Medgar Evers and the original March on Washington, later, the
bombing of the 16™ Street Baptist Church that killed four little Black girls and President
Johnson’s signing of the Civil Rights Act of 1964. Additionally, other profound events included
the unfortunate murder of three voting rights activists, two White (Michael Schwerner and
Andrew Goodman) and one Black (James Cheney) killed in Mississippi, during the original
Freedom Summer, the registering of Blacks to vote, and the imminent passing of the Voting
Rights Act. Moynihan was also Assistant Secretary of Labor for Policy Planning and Research,
though he had no operational responsibilities that would allow him to work on potential “cures
for poverty” (Patterson, 2010). He saw his report as a report on employment trends that might
position the Johnson Administration as seeking to help “the Negro”- and specifically Negro
males by designing policies to remediate their poverty by finding ways to put them work. He
seems to have underestimated the politics of government and overestimated his ability to present
in a comprehensive way, an accurate and respectful report of “the Negro condition.” No matter

how well-meaning his thesis was, it fueled a stereotype instead of fostering the political will to
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solve the problems that gave birth to the stereotype. Further, the report was rushed, completed in
just four months, and actually pivoted the administration away from their aggressive civil rights
stance after the Watts Riots of 1965, which made helping the Negro unpopular. Still, the report
was important simply because it represented the thinking of at least one member of the Johnson
Administration, and therefore carried weight in the media and in public opinion. Despite
Moynihan’s well intentions, ultimately the report hurt the Civil Rights Movement because
“blaming the victim” distracted attention from the structural discrimination and racism that
created the victim in the first place (Ryan, 1971). Additionally, the report gave conservatives a
gift that kept on giving by providing decades of fodder for perpetuating the stereotype of “the
dysfunctional Black family”- dysfunctional because it is matriarchal, fueled supposedly by
promiscuity and teen pregnancy. As recently as November 12, 2014, FOX News anchor Bill
O’Reilly continued “blaming the victim” saying, “Talking Points” had stated again and again
that it was the collapse of the African American family that had led mostly to the economic
chaos” (O’Reilly, 2014). He went on to cite statistics on Black births outside of marriage and the
number of Black households headed by women (O’Reilly, 2014). Although the conservatives co-
opting of his liberal initiated report was an “unintended consequence,” had Moynihan taken more
time in crafting it to include data comparisons to Whites in the same social strata, the nation
might be in a different place in its race relations and, thus, educational and employment realities
today. The study sought to correct this, using Moynihan’s descriptive statistics on Blacks with
comparable data on Whites at that time, in concert with current data on both groups to see what,
if any, changes had occurred in the 50 years following his report, and how those changes related

to the experiences of the study participants.
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Researcher Connection to the Study

My own 70 plus years of lived experiences as a Black male has provided the major
incentive for me to do this study. | want to explore and document how other Black males have
fared over the last 50 years. Moynihan’s description of the Black family in 1965 was, in broad
strokes, the description of my Black family. My mother raised three boys in the slums of
Cincinnati where poverty was the way of life. My mother had a third-grade education and could
neither read nor write so her support for our education was nominal, at best. However, what she
lacked in education, she more than made up for with what Black culture calls “mother wit”, or
common sense, and by being streetwise. She stressed some simple principles to her little Black
boys: never give up on anything worth fighting for, do not steal from anybody, always save
money for a rainy day, treat people the way you want to be treated (“right don’t wrong nobody”),
always earn your way, and keep your hand in God’s Hand. When Moynihan’s report came out
in 1965, I was 21 years old, married two years in a “shotgun wedding” to my high school
sweetheart, and | had a two-year old daughter. | had just barely graduated high school on June
11, 1963. Therefore, my personal story was as described by Moynihan’s report at the outset, but
a lot has happened in the intervening 50 years of my life that has revealed the shortcomings of
the report’s thesis both for me, and | believe, more broadly, for other Black males. For that
reason, | wanted to choose this time to investigate why some Black boys like me succeeded
educationally and professionally, and others did not. As success is a relative term, | used it here
simply to mean surviving- socially and economically - as a law-abiding citizen as a Black male
in a White-dominated culture. | hoped that the study could help to shed light on whether, and
how education and other social dynamics have influenced, or even determined, a Black man’s

success in America.
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Brief Overview of Topic Literature

This study reviewed the relevant literature on African American male education and
employment status since 1965. It grounded and contextualized this review by first offering a
brief history of Black men in America separated into six socio-historical categories who had
circumscribed their collective lives: slavery, Jim Crow, the Civil Rights Movement, the war on
drugs, the school- to- prison pipeline, and jobs. Subsequently, the review of the relevant
literature explored six topic areas: Critical Race Theory, Stereotype Threat, a published update of
the Moynihan report, the war on drugs, school-to-prison pipeline, and jobs.

Critical Race Theory

Legal scholars led by Derrick Bell and Alan Freeman have reasoned that Critical Legal
Studies (CLS) failed to produce actionable strategies for social transformation because these
critiques have given insufficient attention to race and racism in the analyses (Yosso, 2005).
Further, they contend that CLS scholarship has offered only limited consideration of the
racialized histories of people of color in the United States, and has not documented the lived
experiences of those histories especially regarding their oppression from institutionalized racism
(Yosso, 2005). Thus, Critical Race Theory (CRT) emerged not just to prioritize attention given
to race and racism in the critique of law and institutions, but to also propose solutions to racial
oppression and discrimination in both. The literature in this area informed this study.
Stereotype Threat

Claude Steele’s seminal paper A Threat in the Air (1997) posted that sustained school
success required identification with school culture and its sub-cultural domains, and that societal
pressures such as discrimination and economic disadvantage could frustrate this identification.
However, those who become domain- identified face the barrier of “stereotype threat” (p. 613).

Steele (1997) defined this threat as a social-psychological hazard that arises when one is in a
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situation or doing something to which a negative stereotype about one’s group applies. In the
study, stereotype threat was used to shed light on African American students’ underachievement

relative to White students.

Moynihan Report

As previously discussed, the Moynihan Report was an amalgam of data from various
academic and government sources. The Moynihan report popularized the phrase “tangle of
pathology”, which asserted that matriarchy undermined the traditional position of the Black male
in the family and led to the other problems in Black culture: Black male’s poor educational
outcomes, weak job prospects, life in high-poverty neighborhoods, high illegitimate birth rate,
and exposure to/involvement in crime. In 2010, James T. Patterson published Freedom is not
Enough: The Moynihan Report and America’s Struggle over Black Family Life from LBJ to
Obama. Patterson’s book was a 50-year update of the Moynihan report, which chronicled events
leading up to the original report and provided a comparison then and now for the “tangle of
pathology.” Knowing how the report was constructed helps to understand the firestorm that
came down on Moynihan from the liberal left when the report was released. Before the report
was released, social programs had power, but following President Johnson’s “Freedom is not
Enough” speech at Howard University and the release of the study to the public, everything
changed. Johnson’s social agenda was shattered by the leaked public release of the Moynihan
report, a report that was never meant to be for public consumption, but some member of the
Johnson administration leaked it, and the rest is history (Patterson, 2010).
War on Drugs

Once Richard Nixon became President, he made good on his promise to wage war on

criminals, telling Congress on July 17, 1971 that he was declaring a “war on drugs” (Vulliamy,
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2011). Though the Nixon administration knew, constitutionally, that crime was a local problem
handled by the states, they worked in concert with state level leaders to construct a rationale for
federal intervention. “In an effort to sway public opinion against the civil rights movement,
southern governors and law enforcement officials characterized protest- tactics as ‘criminal’, a
breakdown of ‘law and order’, and called protesters- hoodlums, agitators, street mobs, and
lawbreakers” (Beckett & Sasson, 2004, p. 2). This created a pathway for mass incarceration,
disproportionately of Black men (Alexander, 2012).

Author Michelle Alexander got the idea for the title of her book The New Jim Crow:
Mass Incarceration in the Age of Colorblindness from a flyer stapled to a pole announcing, “The
Drug War is the New Jim Crow” (p. 3). She described mass incarceration as a well-disguised
form of racialized social control and the most damaging manifestation of the systemic political
backlash against the Civil Rights Movement (Alexander, 2012). She stated that “the term mass
incarceration referred not only to the criminal justice system, but also to the larger web of laws,
rules, policies, and customs that controlled those labeled criminals both in and out of prison”

(Alexander, 2012, p. 13). The literature in this area informed the study.

School-to-Prison-Pipeline

Researchers cited schools’ “zero tolerance” policies as harsh predetermined mandatory
consequences that were applied to violations of school rules without regard to the seriousness of
the violating behavior, mitigating circumstances, or the situational context (Heitzeg, 2009).
Blacks and Latinos were disproportionately suspended, expelled, and arrested and charged
(ticketed) in juvenile court. In some jurisdictions, these offenses were charged as Class C
misdemeanor for nonviolent misbehavior (Fowler, 2011), thus creating a link to the criminal

justice system through school. In Chapter 2, the literature showed that increased use of the
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criminal justice system in connection with student behavior also increased the chances that those
students, usually Black male students, became part of the school- to- prison- pipeline, and mass
incarceration.
Jobs

In July 2016, the Black male unemployment rate was 8.7 percent with a 67.7 percent
participation rate for men 20 years and older, while the White male unemployment rate was 4.1
percent for the same group (BLS.gov,2016, pp. 1-2). The employment participation rate for

White males 20 years and older was 72.0 percent versus the employment participation
rate of 67.7 percent for the same age cohort of Black males (BLS.gov, 2016, pp. 1-2)). The 4.3
percent difference between the Black and White male employment participation rates,
represented the African American males who were not participating in the labor force and
provided the impetus for the proposed study’s focus on what part, if any, education played in
creating this difference. A further question arose regarding the status of these Black males who

were not in the workforce.

Brief Rationale for the Case Study Method

The study utilized qualitative rather than quantitative methodology because of its priority
for recording the lived experiences of its participants. To get at these experiences Creswell
(1998) suggested that a qualitative approach was best. According to Creswell (1998), the
research should: ... select a qualitative study because of the nature of the research questions,
because the topic needs to be explored, because of the need to present a detailed view of the
topic, because of the need to study individuals in their natural setting, because of interest in
writing in literary style, because of sufficient time and resources to spend on extensive data

collection in the field and detailed data analysis, because audiences are receptive to qualitative
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research, and to emphasize the researcher’s role as an active learner who can tell the story from
the participant’s view (pp. 17-18). These criteria aligned well with Critical Race Theory and
Stereotype Threat as analytical lenses for the study as both value the experiential knowledge of
the participants and the contextual/historical analysis of lived experiences. Often conceptualized
as counter-stories in CRT, these experiences allowed the researcher to investigate if the
participants in the study had, for example, experienced interest convergence or other forms of
racism in their education or employment trajectories. Professor Adrienne Dixson (2007) in her
presentation before The Metropolitan Center for Urban Education at New York University
described voice/counter-story as a key CRT construct and stated that the personal narratives were
“valid forms of ‘evidence”’ to document inequality or discrimination and respond to only

quantitative data that measures discrepancies” (p. 9).

Assumptions

This study assumed that African American males were entitled to pursue their basic
“unalienable rights to life, liberty, and the pursuit of happiness” (United States Declaration of
Independence, 1776, p. 1). It also assumed that there was some relationship between education
attainment and employment prospects. Finally, it assumed that African American males wanted,
as much as any other group of people, to be meaningfully educated and employed. The study
attempted to discover how the participants’ educational and employment experiences, from their
perspective on these experiences in relation to their race, had, affected their individual pursuits of

their inalienable rights and what implications Black males have had as a whole.

Limitations

The study had four main limitations. First, since |, the researcher, like my participants, an

African American male, | could show bias due to personal connections to the study. To guard
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against this, I sought to maintain fidelity to the highest standards of research integrity. I solicited
reviews of my data collection technique and the soundness of my data analysis from my doctoral
peers, my committee chair, and members to insure high standards of objectivity and integrity.

Yin (2009) pointed out that “case studies, like experiments, were generalizable to
theoretical propositions and not to populations or universes” (p. 15). Furthermore, he suggested
that doing a case study was looking for “analytic generalization”, not “statistical generalization”
(p. 15). A case study allowed the participants to present their life perspectives in their own voice,
and in some situations, consumers of the case study could identify with themes that emerged
which added to the validity and significance of the study.

Second, given that the interviews were self-reports and depended on the honesty of the
participants, if participants were not forthcoming or only told me, the researcher, what they
thought | wanted to hear, the data collected would be untrustworthy. To guard against this, | used
triangulation of the data, member checking, and used their own transcripts and reviews to insure
the quality of the data collected.

Third, it might have been considered a limitation of the study that the participants were
compensated for their time and for provision of their academic transcripts, thus only being
motivated to participate for the money. Because the amount of the compensation was so low, |
do not believe it was enough to incentivize - much less coerce- participation, but I was mindful
of the risks if I recruited a participant who | discovered was in significant financial need.

In summary, | worked tirelessly to mitigate all of these limitations through triangulation
and confirmation of data and related documentation including through member checking if

indicated.
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Significance of the Study

The study sought to fill a gap in the existing literature with regard to understanding the
general lived experiences of African American males. More specifically, the study sought to
capture, in the participant’s own voice, what it felt like to be an African American male student
and worker in American society. There are very few qualitative studies documenting African
American males lived experiences of education and employment. Fewer still are the number of
qualitative studies undertaken by African American male researchers documenting Black male
education and employment outcomes. This study is also significant because of its use of Critical
Race Theory as an analytical lens. While preparing the review of literature section in Chapter 2,
| used the University of Nevada, Las Vegas Proquest.com dissertation database to see how many
studies have used Critical Race Theory as a theoretical framework. | was surprised that only two
studies at UNLV were returned, one was my own 2010 Master’s thesis entitled, Re-entry African
American Male High School Dropouts through the Lens of Critical Race Theory with Content
Analysis of the Case Studies.

The other study was a 2007 dissertation by a former UNLYV assistant professor in 2007
entitled Vestiges of desegregation: Black superintendent reflections on the complex legacy of
Brown v. Board of Education (Horsford, 2007). The small returns on this search prompted me to
repeat the search for universities in the other cities (Los Angeles, California and Cincinnati,
Ohio) from which, for convenience purposes, | hoped to draw my participants. Cincinnati had
two doctoral granting universities: University of Cincinnati had five research studies that used
CRT as framework, and Xavier University of Ohio had none. Los Angeles had three major
doctoral granting universities in its city limits. Loyola Marymount had five studies that used
CRT as a framework, University of Southern California had seven, and University of California

at Los Angeles had 22 of the first 50 listings returned.
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Finally, this study was significant because it reviewed the Moynihan report through the
lens of Critical Race Theory. While this report had been amply and critically reviewed in the
past and due to 2015 being the 50" anniversary of its publication, more recently as well, none of

these reviews employed the CRT point of entry into analysis that this proposed study did.

Chapter Summary and Transition

This chapter introduced the problem of the gap between Black and White males in
education and in employment that spanned more than 50 years. This chapter also introduced the
Critical Race Theory and Stereotype Threat analytical lenses, which the study used in examining
this problem. I included a graphical presentation of my conceptual framework in Appendix A to
enhance reader’s understanding of this approach.

Additionally, this chapter reviewed the Moynihan report, and how it was used to provide
historical context for the study. Finally, this chapter identified the researcher’s connection to the
proposed study, as well as the proposed study’s assumptions, limitations and significance.

Chapter 2 briefly reviewed the history of African American male education and
employment in the United States. Moreover, Chapter 2 reviewed the relevant literature on
education and employment outcomes of Black males relative to their White male counterparts
since 1965. Chapter 3 described the methodological approach - multiple case study - for the
study. It delineated, in detail, the study design, the criteria for participant selection, research

questions, the study timeframe, and data collection and analysis tools.
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CHAPTER 2: Review of Related Literature

That the Negro American has survived at all is extraordinary-a lesser people

might simply have died out, as indeed others have. That the Negro

community has not only survived, but in this political generation has entered

national affairs as a moderate, humane, and constructive national force is the

highest testament to the healing powers of the democratic ideal and the

creative vitality of the Negro people (Moynihan, 1965, p. 29).

Chapter 1 discussed the conceptual framework for the study, based on Critical Race
Theory and Stereotype Threat. Chapter 1 described how each shed light on the performance of
Black males in the classroom and the workforce. The goal of this study was to examine the
current state of Black male education and subsequent job opportunities. That examination was
driven by two research questions in an attempt to define the African American male’s status. The
research questions, again, were:

e la: How, if atall, does educational attainment play a role in African American Males
employment opportunities?
e 1b: How, if at all, do the educational experiences of African American males shape their

employment experiences?
This qualitative case study research approach allowed for the collection of rich data from
personal interviews with African American males who had various levels of education.

The literature review starts with what Daniel Patrick Moynihan called “the root of the
problem,” slavery, and its antecedents such as restrictive slave education laws and, later, Jim

Crow laws in the South.
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A Brief History of African American Males

The introduction began by quoting Moynihan saying, “that the Negro American has
survived at all is extraordinary...” (Moynihan, 1965, p. 29). To expand on this line of thought,
the following section addressed a brief history of Black males in America from slavery to the
school- to-prison pipeline.

Slavery

The period of slavery is considered to be between 1619, when it was documented that 20
Blacks landed in Jamestown, to 1862 when Abraham Lincoln issued the Emancipation
Proclamation. To add context to the slavery period, eight of the first twelve Presidents of the
United States were slaveholders, including George Washington, the “father of our country”
(Kolchin, 1993, p. 3). The northern states made sporadic attempts to educate “free Blacks,” at
first through the efforts of the Quakers, but later with the financial aid of private philanthropists.
At the same time, in the south, slaveholders could not afford to educate slaves for fear of mass
revolts such as the ill-fated Nat Turner revolt. South Carolina in 1740 was the first state to pass
legislation outlawing the education of slaves by imposing fines and punishment (Langhorne,
2000, p. 13). Other southern states followed suit to outlaw slave education including Georgia,
Louisiana, Maryland, Mississippi, North Carolina, and Alabama. This meant that slaves had to
educate themselves secretly or through other clandestine sources. The north and the south were
two very different cultures, on a collision course because of slavery and the south’s attempts to
completely control the lives of enslaved Blacks. In the north, there were some breakthroughs in
the education of Blacks. In 1833, Oberlin College was the first college to regularly admit
Blacks. Richard Allen, a Methodist minister, founded the Free African Society; with the help of
Quaker philanthropists, this gave rise to the African Methodist Episcopal Church (AME) and a

day school. A year later, in 1854, Wilberforce University in Xenia, Ohio became the first college
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owned and operated by Blacks (Langhorne, 2000, p. 14). The 1860 census estimated that there
were about 488,070 free Africans that lived mainly in rural areas of the South, and an estimated
3,651 free Negro children were enrolled in school in slave states compared to 4,354 in 1850
(Woodson, 1919, pp. 122-126). In 1861, the Civil War began and lasted four years until 1865. In
1860, an estimated 59,832 of the 488,070 Free Colored Population were literate meaning that an
estimated 90% were illiterate and could not read nor write (Woodson, 1919, p. 125). During
Reconstruction (1865-1870), the government created the Freedmen’s Bureau, which gave
financial support to establish an education system for Blacks. Over 4,000 schools were
established and approximately 250,000 Black students attended (Langhorne, 2000, p. 14). It must
be noted that before and after the war there were a handful of Black intellectuals advocating for
Black education. These advocates included Booker T. Washington, founder of Tuskegee
Institute, and W. E. B. Dubois who wanted a well-educated, intellectual “Talented Tenth” to lead
his people to a better civilization (Langhorne, 2000, p. 15). In 1890, land-grant colleges for
Blacks were established, providing for state-sponsored institutions of higher learning for Blacks.
Sixteen colleges were created, referred collectively as Historically Black Institutions and
Colleges (HBIC), which still exist today (Langhorne, 2000, p. 14). Unfortunately, this progress

was slowed by spate of “Jim Crow” laws that were passed in 1890.

Jim Crow Laws

Jim Crow laws were those designed to separate the races and control the lives of Blacks
after Reconstruction. The laws were named after a Black minstrel character played by a White
man in black face in a play called Jump Jim Crow. Jim Crow was meant to be a derisive term for
Black men. Blacks still made some progress toward education and literacy, such that the 1940

census reported that 25% of the U.S. population and 8% of the African American population, age
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25 and over, had a high school diploma (University of Michigan, 2007, p. 6). | included a sample
of Jim Crow laws from various states that stayed in force until the 1960°s in Appendix B. These
restrictive Jim Crow laws were challenged early in the courts (Plessy v. Ferguson, 1896), but the
Supreme Court upheld segregated railroad cars and established the “separate but equal doctrine”
to justify Jim Crow segregation. This is the very same doctrine, (“separate but equal *) that
future Supreme Court Justice Thurgood Marshall would push to overturn in the 1954 Brown v
Board of Education decision (University of Michigan, 2007, p. 6). Oliver Brown wanted his 8-
year-old daughter to attend a school close to home, but Jim Crow law prevented the White
school from accepting his daughter because she was Black (Constitution Rights Foundation,
2014, para.17). In 1954, the Supreme Court unanimously decided to overturn “separate but
equal” public schools. The court held “that separate educational facilities are inherently unequal
and that they violated the Constitution’s 14" amendment and must stop” (Constitution Rights
Foundation, 2014, para. 18). This was a watershed decision that gave African Americans a
powerful tool to begin dismantling Jim Crow laws and a segregated society. This was a big step
in the march of the Civil Rights Movement.
Civil Rights Movement

“This fight for equality of educational opportunity (was) not an isolated struggle. All our
struggles must tie in together and support one another . . . We must remain on the alert and push
the struggle farther with all our might” (Charles Hamilton Houston, first special counsel to
National Association for the Advancement of Colored People (NAACP) 2005; NAACP History,
2014, para. 1). It could be argued that the start of the Civil Rights Movement began with the
forming of the National Association for the Advancement of Colored People (NAACP) in 1909

by W.E.B Dubois and an integrated group of founders. The organizational goals were the
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abolition of segregation, discrimination, disenfranchisement, and racial violence, particularly
lynching. Another organization, the Committee on Urban Conditions among Negroes, later
known as the National Urban League, was founded in 1910 by a coalition of progressive Black
and White professionals. The League’s principal goal was to promote the improvement of
“industrial, economic, social, and spiritual conditions among Negroes’ in the cities” (Library of
Congress, 2014). In the south, people blamed their financial problems on the newly freed slaves
who lived around them. Lynching became a popular way of expressing the anger that some
Whites felt toward the free Blacks. From 1882-1968, an estimated 4,743 lynchings had occurred
in the United States. Of the people who were lynched, 3,446 were black, 72.7% of the total.
Records show 1,297 White people were lynched “for helping the blacks or being anti-lynching”
(Berea College, 1999, para. 2). These numbers seem horrifying, and yet, it is known that not all
of the lynching was even recorded. The NAACP started a crusade to stop lynching in 1909
pushing anti-lynching legislation, which was passed three times in the House of Representatives,
but it was always filibustered and defeated by Southern Senators. However, their efforts along
with those of anti-lynching crusader Ida B. Wells helped to bring wide spread condemnation to
the practice and made the NAACP the most influential civil rights organization in the nation
(National Humanities Center, 2014). The NAACP also ran a legal campaign against segregated
education in U.S. schools. The special legal counsel for the NAACP, Charles Houston, designed
a strategy of attacking segregation in law schools forcing states to either create costly parallel
law schools or integrate the existing ones (NAACP Legal History, 2014). Houston won several
cases including some before the Supreme Court, which resulted in the desegregation of law
schools at such institutions as the University of Maryland and the University of Missouri. When

Thurgood Marshall succeeded Charles Houston as special counsel, he continued Houston’s
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strategy with similar successes including ending “Whites’ only primaries” in southern states,
which had prevented Blacks from voting. Marshall also overturned state laws that enforced
segregation on public transportation, and, with several other lawyers, won Shelly v. Kramer
(1948), effectively ending the enforcement of racially restrictive covenants that prevented Blacks
from buying homes in White neighborhoods. These legal victories set the stage for the Brown v.
Board of Education Supreme Court decision that “segregation in public education violated the
Equal Protection Clause of the Fourteenth Amendment” overturning the “separate but equal”
doctrine (NAACP Legal History, 2014).

A vyear later, in 1955, a woman named Mrs. Rosa Parks refused to give her seat on a bus
to a White man because she was too tired to stand (Ahmand, 1978). This event sparked the
Montgomery Alabama bus boycott, which led to mass demonstrations and created a
cohesiveness never seen before among Blacks. A young PhD educated pastor named Dr. Martin
Luther King Jr. took the lead in the boycott, and the Civil Rights Movement shifted gears from
the courtroom to the streets employing non-violent demonstrations to demand civil rights. Blacks
began to organize into rights groups, and these groups collaborated with one another, for
example, by forming the Southern Christian Leadership Conference (SCLC), which wanted to
maintain a non-violent approach. Younger Blacks, who said they did not want to wait for
freedom, started their own aggressive campaign to end segregation with a lunchroom sit-in at
Woolworth’s in Greensboro, North Carolina; this eventually led to desegregated lunch counters
all over the South. Black students formed their own collaborating group called Student Non-
Violent Coordinating Committee (SNCC) to coordinate local student activities against
segregation. Another group, called Congress of Racial Equality (CORE), started “freedom rides”

to test the Supreme Court’s ruling on desegregation of bus terminals in the South. CORE-
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integrated buses were bombed and burned, and CORE stopped Freedom Rides, but SNCC took
up the Freedom Rides along with voter registration drives in the south (Ahmad, 1978). By 1963,
SNCC was the leading student protest group. SNCC’s chairperson John Lewis, future
Congressman from Georgia, had been working with Dr. King and the SNCC to promote
nonviolent protests, including the March on Washington which was the largest demonstration to
date with an estimated 250,000 people participating (Ahmad, 1978, p. 5). However, SNCC
became less tolerant of the non-violent approach because of the escalating and dangerous
responses, including beatings, shootings, and fire bombings of buses and churches (Ahmad,
1978). The Freedom Summer of 1964 was the turning point for young Blacks, students and
nonstudents, who wanted their civil rights now. After the killing of student protesters James Earl
Chaney, Andrew Goodman, and Michael Henry Schwerner, in Philadelphia, Mississippi by the
Klu Klux Klan, Blacks began to pay more attention to Black activists like Malcolm X and
Stokely Carmichael, who had succeeded John Lewis as chairperson of SNCC.

Carmichael took SNCC in a more aggressive and combative direction, which caused a
split with Dr. King and the SCLC. Carmichael coined the phrase “Black Power” which ran
through the Black community like an electric current. The call for Black Power was picked up on
college campuses all over the country. Black students were demanding more Afro-centric
classes, Black faculty and administrators, admission of more Black students, and even Black
studies programs. Even though Howard University led the way, the demands were not limited to
HBIC’s. There were also protests at predominately White universities such as Duke and the
University of Cincinnati.

This author was involved in the April 1969 demonstration at the University of Cincinnati

to get Black faculty, some Afro-centric classes, and student aid to admit more Black students.
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Before the takeover of the UC administration building, the university ignored our demands; but
after the takeover, the students got an audience with the president of the university who agreed to
address the issues raised. In Appendix H is a picture of that takeover of the University of
Cincinnati administration building. I am the student leaning against the pillar. | was arrested
weeks later in a park on Sunday with my wife surrounded by four police cars and eight police
officers with guns drawn. My booking photo was included in Appendix I. I am including my
personal experience because | was a participant in that history, not just an observer. Being a part
of these events does not make me biased, but it does sensitize me to them as real events and not
as an abstraction.

Across the country, Black and White students were energized to improve the lot of Black
Americans along many fronts, from segregated water fountains to segregated schools to
segregated housing. This was a very intense time in our country’s history, and it had a major
effect on the education of Black students. Earlier, | stated that the Civil Rights Movement had
shifted focus from the courtroom to the streets, and the Movement had shifted gears again this
time to a focus on government policy regarding Blacks’ civil rights. In 1961, the NAACP urged
President John F. Kennedy to issue the Federal Apprentice Act and Executive Order 10925,
which included a provision that government contractors “take affirmative action to ensure that
applicants are employed, and employees are treated during employment, without regard to their
race, creed, color, or national origin