
UNLV Theses, Dissertations, Professional Papers, and Capstones 

5-1-2024 

Preparing Occupational Therapy Students in a Role-Emerging Preparing Occupational Therapy Students in a Role-Emerging 

Private School-Based Setting Private School-Based Setting 

Jerome Amigo 

Follow this and additional works at: https://digitalscholarship.unlv.edu/thesesdissertations 

 Part of the Occupational Therapy Commons 

Repository Citation Repository Citation 
Amigo, Jerome, "Preparing Occupational Therapy Students in a Role-Emerging Private School-Based 
Setting" (2024). UNLV Theses, Dissertations, Professional Papers, and Capstones. 4941. 
http://dx.doi.org/10.34917/37650762 

This Dissertation is protected by copyright and/or related rights. It has been brought to you by Digital 
Scholarship@UNLV with permission from the rights-holder(s). You are free to use this Dissertation in any way that 
is permitted by the copyright and related rights legislation that applies to your use. For other uses you need to 
obtain permission from the rights-holder(s) directly, unless additional rights are indicated by a Creative Commons 
license in the record and/or on the work itself. 
 
This Dissertation has been accepted for inclusion in UNLV Theses, Dissertations, Professional Papers, and 
Capstones by an authorized administrator of Digital Scholarship@UNLV. For more information, please contact 
digitalscholarship@unlv.edu. 

http://library.unlv.edu/
http://library.unlv.edu/
https://digitalscholarship.unlv.edu/thesesdissertations
https://digitalscholarship.unlv.edu/thesesdissertations?utm_source=digitalscholarship.unlv.edu%2Fthesesdissertations%2F4941&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/752?utm_source=digitalscholarship.unlv.edu%2Fthesesdissertations%2F4941&utm_medium=PDF&utm_campaign=PDFCoverPages
http://dx.doi.org/10.34917/37650762
mailto:digitalscholarship@unlv.edu


 

 

 

 

PREPARING OCCUPATIONAL THERAPY FIELDWORK STUDENTS IN   

A ROLE-EMERGING PRIVATE SCHOOL-BASED SETTING 

 

By 

 

Jerome S. Amigo 

 

Bachelor of Science – Kinesiology 

University of Nevada, Las Vegas 

2019 

 

A doctoral project submitted in partial fulfillment 

 of the requirements for the 

 

Occupational Therapy Doctorate 

 

Department of Brain Health 

School of Integrated Health Sciences 

The Graduate College 

 

University of Nevada, Las Vegas 

May 2024 

 

  



 

ii 
 

  

 

Doctoral Project Approval 

The Graduate College 
The University of Nevada, Las Vegas 
        
May 3, 2024

This doctoral project prepared by  

Jerome Amigo 

entitled  

Preparing Occupational Therapy Fieldwork Students in a Role-Emerging Private School-
Based Setting 

is approved in partial fulfillment of the requirements for the degree of 

Occupational Therapy Doctorate 
Department of Brain Health 

 
                
Donnamarie Krause, Ph.D.               Alyssa Crittenden, Ph.D.  
Graduate Coordinator           Vice Provost for Graduate Education &  

                                                                                            Dean of the Graduate College 
Jefferson Kinney, Ph.D.  
Graduate Program Chair 
       
 



iii 

Abstract 

This capstone project occurred in collaboration with Cornerstone Christian Academy in 

Las Vegas, Nevada. As a role-emerging area of practice, occupational therapy must focus on 

integrating services in private schools just as much as public schools. The need for resources to 

support future fieldwork students at Cornerstone Christian Academy makes it difficult for 

occupational therapy students to enhance their experiential learning opportunities and serve an 

underserved population of primary and middle school students. 

The capstone project consisted of daily engagement with Cornerstone Christian 

Academy’s educational personnel, attending students, and the parents of the students for 14 

weeks to ensure all stakeholders involved will benefit from the capstone project. These 

interactions resulted in creating an evidence-based fieldwork manual tailored to guide fieldwork 

students through their experiences. Delivery of occupational therapy services in private 

institutions such as Cornerstone Christian Academy can serve as a model to bring attention to the 

limited educational support such institutions may face. Shedding light on the increasing demand 

for school-based support services in private schools and fieldwork experiences in role-emerging 

areas provides an opportunity for occupational therapy to fulfill multiple needs to achieve the 

common goal of academic success. 
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Occupational Therapy Student Fieldwork in a Private School 

The educational system provides opportunities to prepare students for adult roles 

associated with work and community life. Over the recent years, educational reform in the 

United States has focused on making this goal an obligation in all schools (Cochran-Smith, 

2020). To uphold this commitment, greater academic rigor, increased pressure to demonstrate 

adequate behavior, and emphasis on guiding students for career readiness have led to continuous 

changes in the educational landscape. In addition, students are also expected to develop adequate 

problem-solving, interpersonal, and intrapersonal skills alongside meeting academic demands. 

Meeting these objectives may be stressful for some students, and they may need help in the 

classroom setting, leading to possible challenges in other areas of life. 

Occupational therapy (OT) is one of the many professions that can contribute to an 

individual’s success in the school environment by maximizing their participation and 

performance as a student at any grade level. Furthermore, OT services can address many other 

factors contributing to students’ success as they develop into young adults. For example, within 

the school system, many children can display inappropriate behaviors in response to stress and 

may struggle with social participation (Ball, 2018). The inability to build relationships with other 

students may cause intrinsic emotions to arise and become displayed through inappropriate 

actions, which may impede their educational progress. According to the Bill & Melinda Gates 

Foundation (2012), a national survey was conducted among over 10,000 teachers, ranging from 

pre-kindergarten to 12th grade, and results revealed that 70% of participants concurred that in-

school behavioral support from psychologists and therapists, including OT, had a solid or 

powerful impact on student achievement. 
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The OT profession has long been involved with educational systems, providing 

therapeutic interventions to assist students in reaching their academic goals. Ball (2018) 

highlighted the emergence of school-based OT dating back to as early as 1975 with the passing 

of the Education for All Handicapped Children Act (EHC), which is now reformed into the 

Individuals with Disabilities Education Act (IDEA). IDEA promotes that all children have the 

right to an education and access to mandated related services, including OT, which later led to 

the No Child Left Behind Act (NCLB) that created broader opportunities for OT services to be 

used by schools to benefit students with and without disabilities. Furthermore, the Every Student 

Succeeds Act (ESSA) replaced NCLB and mandated that occupational therapists (OTs) are to be 

included as specialized instructional support personnel (SISP). As OTs take on the current role of 

SISP in schools, they are involved in planning and implementing new programs and school-

climate initiatives and assisting with any of the school’s educational needs to optimize student 

learning (Ball, 2018). History has proven that OT services significantly contribute to academic 

success, and legislative mandates have backed the profession. More importantly, the research has 

demonstrated that school-based OT can increase academic performance among students who 

receive services. 

There has been a continuing growth in studies examining the benefits of school-based 

occupational therapy programs. However, limited research primarily focuses on the private 

school setting. The current OT literature highlights providing services to students within public 

schools, where resources and cultures may seem different than those of private settings. 

Moreover, funding, legislation, and overall culture supporting OT services are dissimilar. As a 

result, there is also a need for more educational resources to help OT students perform clinical 
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fieldwork experiences in such areas due to the overall low employment of OTs in private school-

based environments (US Bureau of Labor Statistics, 2022). 

The initial phases of integrating OT services within a school may present challenges, 

especially for the OT students assigned to the new fieldwork site, where increasing advocation 

for OT may be required. Therefore, this capstone aimed to create a fieldwork manual that guides 

OT students through their level I and II fieldwork assignments with professional expectations, 

ethical delivery of client-centered treatment, school-based protocols, and collaboration with all 

educational stakeholders and families at Cornerstone Christian Academy (CCA). This religious-

based private school now serves as a role-emerging practice area. Such opportunities can 

maximize the benefits for potential students needing OT services and create more opportunities 

for OT students to practice as future healthcare practitioners. This capstone project promotes 

program development according to the standards of the Accreditation Council for Occupational 

Therapy Education (ACOTE, n.d.). Lastly, the capstone experience addressed the American 

Occupational Foundation's (AOTF) research priorities to facilitate reciprocal opportunities 

between doctoral students for practical implications and private school students for holistic gain 

(AOTF, n.d.). 
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Statement of the Problem 

 Nationally, approximately 17,000 occupational therapy practitioners are employed in 

elementary and secondary schools (US Bureau of Labor Statistics, 2022). Nevada currently hosts 

roughly 800 active occupational therapy (OT) practitioners, and approximately 17% are 

employed within educational institutions. (Nevada Board of Occupational Therapy [NBOT], 

2020). Despite being ranked the fourth highest primary employment setting, only 5% of OT 

practitioners represent the private school-based total. As a result, this would rank as the third 

lowest setting, posing as an underserved community. Minimal advocacy and emphasis on the 

desire for OT services within these private schools can prevent students from receiving potential 

therapeutic interventions that may enhance their academic experience. The critical issue is that 

while school-based OT programs serve as a possible bridge to academic success, the difference 

in funding between the two school systems presents a daunting barrier to occupational justice. 

 Despite Nevada having over 130 private schools, less than 10% of those schools offer OT 

as educational support services (NBOT, 2020). Although OT services are more predominantly 

present in public schools, current private programs such as The Alexander Dawson School, 

Henderson International School, and The Meadows School consist of OTs providing 

interventions to target holistic development. These schools heavily advocate for the role of OT 

services within the educational system. Although OT services have been steadily implemented in 

private schools, the recent impact of the COVID-19 pandemic has halted many OT students' 

fieldwork opportunities to maintain their attending students' safety and health. Opportunely, the 

OT department at UNLV has created a pathway for its OT students to become acclimated with 

private school-based therapy through fieldwork placements at CCA by allowing them to build 

rapport with school personnel, conduct assessments with attending students, and convey 



 5 

feedback with teachers and parents. However, CCA has only recently begun promoting such 

therapeutic services, as they do not currently have OTs employed at their site. The site is now 

considered a role-emerging practice, as services were initially offered to the student body at 

CCA in the fall of 2023. Previously, students had completed fieldwork placements at CCA; 

however, it was evident that a manual was necessary to guide them in working with CCA’s 

population and culture. 

This led to the overall question: 

Would developing an evidence-based fieldwork manual enhance the experiential 

learning process for occupational therapy fieldwork students at Cornerstone 

Christian Academy? 

The essential issue was the need for evidence-based resources for OT fieldwork 

experiences in the private school-based setting. As a result, creating a fieldwork manual to guide 

OT students through their clinical experiences at CCA served as a viable resolution. The 

fieldwork manual would guide students in accomplishing objectives to help build practical and 

professional skills in a private educational academy. Additionally, the fieldwork manual would 

cultivate a relationship that provides opportunities for future OT students to enhance their 

clinical skills and advocate for OT in a role-emerging private school. 
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Definitions 

Academic Fieldwork Coordinator (AFWC): coordinates and organizes the fieldwork 

experiences of OT students; oversees the educational experience of the fieldwork student and 

prepares the fieldwork educator in a supervisory role 

Cornerstone Christian Academy (CCA): A religious-based private school in Las 

Vegas, Nevada, that serves students from preschool to eighth grade and strives for academic 

excellence while emphasizing the importance of Christianity. 

Fieldwork: Practice-based learning experiences that integrate a student's academic 

knowledge into clinical practice 

Fieldwork educator (FWEd): Healthcare professionals with at least one year of 

practical experience directly supervising students on-site during Fieldwork. 

Fieldwork manual: An educational guide that is designed to address the policies, 

procedures, and expectations associated with the fieldwork site 

Occupational therapist (OT): An entry-level graduate who has completed the National 

Board for Certification in Occupational Therapy to become a licensed and registered OT 

practitioner 

Role-emerging: A site that does not host an active OT or the role of OT has yet to be 

solidified 

School-based: Refers to services that are delivered within an educational setting 

Self-efficacy: an individual’s intrinsic belief in themselves to perform a task 

Specialized Instructional Support Personnel (SISP): Include a wide range of 

professionals that provide services to support students in their academics  
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Literature Review 

 The literature review involved articles that discussed occupational therapy (OT) 

fieldwork experiences and OT services delivered in educational settings. The following terms 

were used during the online searches: “student” AND “fieldwork” OR “student”; “role-

emerging” AND “occupational therapy” OR “school-based” OR “education” OR “primary 

school.” The databases used for the searches included the online databases of PubMed, Google 

Scholar, and the American Occupational Therapy Association (AOTA) research database. The 

inclusion criteria for both searches included articles within the past ten years.  

The synthesis of literature included 17 articles, with four emphasizing the impact of 

COVID-19 on students and school-based health-related services, four concentrating on the role 

of school-based occupational therapy services, four highlighting fieldwork in a role-emerging 

practice area, and four covering how fieldwork manuals can assist OT students and the FWEd. 

From the literature review, four prominent themes emerged. The first theme was the role of 

occupational therapy in schools and its advantages to students’ academic achievement. The 

second theme was the benefits of school-based OT services. The third theme was the student 

perceptions of fieldwork placements in role-emerging practice areas and the comparison to 

traditional fieldwork settings. The final theme was the advantages of possibly utilizing a 

fieldwork manual during fieldwork experiences. 

The Impact of COVID-19 and School-Based Health Services 

The first section will focus on the impact of the COVID-19 pandemic and how it affected 

students’ learning processes (Mahmoodi et al., 2023; Viner et al., 2022). This section will 

discuss the importance of school-based health services and the benefits of seeking such services 

(Denny et al., 2018; Kranz et al., 2022). The first article will highlight the impact of COVID-19 
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lockdown measures on students’ psychological well-being. Then, it will transition into the 

pandemic’s effect on students’ behavior during lockdown. Next, the third article will cover 

school-based health services addressing mental health in students. Lastly, the fourth article will 

discuss the changes in service delivery of school-based health services before and during the 

COVID-19 pandemic.  

As educational institutions slowly recover from the COVID-19 pandemic, the broad 

range of effects still lingers today, most notably the association between the social lockdown 

measures and the overall impact on school-aged children and adolescents. Viner et al. (2022) 

conducted a systematic review to investigate the possible association between school closures 

during the pandemic and its effect on mental health and well-being in children aged 0-19. The 

researchers included 36 studies that sought after data relative to the unaddressed psychological 

needs of the target population during the COVID-19 lockdown. Viner et al. revealed adverse 

changes in each of the three categories. First, mental health symptoms increased, with the data 

revealing significantly higher rates of student anxiety and depression during the lockdown. 

Second, increased screen time and sedentary behavior led to an increase in obesity rates in 

school-aged children and adolescents. Lastly, sleeping patterns were heavily affected, leading to 

an increase in insomnia and fragmented rest periods. A limitation of this study is the inclusion of 

studies that were solely from the first wave of the pandemic, which included various ranges of 

closure durations, which may not fully capture the long-term effects on mental health, health 

behaviors, and well-being. Despite this, the study by Viner et al. (2022) sheds light on the 

salience of monitoring the socio-psychological needs of school children and adolescents as 

society continues to recover from the COVID-19 pandemic.  
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 Issues in behavior are another result of the prolonged lockdown during the pandemic. 

Mahmoodi et al. (2023) conducted a cross-sectional study to determine the predictors affecting 

behavioral and emotional problems in students aged 6-12. The study participants included 322 

mothers of elementary school-aged children for three months in 2021, where the researchers 

gathered survey data on socioeconomic status, depression rates, anxiety levels, amount of stress, 

and measured behavior through the Rutter Children’s Behavior Questionnaire (RCBQ). The 

results revealed that 17% of school-aged children had behavioral problems during the 

coronavirus pandemic. There was also a significantly higher number of mothers who reported 

experiencing anxiety and depression during the pandemic due to feelings of uncertainty when 

dealing with their children’s behavioral issues. Limitations of the study include that the survey is 

accessible online only, behavioral symptoms are based on the mothers’ opinions, and additional 

factors affecting behavior during the pandemic are not considered. The study by Mahmoodi et al. 

(2023) demonstrated that students and their families may have experienced difficulties dealing 

with the children’s behavior, suggesting additional help to treat the behavioral symptoms. 

School-based health services can address multiple aspects of a student’s well-being that 

help guide them toward academic achievement. These services can include an array of health 

professionals who specialize in an area that can promote school engagement and student success. 

As the study by Viner et al. (2022) discussed the association between school closures during the 

COVID-19 pandemic and the effects on health and well-being in students, a cross-sectional study 

by Denny et al. (2018) described how school-based health services can have a positive impact on 

the often-overlooked mental health needs of children and adolescents. The researchers utilized 

findings from 8483 student surveys from 90 different schools regarding mental health and well-

being indicators and the utilization of their school’s health services. The results revealed that 
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depressive symptoms, suicidal thoughts, and total difficulties were common psychological issues 

that students were facing. Students who actively sought health services during school reported a 

significant increase in their mood and participation in educational activities. However, only half 

of the participating schools consisted of an on-site health professional, while some schools only 

provide first-aid care. The surveys were self-report questionnaires, which may have risked the 

bias of under- or over-reporting on the evaluation of one’s mental health. Nonetheless, this study 

depicts the need for school-based health services to treat a broader range of underserved students 

who may benefit from their positive impacts. 

Although the previous study has demonstrated the benefits of school-based health 

services in addressing mental health, the COVID-19 pandemic may have also impacted the 

service delivery of school-based health teams and their effects on student academic performance. 

Kranz et al. (2022) conducted a web-based survey with 767 public elementary schools to 

examine the changes in school-based health services and the needs of students before and during 

the pandemic. The survey included questions about screenings, mental health services, dental 

services, immunizations, and occupational and physical therapy. The researchers found that the 

responding schools reported a significant decrease in providing school-based health services 

during the 2020-2021 school year compared to before the pandemic. Additionally, there was a 

substantial increase in the concerns about students’ mental health from 15% before the pandemic 

to 27% during the pandemic. The results also revealed that schools reported two crucial factors 

regarding the delivery of school-based services: support from school staff and guidance about 

how to deliver health services following the pandemic lockdown safely. A limitation of the study 

is that the participating schools only resided in Virginia. Additional limitations include self-

report bias, possible misinterpretation of survey questions, and the fact that the survey was 
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conducted in May 2021, which may not fully capture the full impact of COVID-19 on school-

based health services. The study by Kranz et al. (2022) reveals how the pandemic has also 

altered school health service delivery models, thus further affecting student academic 

performance.  

To conclude, the COVID-19 pandemic has affected students mentally, behaviorally, and 

academically (Denny et al., 2018; Kranz et al., 2022; Mahmoodi et al., 2023; Viner et al., 2022). 

School-based health services have helped improve the overall health and well-being of students 

who sought services (Denny et al., 2018; Kranz et al., 2022). However, the long-lasting effects of 

the pandemic may have created more barriers to academic achievement than ever before 

(Mahmoodi et al., 2023; Viner et al., 2022). As education systems strive to return to life post-

pandemic, the importance of school-based health services must not be overlooked and should be 

advocated to help students in need.  

The Role of Occupational Therapy in School-Based Settings 

 The second section focuses on occupational therapists (OT) in school-based 

environments, as they are among the many health services that can contribute to student 

academic success. OT in schools can help promote social participation, self-regulation, mental 

health, and motor skills that can lead to educational achievement (Ansari & Rizvi, 2023; Chan et 

al., 2017; Watroba et al., 2023; Watt et al., 2023). The first article will discuss OT interventions 

that can help students with difficulties in sensory processing during school. Then, it will move to 

OT’s role in developing social skills. The third article will cover how OTs can help students with 

specific diagnoses. Finally, the fourth article will discuss how OTs can use interventions to 

improve mental health in elementary students.  
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 Dysfunction in sensory processing can make it challenging for students to succeed in 

school. OTs can address these issues through different school-based sensory interventions. Watt 

et al. (2023) performed a systematic review to explain the existing research that supports 

sensory-based interventions in school-based OT services. Nineteen articles were included in the 

systematic review. The researchers discovered two prominent themes that revealed positive 

results from sensory-based interventions. First, sensory-based interventions demonstrated 

increased effectiveness in managing classroom behaviors such as in-seat, on-task/off-task, and 

risky behaviors through self-regulation and environmental modifications to decrease distractions. 

The second theme identified was the impact of sensory-based interventions on classroom 

engagement. The articles included cognitive strategies, fine motor tasks, and functional role play 

as interventions to facilitate increased social interactions with peers. Limitations of the study 

include a male-dominant sample, a small sample size, and the inclusion of only English articles, 

which can all limit the generalizability of the findings. Nonetheless, sensory-based interventions 

can be an effective tool that school-based OTs can utilize and individualize for any student who 

requires help in the classroom. 

 As Watt et al. (2023) discovered articles that included interventions that promote social 

interaction, it is essential to note that social engagement is crucial to child development. Ansari 

and Rizvi (2023) conducted a systematic review to capture the scope and existing evidence 

regarding school-based OT interventions to promote social capabilities among students. A total 

of 24 articles met the inclusion criteria. Different methods such as yoga, mentor assistance 

programs, sporting activities, and animal care in the classroom served as interventions that 

increased psycho-social-emotional development in students. The selected studies revealed that 

school interventions positively promoted students’ social capabilities through improved self-
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regulation and participation in social situations. A limitation of the study is the inclusion of 

articles from varying countries, which may consist of less applicable interventions in different 

settings. Despite this, Ansari and Rizvi (2023) demonstrated that OT services can assist students 

in developing their social identities and social interaction skills. 

School-based OT interventions can also be tailored to assist students who are clinically 

diagnosed with attention deficit hyperactivity disorder (ADHD) and autism spectrum disorder 

(ASD), which are two of the most prominent diagnoses among children ages 3-17 years old 

(CDC, 2022). Watroba et al. (2023) conducted a systematic review aiming to synthesize the best 

available research regarding the effectiveness of school-based OT interventions on school skills 

among children with ADHD and ASD. The systematic review included 13 studies divided into 

two categories by diagnosis. School-based interventions for children with ADHD included 

exercises such as mindfulness, executive function training, and weighted vests for sensory 

activities. The interventions revealed positive responses in cognitive abilities, processing skills, 

and social interaction skills. As for the children with ASD, the researchers found a significant 

increase in social interaction skills (Watroba et al., 2023). One limitation of the study was the 

sample size of the included articles, which may affect the statistical power and the 

generalizability of the results. Despite this, it does not overshadow the positive outcomes that 

school-based OT services can generate within this population. Moreover, as OT is equipped to 

deliver holistic care to clients, a significant area that needs to be addressed is mental health 

within the students. 

 OTs can also address mental health within school-based services. Chan et al. (2017) 

performed a systematic review to investigate and better understand the effects of the mental 

health interventions that OTs implement with elementary students in school-based settings. A 
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total of 15 articles were included for review. The researchers have found a significant increase in 

mental health interventions that assisted in academic performance and an overall rise in 

occupational engagement during school. Psychotherapy was presented as the most prominent 

form of intervention throughout the studies. Although a limitation of this study only focused on 

the elementary population, which can limit the generalizability of the findings, it still strengthens 

the argument for school-based OTs being versatile in targeting different areas to maximize the 

academic experience for all students.  

 After reviewing the literature, consistent themes were identified within OT’s role in the 

school-based environment that contributed to students’ academic success (Ansari & Rizvi, 2023; 

Chan et al., 2017; Watroba, 2023; Watt et al., 2023). Moreover, the literature reveals the 

flexibility with which OT can address multiple areas to assist with student needs. The studies 

have shown that the role of OT can help improve students’ skills that will later translate to skills 

needed in adulthood (Ansari & Rizvi, 2023; Watt et al., 2023). However, the literature either 

only discussed OTs in public schools or did not specify details, leaving a gap in the literature that 

does not identify the positive impact of OT, specifically in private schools. Further studies are 

required to define the role of OT within private school-based settings. 

Benefits of Fieldwork in Role-Emerging Practice Areas 

The third section is focused on how the development of a fieldwork manual in a role-

emerging practice would not only assist students and the academic fieldwork coordinator 

(AFWC) in meeting the objectives of the fieldwork experience but would also provide students 

the opportunity to become liaisons of their respective profession, increase their overall self-

efficacy, and groom their skills in becoming entry-level OT professionals (Bolton & Plattner, 

2020; Clarke et al., 2014; Keptner & Klein, 2019; Lau & Ravenek, 2019; Mattila & Dolhi, 
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2016). The first article will discuss the students’ perspectives on fieldwork placements in role-

emerging practice areas. Then, it will transition to the different perspectives between teachers 

and OTs on school-based services and how it creates an opportunity for teachers to learn more 

about the profession. The third article will discuss the importance of the decision-making process 

for OT students during fieldwork and how role-emerging areas can affect their perspectives. 

Next, the fourth article will discuss students’ experiences with limited direct supervision in a 

non-traditional fieldwork setting. Lastly, the fifth article will cover how role-emerging fieldwork 

placements can help develop a professional identity. 

 Understanding the students’ experiences is imperative to determine the benefits and 

challenges of conducting experiential learning in role-emerging areas. Lau & Ravenek (2019) 

conducted a literature review through scoping review methods to capture the perceptions of OT 

students who have previously conducted fieldwork in a role-emerging area. A total of 30 articles 

were identified through the literature search, and two themes emerged: opportunities and 

challenges. Some common challenges when completing fieldwork in a role-emerging practice 

area include a lack of structure and support, defining a professional role, and a high amount of 

responsibility. On the contrary, the results revealed more student opportunities, such as personal 

and professional development, greater independence and autonomy, increased self-efficacy, and 

advocacy for the profession. Limitations of the article include the inclusion-exclusion criteria 

being too narrow, only one of the authors conducting the literature review while the second 

author solely provided topic supervision and guidance related to methods and interpretation of 

literature, and potential interpretation bias from the researchers. Nonetheless, the opportunities 

from the literature review paved the way for other OT students to develop further into influential 

healthcare professionals. 
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Although recent studies have shown that OT interventions are effective in assisting 

students in reaching their academic goals (Ansari & Rizvi, 2023; Chan et al., 2017; Lappalainen 

& Ruotsalainen, 2023; Watt et al., 2023), knowing OT’s actual role within a school’s system still 

lingers as a challenge for the majority of educators. Bolton & Plattner (2020) conducted a 44-

item closed-ended qualtrics survey between 39 teachers and 48 OTs to gather data on their 

perspectives on their knowledge about the OT profession and the value of OT services. 

According to the results, when teachers were asked about the OT role in school-based practice, 

only 56% of teachers indicated an understanding of what OT services can be provided in the 

school. In comparison, 44% showed a “kind-of” understanding of OT services. In addition, 96% 

of the teachers indicated they highly value or value OT services in schools; however, only 60% 

of OTs feel that teachers genuinely value their services. Limitations of the study include a small 

sample size, the majority of participants residing in a particular state, and responses that different 

school environments may have influenced. While the results of this study demonstrate a common 

disconnect between OT professionals and educators, this presents an opportunity for OT students 

to translate their acquired comprehension through coursework and educate specific stakeholders 

while on fieldwork. Within a role-emerging practice area, students can become strong advocates 

for the profession by informing others about OT's services and its many benefits. 

Decision-making as a clinician is a robust process, and students must be properly 

educated to avoid making unethical choices during treatment. Role-emerging practice areas can 

provide students with independence where they can become self-reliant. Mattila and Dolhi 

(2016) interviewed five OT students and gathered their details about their fieldwork experiences 

in a non-traditional or role-emerging setting. The interviews were 45-60 minutes long and 

consisted of open-ended questions to retrieve the most relevant information. The qualitative 
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analysis also utilized relative information regarding fieldwork in the student’s journal entries. 

The researchers found common themes for benefits, including the transformative process that 

occurs in students who participate in these placements. Students reported a change within 

themselves, both personally and professionally, that impacted their desired practice setting in the 

future. As students progressed through their fieldwork, they became empowered by the 

knowledge acquired through self-directed learning, and making appropriate ethical decisions 

became second nature in time. The study is limited because the responses were gathered from 

only five students, all with homogeneous characteristics, and the students worked closely with 

the researchers as part of their program development, thus generating the possibility of 

preconceived bias. However, the study presents how the intrinsic transformation that occurs in 

students during fieldwork can increase their autonomous decision-making skills while working 

in a nontraditional or role-emerging setting. 

In light of the decision-making process, OT students must also be confident in their 

clinical reasoning skills to become ethical practitioners. Keptner and Klein (2019) conducted a 

multiple, qualitative case study with nine OT fieldwork students to describe their experiences 

during a faculty-led fieldwork placement in a non-traditional setting. The researchers facilitated a 

collaborative learning model to seek the students’ perspectives on receiving less than full-time 

direct supervision during fieldwork and how the interactions between their peers and colleagues 

influenced their experiences. Students were directed to log journal entries and photovoice entries 

that were meaningful to their experiences, as long as the photos did not include the children who 

served as clients. The researchers also conducted field notes and a post-fieldwork focus group. 

After synthesizing the data, Keptner and Klein revealed that although students reported a sense 

of uncertainty with limited supervision during fieldwork, the students also reported they were 
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able to practice more self-reflection, perform more interventions with self-direction, increase 

their communication skills when working with colleagues, and develop more confidence in their 

clinical skills. Limitations of this study include the small sample of the nine OT students, 

potential bias from one of the researchers as she served as the fieldwork supervisor, and the case 

study design focusing on a faculty-led fieldwork experience that may not be fully representative 

of all OT students or programs. Despite the limitations, the uncertainties that students can face in 

a non-traditional or role-emerging setting can propel them to be more independent and self-

confident in their skills, which will later enhance personal and professional growth. 

 As professional growth becomes a trend in role-emerging areas (Keptner & Klein, 2019; 

Lau & Ravenk, 2019; Mattila & Dolhi, 2016), establishing one’s professional identity during 

fieldwork is the precursor to actual professional practice following graduation. Clarke et al. 

(2014) used interpretative phenomenological analysis to develop a deeper understanding of 

students’ experiences and ascribed meaning to their assigned role-emerging placements. The 

researchers conducted semi-structured interviews with five OT students to explore their lived 

experiences and gain insight into the benefits of fieldwork in role-emerging practice areas. As 

students were aware of the changes in themselves during their experiences, common themes 

included the development of their “new” self, which specified increased maturity and 

confidence; having a more profound belief in the OT profession, including seeing clients in a 

different light; and becoming a positive influence to their clients. The homogeneity of the sample 

presents a limitation, as well as the retrospective approach to the interview that relied on the 

participants’ memories, which may not have been entirely accurate. Overall, role-emerging 

fieldwork placements can help develop OT students into the professionals they are trained to be. 
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 To conclude, role-emerging areas of practice can provide multiple benefits for OT 

students. New or nontraditional areas can instill self-confidence, develop professional growth, 

and create opportunities to further educate others on the profession (Bolton & Plattner, 2020; 

Clarke et al., 2014; Keptner & Klein, 2019; Lau & Ravenek, 2019; Matilla & Dolhi, 2016). As 

the OT profession grows, different areas will continue to develop for OTs to help underserved 

populations. OT students should embrace a fieldwork position in these role-emerging areas to 

develop autonomy as a future clinician, integrate OT into new areas, and continue to build 

clinical skills. 

Benefits of a Possible Fieldwork Manual 

Fieldwork provides OT students with an opportunity to bridge the gap between didactic 

and clinical training by applying their knowledge in practical settings. However, when they do 

not seem confident in their abilities to transfer that knowledge into clinical applications, a barrier 

is drawn that impedes students from succeeding during fieldwork. The final section of this 

literature review will discuss how a fieldwork manual can be designed to help students increase 

their overall self-efficacy, further develop their skills as a future clinician, and lighten the load 

for the FWEd as well (Andonian, 2017; Forfa et al., 2022; Greiner, 2015; Meyer & Hunley, 

2022). The first article will discuss the importance of self-efficacy in students during fieldwork. 

Then, the second article will describe how a fieldwork manual can benefit the FWEd in addition 

to OT students. Next, the third article will delve into the common barriers that OT students face 

during fieldwork and a possible solution. The fourth article will discuss how an educational 

intervention during fieldwork can increase student self-efficacy overall. 

Self-efficacy is a salient component that can be found throughout the fieldwork 

experience. When considering role-emerging areas of practice, it is essential to recognize that the 
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FWEd can experience challenges as a mentor. Still, it can be equally challenging for students as 

they try to uphold the expectations that the FWEd can place on them. Andonian (2017) 

conducted a study that examined the relationship between fieldwork experiences and students’ 

perceived self-efficacy. The study consisted of 306 OT students who participated in the Student 

Confidence Questionnaire (SCQ) to gather insight into the students’ perceptions of their self-

efficacy levels during fieldwork. The results revealed that transitioning from being a student to a 

clinician may be challenging as the expectations quickly shift. Students’ self-efficacy was also 

reported to be contingent upon different elements, such as the relationship with the FWEd, the 

frequency of feedback and how it is conveyed, and overall preparedness. Students who felt ill-

prepared when beginning their clinical rotations reported significant levels of self-doubt, thus 

undermining their ability to meet expectations. On the contrary, students who reported a 

sufficient level of readiness reported significantly higher levels of self-efficacy throughout 

fieldwork. Due to the small sample size of this study, further studies are needed to examine how 

comprehensive preparation can influence student self-efficacy during OT experiential learning 

opportunities. Developing a fieldwork manual for OT students would help them feel better 

prepared, thus increasing their overall self-efficacy during their clinical experiences.  

Creating a fieldwork manual would not only be beneficial to the students but also support 

the FWEd. Forfa et al. (2022) developed a 35-question descriptive online survey to further 

understand OT practitioners’ perceptions towards the implementation of non-traditional models 

of supervision, such as the 1:2 model, 2:1 model, and the group model, during fieldwork 

placements for OT students. The researchers recruited 304 OT practitioners through 

convenience, snowball, and purposive sampling. The results revealed that 48% of the 

participants had never used a non-traditional supervision model, as 99.6% of practitioners 
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preferred having the traditional 1:1 model. The participants reported multiple barriers to 

instituting non-traditional supervisory models, such as restricted time, lack of resources, and lack 

of education relative to the fieldwork site. Due to the sampling methods, there may be a 

possibility of response bias, limiting the findings' generalizability. In addition, the survey was 

administered online, which may have excluded possible participants who do not have access to 

or are not comfortable with electronic surveys. Despite this, a potential solution to the challenges 

presented can be the development of a fieldwork manual. As role-emerging practice areas 

usually consist of a non-traditional supervision model, a fieldwork manual can provide 

information relative to the placement site and save time for both parties as it may answer any 

questions about fieldwork. 

Greiner (2015) wanted to understand further OT students’ perspectives on the distinct 

enablers and challenges during OT fieldwork education. The researcher conducted a qualitative 

study using an inductive grounded theory approach to gain a better understanding through the 

fieldwork experiences of 29 OT students. An open-ended 10-item online survey was 

administered to the students, having them elicit their specific responses. The study's results 

discovered many facilitators representing positive experiences during fieldwork placements. 

However, it is essential to note the reported barriers and the opportunities for solutions moving 

forward. The common themes of perceived barriers to learning that emerged during fieldwork 

include lack of communication with the FWEd, lack of confidence in one’s own knowledge and 

abilities, lack of up-to-date resources for best practice, frequent quizzing from the FWEd, and 

being too quickly involved without proper preparation. This study is limited by its inclusion of 

students from four different universities, which may affect the generalizability of findings. 

However, data was gathered until saturation was reached, and student responses appeared 
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consistent across the participants. The listed barriers to optimal learning during fieldwork 

education can be resolved with a supplementary, updated resource to better guide OT students 

through their experiences. This further calls for a fieldwork manual during the experiential 

learning process.  

 Providing an educational tool for OT students during fieldwork can set them up for 

success. Meyer & Hunley (2022) conducted a quantitative quasi-experimental study with 16 

occupational therapy assistant (OTA) students to determine if an educational module would 

increase perceived self-efficacy and confidence during fieldwork. The researchers utilized the 

Student Confidence Questionnaire (SCQ) as a pretest before the intervention and as a post-test 

following the intervention to gauge the student’s self-perception levels after receiving an 

educational module during fieldwork. The educational intervention was conducted in three 

phases: first, the introduction phase included orientation about the fieldwork site, goal 

development, and group discussion; the second phase included self-reflection through personal 

journal entries for six weeks, and further education on the applicable interventions for the 

specific fieldwork site; the third phase consisted of group discussions reflecting upon the 

changes between their pretest and post-test findings of the SCQ and how to feed-forward these 

changes into the next fieldwork assignment or future practice. The results indicated that the 

implementation of an educational intervention that focused on self-reflection, professional 

competence, and background information on the fieldwork site significantly increased perceived 

self-efficacy in the post-test for all participants. The study’s limitations were the small sample 

size, the exclusion of a control group to indicate the specific impact of the educational 

intervention, the utilization of a self-report may be subject to response bias, the exclusion of OT 

students, and the research did not examine any long-term effects of the educational intervention 
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beyond the fieldwork experience. Nonetheless, the study by Meyer and Hunley (2022) 

demonstrates how an educational tool during the experiential learning process can enhance 

students’ overall self-confidence in their abilities as a clinician, furthering the need for fieldwork 

manuals during fieldwork assignments.  

 To conclude, many opportunities exist for a fieldwork manual to be implemented in 

fieldwork placements and benefit all stakeholders. Having such a resource can become a 

valuable tool that students can utilize if they are unsure about any aspect of the fieldwork 

experience, thus increasing their confidence in their skills as future entry-level OTs (Andonian, 

2017; Greiner, 2015; Meyer & Hunley, 2022). A fieldwork manual can also alleviate the burden 

for the FWEd of constantly attending to the students when they are limited on time and are only 

sometimes present (Forfa et al., 2022). As role-emerging practice areas continue to develop in 

OT, fieldwork manuals can be a valuable resource for the OT student, the FWEd, the fieldwork 

site, and the respective OT educational institution. 

Discussion 

 The literature identifies evidence backing the intended development of a fieldwork 

manual for Cornerstone Christian Academy (CCA). The global impact of COVID-19 has heavily 

affected educational systems, where OTs can begin or continue to guide students through learned 

experiences as life resumes from the pandemic. School-based OT interventions have been shown 

to address different aspects of the student to increase academic performance. With CCA serving 

as a role-emerging area of practice, the literature has also identified the benefits of conducting 

fieldwork experiences in such places and how a fieldwork manual can enhance the experience 

overall.  
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The current knowledge gap includes the absence of studies centrally on OT student 

fieldwork experiences, especially within the private school-based setting. The lack of current 

evidence to describe fieldwork experiences in private institutions creates a barrier to underserved 

students. Additionally, there is a barrier to forming potential relationships with other 

organizations that may strongly need OT services, thus limiting fieldwork opportunities for OT 

students, especially within role-emerging practice areas. Future studies should include the 

development of fieldwork manuals within private educational institutions to promote OT 

students receiving optimal experiential education while also delivering OT interventions to 

attending students in need to maximize their academic potential. 
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Statement of Purpose 

 AOTA’s (2017) Vision 2025 statement reads, “Occupational therapy maximizes health, 

well-being, and quality of life for all people, populations, and communities through effective 

solutions that facilitate participation in everyday living.” School systems are an area of practice 

in which OTs can positively impact students’ health and well-being. The evolution of OT 

services in the school setting has been backed by continued legislation mandates such as the 

Individuals with Disabilities Education Act (IDEA), the No Child Left Behind Act (NCLB), and 

the Every Student Succeeds Act (ESSA) (AOTA, 2015). These educational reforms have led to 

solidifying the role of OT in schools to assist students with disabilities and typically developing 

students for optimal learning and health promotion.  

However, there has been a lack of emphasis on instituting OT services within private 

schools due to differences in funding allocation. As public schools receive local, state, and 

federal funding, private schools generally do not receive any government funding but through 

student tuition, private grants, and endowments (Barrington, 2022). This results in fewer private 

schools offering accommodative services such as OT. Not only does this limit the opportunities 

for attending students to participate in beneficial therapeutic services, it also restricts current 

occupational therapy doctoral students (OTDs) from effectively completing fieldwork 

opportunities in such underserved locations. As AOTA (2017) is focused on maximizing the 

holistic well-being of “... all people, populations, and communities”, private school students 

should be considered one of those potential communities. With Cornerstone Christian Academy 

(CCA) in Las Vegas recently partnering with UNLV, a new path has been developed for the 

university’s occupational therapy program to complete fieldwork assignments at CCA without 
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any costs to the private institution, essentially creating a mutually favorable situation for both 

parties.  

Several discussions were held with OT students about practicing in role-emerging areas 

during this capstone project. It was found that most OT students may find such areas stressful to 

work in due to the absence of an established program structure and a lack of support from a 

licensed OT. With CCA now serving as a role-emerging area of practice, OTD students would 

likely require direction and instruction when practicing at a facility with a newly developed OT 

program. Therefore, this capstone provided an opportunity to create a fieldwork manual that can 

advance the professional skills and overall fieldwork experience of OT students at CCA and to 

educate the staff members about OT’s role within their school. The objectives of this capstone 

project are as follows: 

1. Create an accessible, evidence-based fieldwork manual to increase overall performance 

during fieldwork, 

2. Educate the school’s educators about the value of OT and its potential benefits, 

3. And identify challenges and opportunities for the fieldwork manual to benefit future 

students. 

Anticipated outcomes include: 

1. Increased understanding of guidelines and protocols when conducting fieldwork at CCA, 

2. Increased self-efficacy of OT students during fieldwork experiences, 

3. And establishing an effective, collaborative relationship with the teachers at CCA. 
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Theoretical Frameworks 

 This capstone project was grounded using Kolb’s Experiential Learning Cycle (Kolb, 

1984) and the Systems Experiential Learning Framework, otherwise known as the S.E.L.F. 

approach (Delbert et al., 2020). These two theoretical frameworks were the foundation for 

creating the manual and assisted in gathering relevant data for future fieldwork students. Both 

models were essential to the capstone experience at Cornerstone Christian Academy, as the role 

of occupational therapy has yet to be solidified. Without the constant presence of an OT as a 

FWEd, students will use the fieldwork manual to better prepare and guide them through their 

experiences.  

 David Kolb, an American educational psychologist whose work focused much on the 

experiential learning of others, believed that learning must be grounded in experience (Kolb, 

1984). He theorized that learning requires acquiring abstract concepts that can be applied in 

different situations. In essence, knowledge is developed through the transformation of 

experience. He created a four-stage, integrated process where each phase is mutually supportive 

and is the foundation for the next step. The four steps include concrete experience, reflective 

observation, abstract conceptualization, and active experimentation (Kolb, 1984) (see Appendix 

A). According to Kolb (1984), effective learning only occurs when the learner executes all four 

stages. 

 Kolb’s Experiential Learning Cycle demonstrates the process students will endure when 

referring to the fieldwork manual at the fieldwork site. In addition, students can begin at any 

cycle phase without a designated starting point. For example, students can start with a reflective 

observation on the first day of fieldwork. Next, they will move on to abstract conceptualization, 

where students can refer to the fieldwork manual for further guidance on certain elements. 
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Afterward, active experimentation can include students formulating a plan to execute during the 

next opportunity. Finally, concrete experience can be the phase where students implement their 

plan through the observations and conceptualizations they have made.  

 The Systems of Experiential Learning Framework (S.E.L.F.) includes the Accreditation 

Council for Occupational Therapy Education (ACOTE) standards within the development 

process for a fieldwork manual (Delbert et al., 2020). The S.E.L.F approach was the basis for 

developing a fieldwork manual to help bridge academic coursework to real-world practice. This 

approach is based on systems theory and educational learning theories, which are imperative to 

deliver beneficial outcomes for student professional growth during experiential learning (Delbert 

et al., 2020). The S.E.L.F. approach transforms learning to meet the objectives of the 

occupational therapy program, its students, and other potential stakeholders.  

 The S.E.L.F. approach to the manual writing process was centered around five core 

strategies: plan, design, develop, write, and evaluate (Delbert et al., 2020) (See Appendix B). 

While planning, the entire framework for the writing process by establishing the intended 

audience, the manual's objectives, and the evaluation plan used in the last phase. The design 

phase included formatting the information and how it would be accessible to the target audience. 

The development phase incorporated policies and guidelines to prevent unwanted or 

unprofessional behavior and the consequences of improper conduct. The writing phase entailed 

the initial drafting of the manual. Lastly, the evaluation phase included the participants taking a 

short quiz and a feedback questionnaire to ensure the manual’s unity with curricular outcomes 

and the overall clarity of the material presented. This approach assisted in developing a 

fieldwork manual that will prepare students for fieldwork expectations and mitigate potential 

problems during the experience.  
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Methodology 

Fieldwork Site and Target Population 

 Cornerstone Christian Academy (CCA) was selected as the fieldwork site for the 

capstone project. CCA was founded in 2001, and the Tykes Preschool was launched in 2003. It is 

a religious-based private school that hosts children as early as 18 months up to the eighth grade. 

With a school-wide theme of “excellence is everything,” their vision is to encourage the whole 

child's development by engaging the student’s spiritual, academic, and physical growth. With 

relentless efforts by the UNLV OT faculty team, they have gained a partnership with the 

academy to allow OT students to conduct level I and II fieldwork experiences on the school 

grounds with the attending students at CCA. Since this capstone did not collect identifiable 

information, Institutional Review Board (IRB) approval was not required to gather participant 

survey data.  

Preliminary contact was made during a meeting with the principal of CCA, Debbie Kaye, 

and the Middle School Dean, Kathy Yohner, on July 12, 2023. During this meeting, the goals for 

the capstone project were discussed, and Debbie Kaye approved to conduct the capstone 

experience at the site. A second meeting occurred on September 23, 2023, via virtual conference 

with Debbie Kaye to inquire about the school’s background information and its sources of 

funding. The memorandum of understanding (MOU) (see Appendix C) and the weekly 

supervision log (see Appendix D) described the entire capstone experience. The documents were 

reviewed by Debbie Kaye and Dr. Christina Bustanoby, with the latter signing the MOU 

following the review. 

 The capstone project was deemed a descriptive study, with the target population of 

future OT students placed on level I and level II fieldwork experiences at CCA. As Cornerstone 
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Christian Academy serves as a role-emerging area, the role of OT has yet to be fully understood 

by its stakeholders, thus further emphasizing the need to educate school personnel about the 

value OT brings and to enhance the overall fieldwork experience for OT students. Although the 

intended audience for the fieldwork manual was OT students, select staff members from CCA 

and the UNLV OT department also served vital roles in the development process. 

Participants 

 The fieldwork manual will primarily assist future OT fieldwork students conducting level 

I and II fieldwork experiences at Cornerstone Christian Academy. Additional users of this 

manual may include the school’s staff members and the academic fieldwork coordinator 

(AFWC) if necessary. Participants were chosen from UNLV OT students who previously 

conducted at least a level I fieldwork experience at CCA. Select faculty members at CCA and the 

UNLV OTD program assisted with the pertinent information and organization of the fieldwork 

manual. 

 Ten UNLV OT students who completed fieldwork at this site contributed to the 

development process based on their firsthand experiences navigating their clinical rotations with 

limited guidance. Fifteen CCA staff members also assisted in implementing procedures and 

guidelines that OT students must follow when working with attending students. The UNLV 

AFWC helped to ensure the fieldwork manual met the university expectations and ACOTE 

standards. Lastly, a visiting assistant professor from the UNLV OTD program was selected to 

align the manual with curricular outcomes and site relativity.   
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Table 1 

Participant Characteristics 

Participants n Characteristics 

OT Fieldwork Students 10 ❖ Second- and third-year OT Students 

from UNLV 

❖ Have completed at least one Level I 

fieldwork experience at Cornerstone 

Christian Academy 

UNLV OTD Program Faculty 

Members 

2 ❖ One Academic Fieldwork 

Coordinator (also served as the Site 

Mentor) with four years of 

experience 

❖ One Visiting Assistant Professor with 

two years of experience 

Cornerstone Christian 

Academy Staff Members 

15 ❖ One principal with five years of 

experience at CCA 

❖ One assistant principal with three 

years of experience at CCA 

❖ One middle school dean with six 

years of experience at CCA 

❖ Two registered nurses with at least 

three years of experience at CCA 

❖ Two security officers with at least 

two years of experience at CCA 

❖ Eight academic teachers who referred 

their students to OT 

 

Note. The teachers who participated in the feedback questionnaire were all full-time positions, 

and substitute teachers were excluded from the study; (n) represents the sample size. 
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Phases of Developing the Fieldwork Manual 

 The five phases of the S.E.L.F. approach guided the formation of the fieldwork manual: 

plan, design, develop, write, and evaluate (Appendix B). With each phase, it guided the 

necessary steps to take when creating each section of the manual. All phases consisted of 

strategic planning before implementation occurred. Before the fieldwork manual was submitted 

for final publication, it was reviewed by the three different groups of stakeholders to ensure the 

accuracy and clarity of the information provided. Participants were given the final edited version 

of the fieldwork manual after extensive review sessions with the AFWC and CCA faculty 

members. 

Phase I: Plan 

 In the planning phase for this capstone project, the target audience, objectives, and an 

evaluation plan were outlined to lay the foundation for the entire writing process. The target 

audience was aimed to include OT fieldwork students solely, but all who wished to be informed 

of OT’s role within the private school-based setting were also thought to benefit from engaging 

in the manual. The main objectives were focused on creating a reliable resource to guide students 

through fieldwork and to ensure the content mirrored and respected CCA’s culture. As a result, 

the fieldwork manual’s outline included CCA’s expectations for fieldwork students. It guided the 

development and implementation of clinical coursework that will center around the mission and 

values of Cornerstone Christian Academy. The chosen evaluation methods included a multiple-

choice exam that tested the user’s knowledge after reading the manual and two brief surveys to 

collect opinions and constructive feedback from the OT students and the CCA faculty. These 

initial components will help to set up the fieldwork students for achievement during the learning 

experience.  
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 From past fieldwork experiences, I personally completed level I and II fieldwork at CCA. 

Level I fieldwork mainly consisted of observations, community collaboration with the school 

personnel, and completing course-assigned assessments with attending students at CCA. For 

Level II, I helped with the school-wide implementation of a social-emotional learning 

curriculum, the Zones of Regulation, and assisted with developing the OT program at the site. 

Both experiences provided further understanding of how OT students operated during fieldwork 

with limited supervision in a role-emerging practice area. 

 The planning phase required initial collaboration with all stakeholders. First, another 

meeting with Debbie Kaye was conducted to provide an overview of the program. In addition, 

this consisted of conducting a needs assessment with both the school’s personnel and UNLV 

fieldwork students to help determine the contents that would be included in the fieldwork 

manual. Next, I participated in AOTA’s online course Educating the Educators on January 12, 

2023, which provided further education on the role of OT in school-based practices and the best 

ways to explain its benefits to school personnel. The online module helped describe OT's 

importance in the fieldwork manual.  

Phase II: Design 

 The design phase allowed the opportunity to decide how the information in the fieldwork 

manual would be formatted. This included how the pages were structured and the contents 

included in the pages. A table of contents was also developed during this phase. In addition, the 

design phase also helped determine how the manual would be disseminated to the target 

audience, which was having students access the fieldwork manual online and printing out a hard 

copy. The layout of the fieldwork manual was designed for easy comprehension and user-

friendliness for its readers. 
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 After advisory discussions with the faculty mentor, further research was recommended to 

understand better how a proper fieldwork manual is structured. Therefore, I reviewed two books, 

The Essential Guide to Occupational Therapy Fieldwork Education and Occupational Therapy 

Fieldwork Survival Guide: A Student Planner, that provided further insight into developing the 

manual properly during this phase. Additionally, the UNLV OTD fieldwork manual was also 

reviewed. This assisted in identifying the proper format for an educational manual tailored to 

students. The design of the manual was reviewed by the AFWC, the UNLV visiting assistant 

professor, and the CCA faculty to ensure ease of use. 

Phase III: Develop 

 The development phase aimed to culminate both proactive and reactive dictations by 

focusing on preventing unwanted or unprofessional behavior and the consequences of improper 

conduct. These implied guidelines included attendance, dress code, professional behavior, and 

patient record-keeping. Establishing clear and concise guidelines will help save time in the future 

and mitigate any problems if they arise. Since fieldwork allows students to demonstrate their 

skills as healthcare professionals, professional conduct was emphasized and expected to 

demonstrate full competency. 

 An overview of the policies and guidelines within UNLV’s OTD program aided in 

developing the fieldwork manual. The information gathered elicited the professional behavior 

required of students while on fieldwork. To further uphold professional ethics, the scope of 

practice was discussed with the principal to determine the appropriate procedures OT students 

can perform when working with clients. The ACOTE standards were also reviewed, which 

ensured that the fieldwork manual was aligned with UNLV’s fieldwork standards and learning 

objectives.  
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Phase IV: Write 

During the writing phase, the manual was drafted using the information gathered. The rough 

drafts were shared with select members from the UNLV OTD department to ensure 

completeness and inclusion of necessary material. Throughout the capstone experience, 

suggestions to enhance the fieldwork manual were occasionally provided. Most of the revisions 

were based on the student's perspective, reassuring the manual was designed to help those during 

fieldwork rather than serve as a lengthy read. Overall, the objective of the capstone project was 

to affirm that the fieldwork manual is being constructed to meet the academic goals of fieldwork 

students.  

Along with the commencement of the initial drafts, additional assessments were developed to 

strengthen the reliability of the manual’s content. First, a cumulative 10-item quiz was created to 

ensure that students had read the manual in its entirety. The questions were designed to challenge 

the students' knowledge and increase their overall understanding of the manual (see Appendix 

E). The AFWC decided that a seven or higher passing score would demonstrate competency in 

the fieldwork manual. Future fieldwork students would be instructed to participate in the quiz, 

and the results would be submitted to and reviewed by the site mentor. Next, a 7-item semi-

structured questionnaire was also created and implemented to garner participant feedback (see 

Appendix F). The questionnaire contained subjects that required students to rate their opinions 

on subjects on a five-point Likert scale, and it also included a text entry box to allow students to 

voice their honest opinions for improving the fieldwork manual. Lastly, a 5-item semi-structured 

exit survey was developed to seek the views of CCA’s faculty on occupational therapy services 

during the tenure of the capstone experience (see Appendix G). Similarly, a five-point Likert 

scale was utilized to better understand the teachers’ perspectives.  
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Phase V: Evaluate 

 Finally, the evaluation phase allowed the opportunity to distribute the fieldwork manual, 

competency quiz, and questionnaire to the participating OT students. All the documents were 

provided by sharing an online link for students to access electronically. The selected CCA 

faculty members were provided a QR code that led to the exit survey, which retrieved their 

opinions about OT services during the capstone experience. The evaluation phase also consisted 

of interpreting the collected data. Once data was collected, the results generated either 

complimentary themes or highlighted an improvement area. Both categories were assessed to 

determine how the manual can be refined to maximize the overall fieldwork experience. 

Following data analysis, the evaluation phase continued with multiple review sessions 

where the fieldwork manual was analyzed thoroughly for optimal use. All stakeholders, 

including Cornerstone personnel, OT fieldwork students, and UNLV OTD faculty, were active 

contributors in the evaluation process as each group provided feedback and suggestions for 

quality improvement. After the OT students completed the quiz and questionnaire, a revised 

manual with the suggested edits was provided electronically on March 15, 2024, to determine if 

additional edits were required. Next, an edited version was sent electronically to the CCA staff 

on April 1, 2024, after receiving their survey results and feedback. Lastly, the UNLV OTD facult 

reviewed the fieldwork manual for further suggestions on April 5, 2024. Prior to the latest model 

of the manual being published, a final review was conducted with the principal at Cornerstone 

Christian Academy and the site mentor to ensure the manual was grounded with the proper 

resources to maximize the experiential learning of fieldwork students. Upon completion, the final 

updated manual was printed and sent electronically to CCA and the UNLV OTD for future OT 

fieldwork students to use.  
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Ethical and Legal Considerations 

UNLV OTD students are required to complete preliminary documentation before 

fieldwork, including the submission of background checks, drug screenings, immunizations, and 

more, to ensure alignment with the requirements of the facilities where the fieldwork educators 

are located. Additionally, CCA requires every patron to scan their driver's license upon entry for 

their systematic background check, and all incoming guests must print personalized badges for 

identification throughout the school grounds. However, the intended audience for this fieldwork 

manual fieldwork students from UNLV. The required documents the participants completed did 

not collect any identifiable data. Therefore, approval from the institutional review board (IRB) 

did not need to be obtained. 

 Outcomes from the quiz and questionnaire remained enclosed, and all participants were 

anonymous. The CCA faculty’s results of the exit survey will also remain confidential. All 

participants were required to provide verbal consent or consent via email documentation. All 

CCA students who wish to participate in OT services must complete the school’s consent form 

with a parent's or guardian’s signature (see Appendix H). Any occupational therapy treatment of 

CCA students will remain confidential and protected under the Family Educational Rights and 

Privacy Act (FEPRA) and the Health Insurance Portability and Accountability Act (HIPAA). 
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Results 

This capstone project generated positive outcomes. First, all participating OT students 

scored eight or higher on the quiz, demonstrating a passing grade for competency in reading the 

fieldwork manual (see Table 2). As one of the objectives of this capstone project was to identify 

the opportunities for improving the quality of the fieldwork manual, the quiz questions were also 

sorted into four themes to determine the areas of the manual that may require further revisions. 

Most themes consisted of questions that yielded an average score of 85% or higher, but an 

average score of 76% was produced from the questions categorized under the professional 

expectations theme. After revising the professional expectations content of the fieldwork manual 

based on the average scores, the AFWC provided further feedback to increase the clarity of 

information in the selected sections.  

The questionnaire also garnered positive feedback from the participants. Students posted 

scores of “agree” and “strongly agree” in all questions except question 3 (the fieldwork manual 

sets clear expectations and guidelines for Level I and Level II fieldwork students at CCA), 

emphasizing the need to further describe Level I fieldwork tasks. Common themes from the OT 

fieldwork students included the material having clear, understandable information, students 

experiencing increased levels of self-efficacy, and students expressing their desire to have the 

manual when they conducted their fieldwork placements in the past at CCA (see Table 3).  

Feedback from the CCA staff members from the exit survey was also positive, notably 

how all staff members scored 4-agree or 5- strongly agree on all questions. Common themes 

included an increased value of the role of OTs after reading the fieldwork manual. They also 

appreciated the accurate description of the school-wide culture and its routines. A few of the 

CCA staff requested to add the “Love and Logic” approach within the social-emotional learning 
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section, as it is practiced regularly in the school alongside the Zones of Regulation and the 

Friendzy Curriculum. Feedback from the UNLV OTD program faculty included suggestions for 

editing required OT documents and the overall design to appeal to all users. Revisions were 

made based on the feedback provided and presented to all participants to demonstrate the 

recommended changes.  

 

Table 2 

Participant Quiz Scores 

Categorized Themes Mean SD 

Overall Scores 9 0.66 

Notable Staff Members 8.5 0.61 

SEL Curriculum 9 0.69 

Professional Expectations 7.7 1.31 

Fieldwork 10 0 

 

Note. The results of the 10-item competency quiz for the OT student participants (n = 10) are 

shown above. Each question was categorized into one of four themes to determine which areas of 

the fieldwork manual required further revisions. 
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Table 3 

Questionniare Summarized Themes 

Participants Themes 

OT Fieldwork Students ❖ The content was easy to navigate 

❖ The design was appealing to the eyes 

❖ The language was easy to digest 

❖ Having the fieldwork manual would have helped 

heavily during the preparation 

❖ The material was well-written in a professional, 

student-related manner 

❖ More expectations can be set for Level I fieldwork 

students 

❖ An early abstract of the material can be inserted to 

provide initial details 

Cornerstone Christian 

Academy Staff Members 
❖ Most staff members stated they learned how important 

OTs are in the school setting 

❖ The manual provides an accurate description of the 

school and its practices 

❖ “Love and Logic” can be mentioned as a school-wide 

implemented SEL program 

❖ It provides step-by-step information for handling 

students’ safety when the time occurs 

UNLV OTD Program Faculty 

Members 
❖ Grammatical errors 

❖ Overall design and font color 

❖ Revisions to required documents for OT 

 

Note: Themes from the CCA staff members were produced from the 5-item exit survey. The 

themes from the UNLV OTD Program faculty were produced through verbal communication. 

The OT fieldwork student themes were generated through an open-ended questionnaire question. 
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Discussion 

The goal of this capstone project was to develop a fieldwork manual for Cornerstone 

Christian Academy that would better prepare and guide occupational therapy fieldwork students 

at this site. Results indicated the competency quiz and questionnaire reflected the effectiveness 

of the fieldwork manual. During the capstone experience, relationships were forged through 

community collaboration, service delivery, and advocacy for the OT profession. Consistent 

communication with CCA’s administration team provided the opportunity to constantly 

exchange ideas for adding to the fieldwork manual. While half of the capstone experience was 

committed to providing therapeutic services to attending CCA students, it simultaneously guided 

the pertinent information that would later be required in the manual. By integrating OT into this 

community-based, role-emerging area, the overall process promoted the one of the prominent 

research priorities from AOTF, “novel practice areas” (AOTF, n.d).  

Promoting OT in the private school setting further advances the profession by advocating 

for the uninformed. These stakeholders were shown the benefits of engaging in the OT process 

through different forms. Students who struggled at CCA were treated with meaningful 

interventions to help overcome academic barriers. The referring teachers were also included in 

the strategic planning for student academic achievement. Parents were recommended activities to 

perform at home to carry over the therapeutic process so the student could continue to enhance 

the targeted skills. The parents were provided additional support that reassured them OT services 

were not only to aid students but also to alleviate the parents’ stress of trying to find ways to help 

their children succeed. Effectively supporting these caregivers is salient to promoting the 

participation of the people they support, as mentioned in the AOTF research priority of “family 

and caregiver supports, resiliency, and well-being” (n.d.).   
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Further research on client-centered interventions for the students led to the addition of 

addressing another AOTF research priority of “mental health and well-being” (n.d.). With many 

of the referred students experiencing deficits in social-emotional skills and self-regulation, 

discoveries in the literature review emphasized the importance of mental health and social skills 

affecting academic performance (Chan et al., 2017; Watt et al., 2023). As interventions were 

tailored to address aspects such as cognitive-behavioral techniques, mindset shifting, and 

intrinsic motivation, the fieldwork manual was developed to include these principles and to guide 

OT students to practice CCA’s current social-emotional curriculums, which can lead to increased 

student mental health and positive social interactions. 

During the overall experience, varying schedules posed frequent barriers to establishing 

meetings and performing service delivery. The staff would also ask for spontaneous favors to 

address the students, such as conducting presentations at school assemblies or de-escalating a 

situation involving students with poor self-regulation. Frequent changes to the school schedule 

were also incorporated, sometimes without notice. As a result, many OT sessions or meetings 

with the administrative team were rescheduled due to scheduling conflicts. In the future, 

fieldwork students should be prepared to become adaptable when conducting fieldwork 

experiences at CCA. 
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Limitations 

 One of the possible limitations is the S.E.L.F. approach, as it is limited to addressing the 

specific needs of the audience and the partnering institution for fieldwork. Other OT programs, 

not including UNLV, may involve different educational priorities, and the availability of 

fieldwork placements may also limit opportunities for OT students. In addition, the topics of the 

fieldwork manual were tailored to benefit occupational therapy students on level I and level II 

fieldwork. However, if additional OT or OTA programs were allowed to conduct fieldwork at 

this site, it may pose limitations as the fieldwork manual will be aligned with UNLV’s 

curriculum. Since there may be different levels of didactic coursework between OT and OTA 

students, the fieldwork manual may also limit the number of its users due to its feasibility toward 

only OT students of UNLV.  

Another limitation is the relationships between some participants and the researcher. This 

may have deterred some OT students from eliciting honest feedback due to their biases. 

Likewise, CCA faculty members may have fallen prey to their biases when completing the exit 

survey. As a result, the answers may have suffered from a type of acquiescence or demand bias. 

To combat this in the future, the feedback questionnaires for the OT students and CCA faculty 

may consist of different questions or may be administered by another individual.  

The gap in the current literature on students’ fieldwork experiences, specifically within 

the private school-based setting, posed a significant limitation. The lack of current evidence 

describing fieldwork experiences in private schools creates a barrier to future researchers and the 

underserved students within those schools. Limited research can prevent OT students from 

conducting fieldwork placements within role-emerging practice areas such as private educational 

institutions, creating an underserved population of students requiring OT services. Future studies 
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should examine the perspectives of all private school stakeholders involved with occupational 

therapy services. Such studies can further develop fieldwork manuals that can assist in future 

research and maximize the overall fieldwork student experience. 
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Conclusion 

Overall, the fieldwork manual proved to be highly advantageous for all stakeholders 

involved. Furthermore, the capstone project demonstrated how fieldwork placements in role-

merging areas can be significantly beneficial (Matilla & Dolhi, 2016; Mohler & Brown, 2020). 

Fieldwork opportunities in role-merging or nontraditional areas can equip OT fieldwork students 

with the skills and knowledge to become effective healthcare practitioners (Clarke et al., 2014; 

Lau & Ravenek, 2019). The accessibility of a fieldwork manual during the experiences enhances 

the overall learning experience and increases one’s self-efficacy as a future OT practitioner 

(Greiner, 2015; Meyer & Hunley, 2022). As Nevada continues to reform the amount of 

educational support, opportunities in private-school-based settings should not be overlooked. 

They can bridge the gap to serving students needing OT services and may eliminate the barrier 

for OT students to perform experiential learning opportunities in such areas. 

Cornerstone Christian Academy allows future occupational therapy practitioners to 

engage in a community that strives for academic excellence. Fieldwork experiences at this site 

strengthen an individual’s clinical skills and are another resource students can use to reach 

optimal academic performance. Moreover, CCA can serve as a model for other private 

institutions that may be considering integrating OT services within their schools. This can be an 

opportunity to serve as change agents in local private schools to continue enhancing students' 

academic performance and to further advocate for OT in underserved areas.  
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Appendix A 

Kolb’s Experiential Learning Cycle 
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Appendix B 

System Theory Experiential Learning Framework (S.E.L.F. Approach) 

 

  



 

 48 

Appendix C 

Memorandum of Understanding 
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Appendix D 

Experience Hours and Supervision Log 
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Appendix E 

Fieldwork Manual Competency Quiz 
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Appendix F 

Fieldwork Manual Feedback Questionnaire  
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Appendix G 

Cornerstone Christian Academy Faculty Exit Survey for OT Services 
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Appendix H 

Cornerstone Christian Academy Consent Form for Occupational Therapy Services 
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Appendix I 

Cornerstone Christian Academy Fieldwork Manual 
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